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PREFACE

The deterioration of academic standards and discipline in state
schools in Britain in the last twenty-five years has finally forced
the issue of education upon the consciences of many Chris-
tians who would not otherwise have considered it. There is
both good and bad in this. The crisis in state education has
led some to reconsider the whole issue of education and the
place of Christian children in a state system which promotes
secular humanism and multi-culturalism as a virtue, and dis-
courages the traditional Christian world-view and its code of
morality. This is surely good. Yet the fact that it has taken such
a crisis to awaken Christian parents to their responsibilities as
Christians in this area is indicative of a serious failure in the
church’s understanding of its calling in this world. It is a sad
indictment upon the church’s ministry, in particular, that this
issue needed to be forced upon the consciences of Christians at
all, but especially by a crisis in the practice of an alien religion,
namely secular humanism, with which the church has com-
promised itself.

In this situation there are many voices offering many dif-
ferent solutions to the problem. Some Christian pressure groups
and parliamentary lobbying groups have tried to introduce
measures into the law aimed at Christianising the state educa-
tion system, others at securing state funding for so-called in-
dependent Christian schools. A few advocate the withdrawal
of all education, Christian or otherwise, from the orbit of state
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6 The Christian Philosophy of Education Explained

authority and funding. In this situation it is important that all
the relevant issues should be considered carefully in the light
of biblical teaching. Only when this has been done are we in a
position to make an intelligent decision about the correct Chris-
tian response. The aim of this book is to explain the Christian
philosophy of education and thereby help those who read it
to make that Christian response.

Two of the chapters in this book have been published
previously: Chapter One was originally published in Calvinism
Today, vol. 1, no. 1 (January 1991) as “The Epistemological
Basis of the Sola Scriptura Conception of Theology,” and Chap-
ter Three was published by The Foundation for Christian Re-
construction as Position Paper 1 in April 1991. Chapter Two
was originally given as a workshop at the Eleventh Annual
Conference for Christian Reconstruction in Seattle, Washing-
ton, USA, in April 1991. Appendix A, “Scripture and the Cove-
nants,” was originally published in a slightly modified form by
The Foundation for Christian Reconstruction in December
1988, and a shorter version of Appendix B was published in
the Chalcedon Report (no. 305) in December 1990. In spite of
this, however, the book is not merely a collection of essays and
was originally conceived as a whole. '
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INTRODUCTION

The test of the church’s relevance to society in any age is in
the radically biblical stance it takes towards the vital issues of
the era and, by its biblical approach to those issues, its positive
transforming effect on society. This was the case with the Ref-
ormation. It is no. less the case today. The strength of the
Reformation church was that it recognised and dealt with the
vital issues of the day in terms of the requirements of biblical
faith. The weakness of the church today, including most Re-
formed and evangelical churches, is in the fact that it does not
recognise and deal adequately with the issues facing it in the
twentieth century.

Education is one of those issues. Indeed, education is likely
to be the single most important and strategic issue facing the
Christian in the years ahead as he struggles to engage in the
Christian reconstruction of the nation. Without the develop-
ment of a self-consciously Christian educational movement there
will be no reconstruction of our nation in terms of the Chris-
tian faith. Education is the high ground in the Christian’s
battle with the forces of humanism and atheism, which con-
trol so much of our lives and which, were they able, would
deny to the Christian his God-given responsibility to provide
an education for his children which is in conformity with the
demands of the Christian religion.

It is vitally important, therefore, if we are to be salt and
light to our generation, that we address this crucial issue and
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10 The Christian Philosophy of Education Explained

develop an understanding of the Christian principles relevant
to the philosophy and practice of education. It is particularly
important that the church should take a positive stance over
this issue, that it should make a determined and sustained
effort to reverse those attitudes within the church which are
apathetic and hostile to the provision of a specifically Chris-
tian philosophy and practice of education, and that it should
start promoting and facilitating as best it can a programme of
re-education regarding the responsibilities of Christian par-
ents in this area. Furthermore, the church must consider
whether the present situation, in which there is such a dearth
of provision for Christian education, constitutes a mission field
that the church should explore. :

The purpose of this book is to elucidate some of the most
. important aspects of the Christian philosophy of education. It
should be said at the outset, however, that the philosophy of
education set forth here is based self-consciously on a distinc-
tive understanding of the Christian faith and argued in terms
of that understanding at all points, namely, that the source for
our understanding of what Christianity is, and hence the sole
criterion for establishing its content, is the infallible word of
God revealed in the scriptures of the Old and New Testa-
ments. In other words the philosophy of education set forth
in this book will be based on the sola scriptura conception of
the Christian religion. These Scriptures will be understood as
the supreme and governing authority for our understanding
of all things and hence for our understanding of the nature,
purpose and method of a truly Christian education.

It will be necessary first of all, therefore, to establish the
epistemological validity of the theological presuppositions upon
which this understanding of the Christian faith rests. These
epistemological considerations are dealt with in Chapter One.
Chapter Two deals with the role that our definition of man
plays in the philosophy and process of education. Here the
current humanist concept of the primacy—and hence the
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idolising—of the peer group is considered, in contrast to the
Christian view of the image of God in man, which is the pri-
mary factor in the Christian philosophy of education. Chapter
Three deals with education as an aspect of the covenant. Chap-
ter Four looks at the relevance of man’s creation mandate for
the Christian philosophy of education. Since education is a
central aspect of the Christian parent’s covenantal responsi-
bilities, and since this covenant is a covenant of dominion in
Jesus Christ, a truly Christian education must be an education
for dominion. In Chapter Five Adam’s naming of the animals
is considered as a case study in godly learning. The signifi-
cance of education in the preservation of our civilisation and
the transmission of our culture to future generations is con-
sidered in Chapter Six, and the final chapter deals with the
role that the local church as an institution should play in the
provision of educational services under normal and abnormal
circumstances. The issues dealt with in the two appendices,
while not directly related to education, are included here since
they help to shed light on the theological perspective which
forms the basis for the philosophy of education set forth in
this book. '







1

THE EPISTEMOLOGICAL BASIS OF
THE CHRISTIAN FAITH

The Scriptures are God’s revelation both of Himself to man,
and of His will for man. They reveal therefore not merely the
truth, “what man is to believe concerning God,” but also the
command word of God, “what duty God requires of man”
(Westminster Shorter Catechism Q. 3, A.). The task of theol-
ogy, therefore, is twofold: first, the theologian aims to under-
stand and communicate effectively the truth of God’s word,
and secondly, to.apply the command word of God to the
contemporary situation, thereby providing an intelligible basis
for the practical outworking of the Christian faith.

This definition of the theological task makes certain as-
sumptions about the relation between Scripture and theology,
namely, that the Scriptures are the essential and fundamental
basis for our understanding of God and of His works of crea-
tion and providence—in other words for our understanding
of all things—and thus that the Bible speaks with final author-
ity on all matters with which it deals. If we abandon this con-
ception of the theological task we cut the essential tie between
Scripture and theology.

This has been borne out by developments in modern Prot-
estant theology, which has increasingly rejected the sola scrip-
tura conception of theology in favour of a more Deist or ra-
tionalistic approach. No main-stream Protestant denomination
or group within those denominations has been unaffected by
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14 The Christian Philosophy of Education Explained

this modern trend. The result has been that the Scriptures, as
the source of ultimate truth, and even more so as the com-
mand word of God, have slipped into the background, and in
the case of the latter have become almost totally neglected—in
many quarters even as a basis for the teaching of ethics and
personal morality. The essential tie between Scripture and the-
ology has gone, and it has gone because the epistemological
basis upon which it was predicated has been abandoned.

The purpose of this chapter is to examine the epistemo-
logical basis of the sola scriptura conception of the Christian
faith in contrast to that of the non-believer’s world-view,! and
then to provide a brief application of the Christian theory of
knowledge to the philosophy of education. The necessity and
importance of dealing with this subject today is occasioned by
the fact that epistemology is the overriding preoccupation of
modern philosophy, and hence it is only on the basis of a
proper understanding of the subject that we are able to mount
an apologetics for the Christian faith which is both rationally
consistent and at the same time faithful to Scripture.

The ultimate locus of rationality
The Austrian economist and philosopher Ludwig von Mises
said that facts do not speak for themselves, they are spoken
about by a theory. This is a typically post-Kantian statement,
and as thus cited it means that the facts of reality have no

1. For much of what I have to say here on epistemology, and for my
understanding of this subject generally, I am indebted to the writings of
Cornelius Van Til. However, since most of his books do not have an
index—and even where there is an index it is usually not exhaustive—I have
been unable to give specific references to his writings for some of the ideas I
have expressed, and therefore this general acknowledgement must suffice.
For those who wish to pursue this subject in greater detail the following three
books by Cornelius Van Til are excellent starting points: A Survey of Christian
Epistemology, The Defense of the Faith and A -Christian Theory of Knowledge, all
published by Presbyterian and Reformed Publishing Company.
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meaning or purpose until the creative mind of man orders
those facts logically and thereby gives them meaning and pur-
pose. In this perspective the ultimate locus of rationality and
intelligibility is man himself. Man is the measure of all things
beyond whom there is no higher authority. For the Christian,
however, it is God’s creative act which gives all the facts of
reality their purpose and meaning. His word is the original
creative word which brings into existence and orders all the
facts of reality. Man is able to understand the world in which
he lives because he too is a part of that rationally ordered
creation, created in God’s image “in knowledge, righteous-
ness, and holiness, with dominion over the creatures.”

What the non-believer asserts about the facts of reality,
therefore, is based upon a particular theory of human knowl-
edge which assumes that the mind of man has the original
creative power to define and order the raw data of reality
which surround him without reference to any outside author-
ity or interpretive principle.? In other words it is based on
certain presuppositions about the nature of the world in which
he lives, viz. that the world exists and can be understood inde-
pendently of the God of Scripture.

Likewise, what the Christian asserts about the facts of real-
ity is based on a particular presupposition about the nature of
reality, namely, that it is the creation ex nihilo of the God of

2. Writing on the secularisation of science Herman Dooyeweerd states:
“The new ideal of science secularized the biblical motive of creation. Creative
power was attributed to theoretical thought, to which was given the task of
methodically demolishing the structures of reality as they are given in the
divine order of creation, in order to create them again theoretically accord-
ing to its own image.

“The proud statement of Descartes, repeated by Kant, ‘Give us material
and we shall construct a world for you,” and the statement of Thomas Hob-
bes, that theoretical thought can create just like God himself, are both in-
spired by the same humanistic motive, the motive of the creative freedom of
man concentrated in scientific thought.” (The Secularization of Science [Mem-
phis, TN: Christian Studies Centre, 1954], p. 19.) )
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Scripture. Thus the Christian knows all things by faith (Heb.
11:3), that is to say he begins his thinking with an act of faith
in the God of the Scriptures and thereby posits the veracity
and sufficiency of divine revelation as the very foundation of
his understanding of all things. In so doing he insists that the
only valid interpretation of the facts of reality is that given
them by their Creator and that this authoritative interpreta-
tion of reality has been set down by God Himself in the Scrip-
tures of the Old and New Testaments. Thus the Christian
asserts that the only valid epistemology or theory of human
knowledge is that which is based on God’s revealed word.

Hence, although we must reject outright the framework
which gave rise to this dictum~—viz. that facts do not speak for
themselves but are spoken about by a theory—we must, how-
ever, at the same time recognise that there is also an impor-
tant truth in it. Indeed, this truth is for man the fundamental
basis of epistemology. But for the humanist it is the autono-
mous mind of man which makes sense of the facts of reality,
which speaks the definitive word of truth about the realm of
phenomena, whereas for the Christian it is God who speaks
the word of truth about reality.?

For the Christian, therefore, the ultimate locus of rational-
ity and intelligibility is the God of Scripture and thus man, if
he is to know anything truly, must, as God’s creature, created
in His image, “think God’s thoughts after Him,” to use the
words of Cornelius Van Til.

" Moreover, the non-believer also, according to the Chris-
tian theory of knowledge, is only able to arrive at true knowl-
edge to the same extent, though he is unaware thatthis is the
case. To the extent that he denies this and refuses to think
God’s thoughts after Him his knowledge is false, since it is

3. The difference between these two approaches can perhaps be summed
up by saying that this truth is for the Christian the proximate starting point in
the act of knowing, whereas for the humanist it is the ultimate starting point.
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based on a theory which does not accord with -the Creator’s
definitive and authoritative interpretation of the facts of real-
ity. The classic example of this is, of course, Eve’s assessment
of the facts of reality in the Garden of Eden. Having assumed
that she had the ability to arrive at ultimate truth concerning
the nature of reality without reference to the authoritative
word of God she made a false assessment of the facts concern-
ing the tree of the knowledge of good and evil. It is this proc-
ess of autonomous reasoning, i.e. the rejection of God’s de-
finitive word as the foundation of all knowledge, which led to
the fall and which constitutes the essence of original sin.

Some problems with the humanist
view of rationality

The non-believer, as we have seen, starts his thinking with
the premise that the world exists and can be understood inde-
pendently of the God who created it and upholds it continu-
ally by the word of His power. He thereby posits an epistemol-
ogy which he claims is neutral or objective, i.e. based on the facts
of reality rather than the facts being interpreted by a religious
faith. This claim to neutrality is a myth. It is a myth because in
making this basic assumption the non-believer is being any-
thing but neutral or objective. He is starting from a theory
which by its very nature denies that the God of Scripture can
exist and therefore which denies implicitly the whole of bibli-
cal religion. Thus, his interpretation of the facts of reality will
inevitably deny that the universe is what the Christian insists
that it is, viz. the handiwork of God. Given his basic starting
point the non-believer cannot logically come to any other con-
clusion.

It might be objected here that although the non-believer
does not assume the existence of the God of Scripture at the
outset neither does he deny it, but simply leaves it open to
question. Whether God exists or not would then be deter-
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mined as the result of the application of autonomous rational
principles. By his own rational abilities man would thus work
his way up to the knowledge of God.

However, the god of such a natural theology could not be
the God revealed in Scripture, but simply a god of man’s own
making according to the religious fashions of the age. This is
because the God of Scripture is the very foundation of all
things, the source of all reason and hence of man’s own ra-
tionality. Thus, as already stated, if man is to know anything
truly he must think God’s thoughts after him, for He is the
One in terms of whom all things must be understood and
measured, not the autonomous mind of man. To ask the ques-
tion “does God exist?” is to assert, at the very least, that possi-
bility lies behind God, that is to say that the concept of possi-
bility governs the existence of God. Such a god would not be
the God spoken of in Scripture for the God of Scripture is the
source of all possibility. The Bible asserts that the God of
whom it speaks cannot possibly not exist, and that all things
depend for their existence upon Him. The God of Scripture
is thus the source of all truth, the One who determines what is
and what is not, and thus the One who defines all things, in-
cluding man, by His creative act. To assume the autonomous
rationality of man is to deny the existence of such a God. For
man to claim to determine for himself whether God exists or
not is to make man the source of ultimate truth, the one who
determines what is and what is not, and thus the one who
defines God according to his own image. Any god predicated
on such grounds cannot be the God of Scripture but merely
the projection of an idol onto Scripture. To question whether
God exists or not is thus to deny the existence of the God of
Scripture at the outset.*

4. Thus, Van Til states: “Over against this sort of god who springs from
the principle of the autonomous man is the God of Scripture. He presents
himself in Scripture as the One in terms of whom man himself is to forsake
his autonomy and permit himself to be interpreted by God. In other words
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This gives the lie to the rationalist’s supposed neutrality.
Modern man’s so called objectivity or doctrine of neutrality is,
in fact, a universal negative religious presupposition concern-
ing the nature of reality which is held and defended by faith
alone, for the assumption that the world exists and can be
understood independently of the God of Scripture cannot be
proved objectively any more than the existence of God can be
proved objectively; it is a matter of faith.

Thus, the idea that the conflict between humanism and
Christianity is one of fact versus faith, which has been pro-
moted so much by the “scientific” establishment in our day, is
a lie. The conflict is, in truth, one of faith versus faith, for
there are no “brute facts” in the universe, there are only inter-
preted facts, and in his interpretation of the facts of reality the
non-believer assumes the ability to know and understand in-
dependently of God a world which he believes exists inde-
pendently of God.

It is this presupposition which governs the non-believer’s
thinking and hence his assessment of the facts in any and
every sphere. He thus views the world around him and all
things in it in terms of a theory which is pre-theoretical—i.e.
unproved and by its very nature unprovable. The non-believer,
therefore, begins his thinking with an act of faith in his own
presuppositions about the autonomous nature of reality and
his own ability as an original creative thinker and knower of
the world; in other words he sees all things from a religious
perspective which requires faith as its foundation.

the Scripture presents God as ultimate. Accordingly Scripture presents itself
as the final principle by which all things must be measured. The gods pro-
duced by the thinking of man apart from Scripture are idols. To hold to any
such god is to break the first commandment of the God of the Scripture.” (A
Christian Theory of Knowledge [Nutley, New Jersey: Presbyterian and Reformed
Publishing Company, 1969], p. 224.)
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Knowledge, faith and revelation

This is evident if we consider that there are really only two
ultimate positions with regard to the possession of knowledge,
namely, exhaustive knowledge or omniscience, and complete
ignorance. If I am to know anything truly I must know every-
thing exhaustively, otherwise what I do know, or rather what I
think I know, may be affected by what I do not know, in a way
and to an extent that I cannot know, and thus my “knowl-
edge” is not knowledge in any proper sense but merely specu-
lation. If, as a finite being who lacks exhaustive knowledge, I
am to know anything truly, it must be revealed to me by one
who does know all things exhaustively. On the basis of this
revelation and to the extent that my reasoning is consistent
with it I am then able to go on and build up my knowledge
and understanding of the universe which surrounds me. But
my knowledge is necessarily based on faith in the validity of
this revelation.

This is so for the non-believer and for those who consider
themselves to be rationalists no less than for the Christian. All
knowledge, scientific or otherwise, is based on revelation, that
is to say on a “given” which is pre-theoretical and thus re-
ceived by faith. Such “givens” are considered axiomatic and
thus assumed without question. They form the basis of all
further knowledge and are therefore not susceptible of ra-
tional proof, since to question their validity would be to ques-
tion the possibility of knowledge. In other words knowledge
(science) hangs on faith, not faith on knowledge. The only
alternative for finite human beings is total ignorance and scep-
ticism.

The non-believer accepts the rational nature of reality as a
self-evident truth. But it is a selfevident truth to man only
because he is himself created in the image of the One who
brought this rational cosmos into being in the first place. The
rational nature of reality is revealed in the creation; it is clear
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for all to see, for that is how God created it.> The non-believer
accepts the validity of this revelation as a “given,” though he
denies the One who made the revelation. His acceptance of it,
however, is essentially a religious belief, i.e. a view of reality
which is received by faith.

The non-believer further accepts, however, that the world
exists and can be understood independently of the God of
Scripture and that his own rational faculties are sufficient to
the task of understanding that world and thus capable of giv-
ing order and meaning to the facts of reality in an original
creative way. These also are fundamentally religious beliefs,
that is to say presuppositions which govern the structure of

the non-believer’s world-view and which are received by faith

alone.

To the extent that the non-believer is consistent with the
former (i.e. the rational nature of reality) he is able to know
the universe around him. But to the extent that he assumes
the latter (i.e. the autonomous nature of reality) his knowl-
edge is corrupted and thus false. It is the mutual exclusiveness
of these basic presuppositions about the nature of reality which
makes it impossible ultimately for the non-believer to con-
struct a rationally consistent and meaningful world-view.

5. Van Til states the case thus: “According to Scripture, God has created
the ‘universe.” God has created time and space. God has created all the ‘facts’
of science. God has created the human mind. In this human mind God has
laid the laws of thought according to which it is to operate. In the facts of
science God has laid the laws of being according to which they function. In
other words, the impress of God’s plan is upon the whole creation.

“We may characterise this whole situation by saying that the creation of
God is a revelation of God. God revealed himself in nature and God also
revealed himself in the mind of man. Thus it is impossible for the mind of
man to function except in an atmosphere of revelation. And every thought of
man when it functioned normally in this atmosphere of revelation would
express the truth as laid in the creation by God. We may therefore call a
Christian epistemology a revelational epistemology.” (A Survey of Christian Episte-
mology [Phillipsburg, New Jersey: Presbyterian and Reformed Publishing
Company], p. 1.)




22 . The Christian Philosophy of Education Explained

The circularity of reasoning

All reasoning is thus circular in that it makes certain fun-
damental assumptions about the nature of reality which gov-
ern the process of reasoning. These presuppositions govern
both the method used to assess the data of reality and the
conclusions reached about this data, since it is in terms of the
validity of these presuppositions that the process of reasoning
takes place. This is so for the non-believer no less than for the
Christian. The world-view of the non-believer is thus based on
faith, that is to say on the assumed validity of the presupposi-
tions which govern his understanding of the nature of reality.
In other words the non-believer makes certain assumptions
about the world in which he lives which function essentially as
religious dogmas in terms of which further knowledge and
understanding of the cosmos is sought. When he denies this
to be so and claims objectivity or neutrality he thereby only
shows himself to be ignorant of the epistemological basis of
his own thinking. He is, in a word, deluded.

Borrowed premises

However, this is not the only point at which the non-be-
liever is deluded. Were he to be intellectually honest with
himself—a rare thing indeed among the so-called scientific
thinkers of our day—he would have to admit that he continu-
ally thinks and reasons in terms of totally inconsistent prin-
ciples. He assumes the existence of a rationally ordered cos-
mos, or at least a cosmos which admits of being rationally
ordered by the mind of man, which in the end comes to the
same thing since if the cosmos is not rationally ordered it has
no meaning and is therefore incapable of being rationally
ordered—indeed, in such a universe there is no such thing as
rationality. But he then attempts to construct a philosophy
which is based on a concept diametrically opposed to this
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assumption, i.e. the total chance evolution of the universe,
which means that the whole cosmos, every fact and facet of
reality, including man and thus also his rationality, are mere
things unrelated to each other, mere happenings, the result
of chance, without meaning in relation to the other chance
happenings in the universe. In other words the non-believer
attempts to argue rationally about a universe which is by its
nature irrational and thus incapable of being understood, for
there is no basis for its intelligibility.

Van ‘Til has described the non-believer’s task as that of
threading an infinite number of beads without holes onto an
infinitely long string without beginning or end. But this is, in
effect, precisely what the non-believer claims he has succeeded
in doing, since he claims to be able to understand the world
in which he lives. However, he is able to do so only to the
extent that he is inconsistent with himself. In order to make
any kind of sense of the universe he has to assume working
principles of rationality, law, and intelligibility which funda-
mentally contradict his belief that the universe is the product
of chaos and chance. These assumed principles are, in fact,
borrowed from an understanding of reality as it has been cre-
ated by God. Thus, in his use of these principles the non-
believer testifies to his continual dependence upon a concep-
tion of reality which presupposes that the cosmos is the crea-
tion of the God of Scripture. Of course he denies this to be
s0, since to admit it would be to acknowledge God. He there-
fore suppresses the truth about God and continually attempts
to deny the God-created nature of reality.

Thus the non-believer continually operates on borrowed
premises. He has to accept the universe as God created it, viz.
as a rational universe governed by law. This he is able to do,
and that without being aware of it, because he is created in
God’s image and thus possessed of a rational nature. But as a
fallen creature he denies and suppresses the truth about God
and therefore attempts to explain the nature of reality in terms
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of a theory which presupposes the independent existence of
the cosmos and the autonomous rationality of man. The re-
sult is an inconsistent epistemology which leads to many ad hoc
theories about the origin of the universe and how it works.
But because all these theories and philosophies are logically
inconsistent they end in irrationality. Man cannot make sense
of the universe without God. His attempts to do so are incon-
sistent with themselves because they are based on irreconcil-
able principles.

Nevertheless, because man is God’s creature, created in
God’s image so that he should think God’s thoughts after
Him, in other words because he is inconsistent and assumes a
world of rationality, he is able to make sense of the world
around him to some extent. But he does so in spite of his
denial of God and only to the extent that he accepts, albeit
unwittingly, the God-created and God-revealed nature of
reality—in other words to the extent that he does think God’s
thoughts after Him. Were he to be consistent with his denial
of God he would have to conclude that all things are mean-
ingless and that it is impossible to say anything intelligible
about any fact or aspect of existence in the chance universe
surrounding him—indeed in such a universe the concept of
intelligibility is a nonsense. To an extent some schools of
modern philosophy have worked out this truth more consis-
tently than heretofore, and thus we have existentialism and
nihilism.

Having your cake and eating it
. The non-believer’s general perspective, then, is distorted,
though he is capable of individual insights and truths. These
insights and truths, however, cannot be related consistently to
each other nor to the unbiblical presuppositions governing
his understanding of the universe. In particular, the non-be-
liever desperately wants to keep hold of certain aspects of
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reality, especially qualities and facets of human personality
which he knows instinctively to be essential to his own human-
ity, but which he is unable to account for on the basis of his
own philosophy.

This has given rise to the dualistic systems of thought which
have attempted to explain the nature of reality in terms of
man’s supposed autonomous rationality, e.g. the form-matter
scheme of the ancient Greek period, the nature-grace scheme
of medieval scholasticism, and the nature-freedom scheme of
the Renaissance and Enlightenment period down to our own
time.® All such philosophies are simply an attempt to have
one’s cake and eat it. Because they are the product of an
inconsistent epistemology they are distorted and ultimately
irrational, that is to say they fail to produce a rationally consis-
tent interpretation of the universe. The non-believer is thus
out of touch with reality, though he is unaware of it, and
hence “intellectual schizophrenia,” to use R. J. Rushdoony’s
term, continually manifests itself in his thinking.

The Christian view of reélity

The Christian position, on the other hand, is consistent
with its own presuppositions; that is to say it makes for a ra-
tionally consistent interpretation of the facts of reality. It is
not schizophrenic, but is able to harmonise the whole cosmos
in a unified world-view which is based on self-consistent prin-
ciples. The Christian, therefore, unlike the non-believer, truly
believes in a universe, i.e. a cosmos which is a unified entity
because it finds its meaning and purpose in the creative act of
the God of Scripture and thus which is intelligible and expli-

6. These philosophical ideas have been described by Herman
Dooyeweerd in A New Critique of Theoretical Thought (Presbyterian and Re-
formed Publishing Company, 1969), In the Twilight of Western Thought, Studies
in the Pretended Autonomy of Philosophical Thought (Nutley, New Jersey: The
Craig Press, 1980), and The Secularization of Science cited above.
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cable in terms of His word alone. Moreover, it is only in terms
of the Christian theory of knowledge that man is able to arrive
at a consistent and unified understanding of reality. The non-
believer may not like the God he finds at the centre of this
Christian theory of knowledge nor the nature of the world-
view which it generates, but he cannot, if he is intellectually
honest, deny its ultimate rationality.

Of course the non-believer will never admit this because
he is a sinner, a rebel at enmity with God. He cannot there-
fore accept that the nature of reality is God-centred. He would
rather believe a lie than bow to the God of Scripture. Ethical
depravity manifests itself in every area of his life, and hence in
his understanding of every aspect and fact of reality.

What has been said above is not meant to imply, however,
that the Christian can never be wrong or does not make mis-
takes in his attempts to come to a proper understanding of
the facts of reality. Obviously, the Christian does make mis-
takes and comes to incorrect conclusions about the world in
which he lives. But he does this in spite of not because of his
basic presuppositions about the God-created nature of reality.
The difference between the believer and the non-believer is
this: given his basic presuppositions about the origin and na-
ture of reality it is impossible for the non-believer in principle
to speak intelligibly about any fact in the universe. Because he
is inconsistent with his presuppositions, however, and assumes
that the universe is rationally ordered—in other words be-
cause he does his thinking in terms of pre-theoretical con-
cepts which are borrowed from the Christian understanding
of reality—he is able to arrive at a correct understanding of
many aspects of the world around him. But he cannot ulti-
mately fit these truths into a rationally consistent and mean-
ingful world-view because his denial of God necessarily cuts
him off from the one interpretive principle which is able to
provide a rational foundation for such a world-view, viz. the
creation of the whole cosmos ex nikilo by the God of Scripture.
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The Christian, however, though he is capable of error in his
understanding of some of the facts before him is nonetheless
able to arrive at a correct understanding of the nature and
meaning of reality as a whole. His world-view is in principle con-
sistent with itself and with the world around him.

Application of the Christian theory of knowledge
to the philosophy of education

The sola scriptura principle implies that the whole of life
must be subjected to the will of God as revealed in the Scrip-
tures, and at least in theory those who hold to it have always
maintained that this is so. When we come to the practical
application of this principle it becomes clear that the implica-
tions of the epistemology upon which it rests are far reaching.
Nowhere is this more true today, and in more urgent need of
our attention, than in the field of philosophy of education.

Generally speaking—though perhaps with the exception
of “religious knowledge”—the non-believer will teach the same
subjects and the same facts that the Christian teaches, but he
will attempt to fit them into a view of reality which denies the
existence of the God of Scripture and which seeks to explain
all things in terms of that world-view. In such a perspective the
Christian faith is merely the product of an outmoded and un-
scientific world-view, and thus an irrational belief system in
today’s scientific age. But the Christian faith is irrational in
the eyes of the non-believer because it is opposed to his own
religious presuppositions about the nature of reality. For the
Christian the situation is exactly the reverse. The Christian’s
understanding of life is God-centred and therefore he seeks
to understand and interpret all things in terms of the creative
purpose of the God of Scripture and the word He has given
to govern man’s life. Because He is the Creator and sustainer
of all things the universe finds its purpose and meaning only
in Him. Thus the denial of God is a leap into irrationality and




28 The Christian Philosophy of Education Explained

intellectual suicide.

This sets the issue of education in its philosophical con-
text. These two positions are mutually exclusive. They can never
agree fundamentally on the interpretation of the facts of real-
ity at any point if they are consistent with their presupposi-
tions. For the Christian and the humanist, therefore, there
can be no common ground.” This truth has been understood
more by the humanists heretofore than it has by Christians. It
is the mutual exclusiveness of these two positions which makes
the provision of a specifically Christian education for our chil-
dren essential, and the sending of our children to state schools
to be educated by humanists a denial of the faith implicitly.

This truth—that it is the nature of our basic religious pre-
suppositions which governs our understanding of all things—
is thus the fundamental rationale behind a specifically Chris-
tian philosophy and practice of education, since if it is true
that the only valid interpretation of the world in which we live
is that which is based on God’s revealed word, then the educa-
tion we give our children must be based on that word at all
points. A Christian education, therefore, is one which enables

7. Common ground must not be confused with common grace. Because
of God’s common grace to mankind the non-believer does understand to a
degree the world in which he lives and is able to arrive at the truth concern-
ing many aspects of reality. But, as I have argued above, this is in spite of
rather than because of the basic presuppositions governing his thinking. In
other words the non-believer is inconsistent with his own epistemology, and
the reason for this is that he is created in God’s image and is unable to deny
or deface that image totally. Indeed, it is only because of his creation in the
image of God that the non-believer is able to function as a rational human
being, even when he uses all his powers as a rational being to deny his
creator—that is, when he attempts to use rational arguments to deny the
existence of the God of Scripture. The fact that the image of God in man has
not been totally obliterated by the fall, and thus the fact that the non-believer
is still able to arrive at a degree of truth concerning the world in which he
lives, is an aspect of God’s common grace to mankind, but it does not mean
that there is, in terms of a consistent epistemology on either part, any com-
mon ground between the believer and the non-believer concerning any as-
pect or fact of reality.
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the student to think God’s thoughts after Him in every disci-
pline and area of life; in other words one which provides him
with both a conceptual framework based on and consistent
with the definitive interpretation of reality set forth in God’s
word and the intellectual tools to assimilate the data of reality
into that framework. Only such an education will enable the
student to make ultimate sense of the world in which he lives
and equip him to fulfil his cultural mandate to bring all things
into subjection to Christ.

- Furthermore, because the Christian believes that all things
were created by God and therefore that the facts of reality can
only be understood properly in terms of God’s creative pur-
pose, the Christian philosophy of education emphatically de-
nies that any discipline or field of study, any scientific method,
or the findings and conclusions of the investigation of any and
every facet of the cosmos, can be neutral with regard to the
fundamental presuppositions of the epistemology on which it
is based. It is God’s creative act which gives meaning to the
data of reality and thus the only theory that can speak with
authority about or make ultimate sense of this data is that
which presﬁpposes the God of Scripture as the fundamental
principle of interpretation of all things: “For from Him and
through Him and to Him are all things” (Rom. 11:36) and
“He is before all things, and in Him all things hold together”
(Col. 1:17). This truth is the beginning of all knowledge, for
only in terms of this truth is true knowledge possible. Thus
“the fear of the Lord is the beginning of knowledge” (Pr. 1:7).

It is thus treason against God to hand our children over to
non-believers for the formation of their intellectual outlook
and philosophy of life—for that is what the child is given in
school, viz. a total world-view, not simply specialised or techni-
cal information on certain subjects which their parents are
unable to provide; indeed, a complete philosophy of life is
precisely what most educators pride themselves on providing.
Anyone who supposes that he can maintain control over the
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kind of world-view that his children imbibe while sending them
to a state or humanist school is deluded. It is impossible to
undo five days of systematic instruction in the humanist world-
view with one morning of Sunday school, which is usually all
that the children of Christians get by way of a specifically Chris-
tian education—and even this is usually of a very poor quality
and limited to “religious education” in the narrow sense. We
are denying the faith when we hand our children over to be
educated by our enemies, to be instructed and encouraged to
view the world and all things in it in terms of the godless
categories of human thought. To do so is to dedicate our
children to another god. It is idolatry and treason all rolled
into one.

Conclusion

I began this chapter by claiming that modern Protestant
theology has abandoned the sola scriptura basis on which it was
originally founded, and that this has happened because the
epistemological basis upon which it rested has been aban-
doned. This has not been done self-consciously, however, and
this is because, by and large, the epistemological basis of the
sola scriptura conception of theology was not held self-con-
sciously by those who adhered to the sola scriptura principle. It
was assumed theologically but not self-consciously. Hence Van
Til criticises those who held to the sola scriptura principle but
who, nevertheless, attempted to construct an apologetics which
was based on a common ground rationalistic epistemology—
e.g. Hodge, Warfield and the old Princetonians. This, accord-
ing to Van Til, gives too much away; indeed, it surrenders all
in principle to the enemy. With the rise of rationalistic human-
ism and its claim to scientific method etc. many have con-
cluded that the gospel is no longer intellectually defensible—
at least the kind of gospel held by the Reformers with their
belief in the Scriptures as the infallible word of the living God
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and the supreme and binding authority in all matters of belief
and conduct.

Thus, without sure ground to stand upon when forced to
defend the faith, the Protestant church, including the evan-
gelical wing, has broken ranks and fled before an enemy whose
strength lies only in an illusion of rationality. Some, embar-
rassed by the claims of Scripture and unwilling to sacrifice in-
tellectual respectability in an academic world hostile to bib-
lical truth, have frantically sought to find ways of showing that
the Scriptures really meant all along what today’s “scientific”
rationalists are saying—witness the gap theory of creation and
the idea of theistic evolution, which was developed to fit in

-with a theory which is not only unbiblical but untenable in
terms of any proper conception of the scientific method. In
this process of accommodation, however, Protestant theology
has ceased to be essentially scriptural in any honest and mean-
ingful sense, and has moved towards a form of natural theol-
ogy which is more acceptable in the contemporary intellectual
and academic climate. Others, wishing to claim adherence to
biblical faith and unwilling to adopt a rationalistic theology,
have escaped unwittingly into the very cage that the rational-
ists have built for them, viz. a faith-reason dichotomy between
the Christian religion and so-called scientific or empirical truth.
Both of these trends are the result of giving too much cre-
dence to the illegitimate claims of rationalistic philosophy. In
short, the Protestant church today is suffering from a severe
attack of intellectual cowardice in the face of the enemy.

If the church is to recover from this condition and reclaim
lost ground it must throw off its intellectual bondage to the
rationalistic perspective of modern philosophy and theology
and return again to the sola scriptura conception of the Chris-
tian faith. Our task then is to re-build a consistent theology in
terms of that principle and develop a hermeneutic which is
capable of applying Scripture to the contemporary world, thus
releasing the command word of God into the life of the church
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and into the world we have been commissioned to bring un-
der the discipline of Christ.

If we are to communicate biblical truth effectively, how-
ever, our apologetics must be based on an epistemology which
is rationally consistent with itself and with our understanding
of Scripture as the infallible and authoritative revelation of
God and of His will for man. On such a basis we can confi-
dently challenge all the rationalistic philosophy and systems of
thought arrayed against the Christian religion in our day. In
so doing, however, we must make it clear that the Christian
-epistemology on which we build is not merely a rational foun-
dation for the truth we proclaim, it is the only rational foun-
dation for any claim to truth. It is the basis not only of scrip-
tural truth, but of all truth, whether religiously or scientifically
conceived, for the claims of biblical truth are all embracing.
Only on the basis of such an epistemology are we in a position
to reveal the intellectual idolatry of disbelief and expose to
the non-believer the irrationality of his own position.



2
EDUCATION AND IDOLATRY

In the perspective of the non-believer discussed in the previ-
ous chapter it is clear that man’s rationality and creative gen-
jus are not derived from nor in any way dependent upon any
source outside of himself, but are original autonomous quali-
ties of human personality. Hence man defines both his own
nature and the nature of the world in which he lives, and he
understands all things in terms of himself. Man is the ultimate
reference point for every fact in the universe which surrounds
him. Thus, in a revealing passage by Karl Popper we are told:

Copernicus deprived man of his central position in the physical uni-
verse. Kant’s Copernican Revolution takes the sting out of this. He
shows us not only that our location in the physical universe is irrele-
vant, but also that in a sense our universe may well be said to turn
about us; for it is we who produce, at least in part, the order we find
in it; it is we who create our knowledge of it. We are discoverers: and
discovery is a creative art.!

This is, of course, the oldest of all heresies, going right
back to the fall of man in the Garden of Eden. Adam would
define the nature of reality and of his own being and deter-
mine for himself his place in the order of things according to
his own autonomous rationality. Of course this meant also

1. Karl Popper, Conjectures and Refutations, The Growth of Scientific Knowl- -
edge (London and Henley: Routledge and Kegan Paul, [1963] 1972), p. 181.
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that the Creator God Himself now had to be defined accord-
ing to the image of man, since Adam had made his own ra-
tionality the touchstone of all truth, meaning and purpose.
This process of reasoning is graphically illustrated by the phi-
losophy of Immanuel Kant, which is basic to much of modern
thought. The following passage is taken from Kant’s Religion
within the Limits of Pure Reason, a title which in itself reveals
much about the idolatry implicit in idealistic and rationalistic
humanism:

Much as my words may startle you, you must not condemn me for
saying: every man creates his God. From the moral point of view . . .
you even have to create your God, in order to worship in Him your
creator. For in whatever way . . . the Deity should be made known to
you, and even . . . if He should reveal Himself to you: it is you. ..
who must judge whether you are permitted [by your conscience] to
believe in Him, and to worship Him.?

A more striking recapitulation of the rationale for Adam’s
original sin could hardly be found. Simply put this means that
man is his own god, for one’s god is always that in which one
places ultimate authority. According to Popper “The spirit of
Kant’s ethics may well be summed up in these words: dare to
be free; and respect the freedom of others.” The spirit of
Kant’s ethics may equally well be summed up in these words:
dare to be as God, knowing good and evil for yourself (Gen.
3:5). The ethics of Kant is the ethics of rebellion.

This philosophy of man as god—humanism—will work it-
self out in one of two ways: either through libertarianism and
thence to anarchy, or through a statist view of man and society
and thence to totalitarianism.? Both ideologies are very much

2. Cited in ibid., p. 182.

3. Ihid.

4. For the philosophy behind this polarisation see R. J- Rushdoony, The
One and the Many, Studies ini the Philosophy of Order and Ultimacy (Fairfax,
Virginia: Thoburn Press, 1978).
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with us today and at work in educational theory and practice
in our land, and have been for a long time. However, it is the
latter which primarily concerns us here since statist ideology
not only poses a threat, via the Local Education Authorities,
to the authority of parents in their endeavours to give their
children a godly education, but can also exert great psycho-
logical pressure upon Christian parents to conform to the
status quo which has been established over the last century
through the tax funding of state education. It is important,
therefore, that we understand this ideology and expose the
idolatrous nature of the philosophy underpinning it.

The statist view of man

As we have seen, for humanism man is at the centre of his
world. But there are many individual men and the ideal of
man cannot be limited to the idiosyncrasies of any one par-
ticular human being. Thus, for statist humanism the ideal of
man is always beyond man in particular and is embodied in-
stead in the concept of society. In this perspective it is the idea
of society and of man as a social creature which is idolised. But
this idea of society is far removed from the world of real men
and the needs and concerns of real men. This is because the
ideal is always beyond the historical situation. This abstract
idea of society must, therefore, if it is to become a reality in
history, be embodied in some representative organ or institu-
tion on earth which then moulds the historical situation and
attempts to bring it into conformity with the ideal. This
institution—the perfect embodiment or true expression of
the idea of human society as understood by statist human-
ism—is the state. Hence the state is “the Divine Idea as it
exists on earth,” to use Hegel’s phrase.

Since in the ideology of statism man is the creature of
society—that is to say he is what he is as a result of social
conditioning—it is the duty of the state to determine and
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regulate all the parameters and variables within man’s social
and cultural matrix so that the end product conforms to the
ideal of the perfect social being. In other words, as the ab-
stract idea of society incarnate in history it is the state’s pur-
pose to re-create society in its own image. As the head and
guardian of society the state must care for, mould, and disci-
pline in terms of its own purpose those who will constitute the
society of the future. It is not surprising therefore that the
family is depreciated by statists and control of the infant from
birth seen more and more as a state responsibility. The child
is the creature of the state and society is his true family. Hence,
should the child’s genetic family prove a hindrance to his
development into an ideal member of the statist society its
custodianship of the child must be suspended.

This is not mere theory. While it may not be as obvious in
Britain as the above analysis suggests, this ideology is subtly at
work in our land, and can be seen in a more conspicuous
form in advanced socialist countries such as Sweden. We have
perhaps an indication of things to come in the current at-
tempts of some to prohibit by law all forms of corporal pun-
ishment of children by their parents.

In this perspective man is defined by the state as a social
creature. The individual is nothing except in relation to soci-
ety since his growth and development as a personality are de-
termined and controlled by his social environment. Thus edu-
cation is necessarily a process of maturation into the image of
man as defined by the state. The goal of education is there-
fore integration into society. Hence we often hear educators
speaking of the child’s development in terms of his eventual
usefulness as a full participating member of society. It is com-
mon also to hear politicians speaking in such terms. A man or
woman is considered mature and valuable to society because
he or she is a useful member thereof and able to contribute
something worthwhile to the community. The individual only
truly realises himself to the extent that he helps to realise the
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ideal society which he exists to serve.

It is to be expected ultimately that those who are unable
or unwilling to meet this expectation be denied the status of
human beings and either exiled in psychiatric hospitals and
labour camps, where they can be forced to serve the state as-
slaves, or, if they are unable to do even this, put to death.
Such practices have been common in Soviet countries for many
years, and were of course a feature of the Nazi regime. Some
of them are now common in the West, for example abortion
of deformed foetuses, or even of a perfectly formed foetus if
the birth of a child is going to lead to “hardship” or “mental
illness” for the mother. The addition of genetic engineering
to man’s arsenal of social control techniques presents a bleak
prospect for man’s future under such an ideology.

The statist philosophy of education

With regard to education, however, it is clear that our
definition of man determines the nature of our educational
philosophy. It also determines the method and goal of the
educational process. For the humanist education is necessarily
man-centred. Man is the measure of himself and all things.
The goal of education is for man to realise himself in terms of
the image of his god, whether that god is his own personal
ego, as with libertarianism, or the statist ideal of society or of
man as a social creature. For the libertarian the process will
be geared to the individual and his needs, desires and aspira-
tions at all points. For the statist it will be geared to man’s
social environment. The purpose of education therefore is to
equip the child to take his place in adult society by fully inte-
grating him into the peer group. The peer group is thus the
reference point for the child’s development at every stage in
his education.

For statists the lack of such an education is considered a
deprivation, and to deliberately withdraw the child from this
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process of assimilation into the group is an act of cruelty.
Hence, although it must be acknowledged that the statist eradi-
cation of all forms of private schooling is in practice to a great
extent motivated by envy and hatred of privilege, it is, nonethe-
less, logically consistent with statist ideology to seek to eradi-
cate from society all those educational institutions which fail
to provide an education which is thoroughly integrated into
statist educational philosophy and practice, which of course
ultimately means state funding and control. To be outside the
social norm as defined by socialist ideology is an aberration
which can only be seen as detrimental to the child and society
alike.

Thus the methodology of statist education requires first
and foremostly integration of the child into the peer group.
Without this, education is meaningless for socialist philoso-
phy. Education is primarily a process of initiation or baptism
into the society in which the child will ultimately find his voca-
tion and which will define his existence as an adult. I use the
word baptism here quite deliberately because of its religious
connotation, for the principle of assimilation into the peer
group is a dogma which is held tenaciously by the followers of
statist educational theory, which is at heart a religious faith in
an idolatrous conception of mankind.

This humanistic faith exerts a strong influence on many
Christian parents who have been misled and manipulated into
believing that unless their children are forced to integrate
into the pagan social environment of their peer group they
will become inadequate, withdrawn and anti-social members
of society. Indeed, it has been claimed that unless the chil-
dren of Christians are thus integrated with their peers they
will most likely turn out to be schizophrenic and even malevo-
lent individuals. Such talk can exert a powerful psychological
influence on Christian parents who are considering withdraw-
ing their children from the state school in order to provide
them with a godly education. The implication is that to edu-
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cate the child outside of the established system is child abuse.

It is vitally important therefore that Christian parents un-
derstand the religious perspective underpinning such views.
In socialist ideology, no less than in Christianity or indeed any
other religion, man is defined by his god, which for socialism
is the state, and the purpose of education is therefore to pro-
mote maturation into the image of man as a social creature.
In other words the state is the god incarnate in whose image
man is to re-create himself. Education is the process by which
this re-creation is to be accomplished. ‘

The Christian perspective

The Christian, however, starts—or at least ought to start—
from a totally different perspective. It is the God of Scripture
who has created and therefore who defines man; and He has
created man in His own image. The aim of education is thus to
promote maturation in the image of God, and it is the duty of
Christian parents to care for the child, mould his character,
and discipline him in terms of God’s purpose for his life.

According to the Westminster Shorter Catechism “Man’s
chief end is to glorify God, and to enjoy Him forever,” and
“God created man male and female, after his own image, in
knowledge, righteousness, and holiness, with dominion over
the creatures.” The purpose of a Christian education is there-
fore to enable the child to shoulder the responsibilities and
privileges of being God’s image bearer, and to equip him for
a life of service to God as His vicegerent on earth. Since it is
God who defines man, not society or the state, the role of the
peer group and the process of socialisation will not be of
primary importance. Society, as a group of individuals hold-
ing certain things in common and sharing a common mode
of life, is itself a subsidiary aspect of the human condition, for
Adam originally was alone as a human being. He was not,
however, on that account any the less human, for his human-




40 The Christian Philosophy of Education Explained

ity consisted in his being God’s image bearer. Everything which
sets man apart from the animals and thus which constitutes
his humanity is to be found in the fact that he is created in the
image of God. Man’s need for communion or fellowship is
also primarily related to the fact that he bears God’s image,
for in the Godhead there is communion between the persons
of the Trinity. Thus man, as a dependent creature bearing
God’s image, stands in need of communion also. But—and
this is the point which is of fundamental importance here—
since man is God’s creature and the bearer of His image his
need for communion consists first and foremostly in the need
for communion with God, not man. As God’s image bearer
Adam stood in a covenant relation to God before he stood in
relation to any other human being. It was his position in rela-
tion to God as His image bearer, not man, which constituted
his humanity, for Adam was created alone as the first human
being before Eve was created.

The communion of man with man, or society, is thus a de-
rivative of the human condition, not its defining feature. The
existence of community and of covenant relations between
men is the result of the fact that man is a covenantal creature
by nature, created in God’s image for communion with Him.
In other words man was indeed created for fellowship, but for
fellowship with God first of all, and with man secondarily.

This is clearly demonstrated by the fact that when this
communion with God is broken man’s communion with his
fellow creatures disintegrates also. Our times demonstrate this
very well in many ways. An obvious example is the amazing
divorce rate today in the West. In this connection R. J- Rush-
doony has drawn attention to the fact that one of the key
concepts in our age of psychoanalysis is “alienation,” the break-
down of community and communication between men. Since
it is God who defines man, human society correctly consti-

5. Ibid., p. 368.
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tuted is a group of people covenanted or in communion to-
gether under God. The community which rejects this definition
of society and seeks to order its life independently of God’s
word will not ultimately stand nor endure in history. Thus,
approximately twenty-one civilisations have risen and perished
in the course of history, and Western civilisation is now in the
process of decline also, for it has rejected the One who alone
is able to provide man with a true basis for social cohesion
and long-term cultural stability. Men cannot ultimately achieve
lasting communion with each other on any basis other than
communion with God. This is because as God’s image bearer
communion with God is of primary importance for man, and
therefore the only stable foundation for true communion be-
tween men.

Of course, being able to associate and work with others is
an important part of the child’s growth and development,
and we should not deny this. But we must understand that the
reference point for every aspect of our social life no less than
for our personal devotional life, is God and our covenant and
communion with Him, not our fellow man. As Christians we
regulate our behaviour with both believers and non-believers
according to God’s word, for our communion with others, if
it is to be communion in any meaningful sense, must be based
on the fact that we share a common nature which is created in
the image of God.

Were this not true man’s relationship with his fellow hu-
mans would be no different to the relationships which exist
between animals. Man’s need for fellowship and communion,
however, is more than the need for biological union for the
sake of self-preservation and preservation of the species. There
are indeed many animal societies which work admirably on a
biological and instinctual level. But that is where they stop.
Man’s need for communion and society is above this; it is not
merely animal in nature but is based on the need for com-
munion with others who bear God’s image. The existence of
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human society, therefore, is not primarily a biological fact,
but a spiritual fact, that is to say based on the communicable
attributes of God. And for this reason human society is subor-
dinate to and derived from man’s capacity for communion
with God.

Of course it is true that God created man male and female
(Gen. 1:27), and that man was not meant to exist entirely on
his own as a human being. When Adam had named all the
animals there was still not found a helper suitable for him,
and therefore God created Eve to be his wife (Gen. 2:21-23).
What has been said above is not intended to depreciate or
minijmise the importance and value of human society and it is
recognised that mankind ordinarily finds the fulfilment of his
being and calling as God’s image bearer, and hence glorifies
God truly, in the setting of human companionship. Thus we
are told that “The Lord God said, ‘It is not good for man to
be alone; I will make him a helper suitable for him’” (Gen.
2:18). Marriage, family life and society generally are expres-
sions of important aspects of man’s nature. Human society is
a God-created fact of life which must not be denied.

My intention is simply to stress two important points: first,
that human society does not define mankind, that is to say it is
not what makes man human. For the Christian it is the fact
that man is created in the image of God that makes him hu-
man, whereas for the socialist, man is defined by society—i.e.
he finds his nature, meaning and purpose in relation to the
society of which he is a part and which he exists to serve in
one form or another. Secondly, human society, if it is to be
truly human and thus meaningful, that is to say if it is to be
the communion and companionship that God intended it to
be, must be based on the prior necessity of communion with
God, since this communion with God is essential to the proper
expression of human life, and hence of human companion-
ship and society, which is an aspect of human life.
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The religious nature of education

Thus, our definition of man—what he is, where he comes
from, what the purpose of his existence is etc.—is the deter-
mining factor in our understanding of what education is and
governs both the aims of education and the methods used to
achieve those aims. For the non-believer no less than for the
Christian, therefore, the meaning, method and goal of educa-
tion is based inescapably on metaphysical—i.e. religious—pre-
suppositions about the nature of man. For the Christian, edu-
cation is necessarily a process of maturation in the image of
God, for this is precisely the purpose for which man was cre-
ated, viz. to image God on earth. Thus the peer group is a
secondary factor in education, and the process of socialisation
must always be seen in the light of man’s higher calling to
image and glorify God on earth. Man’s first allegiance is to
God. It is vitally important that Christian parents realise this
and refuse to bow down to an idolatrous notion of the pri-
macy of the peer group. God has created and defined man in
His own image and we are to nurture and educate our chil-
dren in conformity to His image, not that of apostate men.

Our concern for social integration, provided it is seen in a
secondary place and is subject to the necessity of obedience to
God’s word, is of course a valid concern. But sending our
children to be integrated into the pagan image of man by
subjecting them to peer group pressure is not the answer to
the valid concerns that Christian parents might have about
their children being educated at home without the same de-
gree of contact with other children that the average non-be-
liever has. This is not to say that Christian children should not
mix or play with non-believing children. But it is to say that
they should not be educated as non-believers, and that is pre-
cisely what will happen if they are educated in state schools—
or pagan private schools.
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Furthermore, it should be said that it is precisely because
the Christian sees man’s need for communion first and fore-
mostly as the need for communion with God, and precisely
because he sees education in the light of this principle, that
those children who are educated at home or in Christian schools
in terms of this Christian philosophy so often turn out to be
the ones who are more able to function as responsible mem-
bers of society. Such children are generally more mature, both
intellectually and in terms of character and general compe-
tence, than the average member of the pagan peer group.
Christian children thus educated are a stable element in soci-
ety since they are generally more well balanced and have in
their faith a true basis for social cohesion. It is simply not true
that such an education produces inward looking, inadequate
individuals. On the contrary, not only do such children usu- -
ally achieve consistently better academic results and prove to
be generally more mature and able to mix socially, but their
ability to socialise is often at a higher level and related more
to the adult world.

The guiding principle in education:
maturity versus immaturity

This last point, however, is likely to bring out a salient
feature of the prevailing mentality of our age, especially in its
expectations of children. Because the non-believer does not
see man as God’s creature, created originally as a mature hu-
man being, he does not set the same premium on maturity.®
The responsibilities of maturity are burdens which he seeks to
avoid. Men seek instead a life of leisure and play without re-
sponsibility. One can see this so clearly in the kind of advertis-
ing that is common today. Products are advertised by conjur-

6. R. J. Rushdoony, Revolt Against Maturity, A Biblical Psychology of Man
(Fairfax, Virginia: Thoburn Press, 1977), p. 6f.
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ing up images of a burden-free life style in which the responsi-
bilities of reality are conspicuous by their absence. The desire
to escape from responsibility characterises much of our mod-
ern world. This mentality produces an infantile culture, since
at its root is the desire to remain as a child, without responsi-
bility and dependent in all things.” For this kind of mentality
staying young, both physically and intellectually, is a major
occupation and goal in life. Indeed childhood is often seen as
a kind of paradise or Garden of Eden. Growing up is thus the
loss of innocence, a kind of humanistic version of the fall. It is
this mentality which is the source of the “pop” culture which
dominates so much of modern Western society.

Obviously, in such an ethos the early development of the
child is not prized. Children must not be allowed or encour-
aged to “grow up before their time.” To deny a child the
unfettered enjoyment of his childhood by encouraging early
development and a mature attitude to the adult world is often
seen as a great evil. Children who do mature early and whose
achievements are ahead of their peer group are considered
precocious and labelled “overachievers” by socialist educators.
Such children are seen as outside the parameters of what con-
stitutes normality. Since normality is defined by the group
and the purpose of education is to enable the child to fit into
the group such “overachieving” is undesirable.

In fact it could be argued that a more likely result of
making the peer group the dominant factor in education is to

7. This mentality has also played a large part in the growth of socialism
and statism generally since it is by promising such a lifestyle that socialist
politicians recruit their voters. Salvation by politics, in which the proletariat is
delivered from the responsibilities and burdens of life by the state bureauc-
racy is a basic driving force in socialist ideology. In such a perspective respon-
sibility equals evil and “social justice”—the socialist version of salvation—is in
part deliverance from the problems and demands of adult life. Socialists fail
to understand, however, that freedom without responsibility is a pure dream,
and that the real consequence of the abdication of responsibility to the state
is slavery.
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produce immature individuals who are unable to cope with
the responsibilities and burdens of adult life and hence de-
pendent both psychologically and, in the end, materially on
the paternalistic state; in other words that it tends to produce
people who are incapable of being free in any meaningful
sense of the word. The fact that our society faces this problem
of dependence in large measure today should at the very least
give us reason enough to review critically the ideal of social
integration which undergirds current educational philosophy
and which is assumed so often to be the correct pattern for
the development of the child.

To set a premium on maturity, however, produces a cul-
ture characterised by progress across the whole spectrum of
human life and activity. Christianity emphasises man’s duty to
God and his responsibilities as a mature creature created in
God’s image “in knowledge, righteousness, and holiness, with
dominion over the creatures” (Westminster Shorter Catechism,
Q. 10, A.). It produces, therefore, a mature culture which sets
a premium on freedom and dominion in Christ, not play and
escape from reality. It is no accident that it is the Western
world—Christendom, with all its faults and failures—which
alone has given us the kind of cultural, scientific and eco-
nomic progress which has made the modern world possible,
and a more humane and civilised world in which to live.

Conclusion

As Christians we must reject the pagan outlook. The pur-
pose of a Christian education is to enable the child to grow in
the image of God into a mature adult, to equip him to shoul-
der his responsibilities as God’s image bearer, and provide
him with the tools to fulfil his creation mandate to extend his
dominion over the earth as God’s vicegerent. This is the pur-
pose of man’s existence and an education which is not geared
to enabling the child to fulfil this purpose is a failure, for it
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withholds him from his development into a mature human
being. We are not at liberty, as Christians, to subject our chil-
dren to an education which baptises them into the godless
image of fallen man. Man’s humanity consists in his being the
bearer of God’s image, and it is this image which is of primary
importance and the reference point in the child’s education
at every level. Christian parents need to reassess their under-
standing of priorities here. When the biblical priorities are re-
asserted in educational theory and practice the child will bene-
fit and mature more quickly in terms of God’s purpose, thereby
enabling him to play his part in society for the glory of God.




3

EDUCATION AS AN ASPECT OF
THE COVENANT

There is a strong educational emphasis running throughout
the whole of Scripture. For instance, the people of God are
constantly commanded and encouraged to learn and medi-
tate upon the law (Deut. 11:18-21, Ps. 1:2, 94:12). Indeed, the
law is itself in the most fundamental sense a body of teaching,
an educational curriculum in godliness for every area of life—
the word torah means literally “direction” or “instruction.”
Consider also the place of history in the Bible. The teach-
ing of history is seen as a vitally important parental duty (Deut.
4:79, 6:20-25), and the history books in both Old and New
Testaments form a considerable part of holy Scripture. In-
deed, the biblical philosophy of history in its widest sense is
basic to the concept of progress and has been of fundamental
importance in the rise of Western civilisation. It has been ar-
gued that it is the biblical concept of linear time, in contrast
to the pagan idea of cyclical time, which has been responsible
for the emergence of scientific progress in the Western world.!

1. Stanley L. Jaki, Science and Creation, From eternal cycles to an oscillating
universe (Edinburgh: Scottish Academic Press). However, the concept of lin-
ear time is not to be seen as the only distinctively biblical concept which was
necessary for the development of modern science. In effect it forms a neces-
sary intellectual precondition for the efforts of man to develop and control
the natural world. Along with the concept of linear time the biblical doc-
trines of the cultural mandate and the validity of man’s dominion over the
_ earth have been of equal importance. Both of these concepts are peculiarly
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Then there is the wisdom literature, which is dedicated ex-
clusively to education. The book of Proverbs was written to
give instruction in wisdom, justice, judgement and equity, to
give subtlety to the simple and knowledge and discretion to
the young, so that the wise may increase in learning and the
learned attain wisdom (Pr. 1:3-5).

Likewise, in the New Testament the epistles are largely
educational in emphasis. Indeed the whole Bible is concerned
with education. God has spoken to man by means of His word
and we are to understand and apply that word to our lives,
and teach our children to do the same. Thus the apostle Paul
commends and bears witness to the validity and effectiveness
of Timothy’s Christian education: “continue in the things you
have learned and become convinced of, knowing from whom
you have learned them; and that from childhood you have
known the sacred writings which are able to give you the wis-
dom that leads to salvation through faith which is in Christ
Jesus. All Scripture is inspired by God and profitable for teach-
ing, for reproof, for correction, for training in righteousness;
that the man of God may be adequate, equipped for every
good work” (2 Tim. 3:14-17). So often we turn to this passage
simply as a proof text for the doctrine of infallibility and miss
its significance for the biblical philosophy of education. God
has given us the Scriptures that we might be truly and prop-
erly educated in terms of His purpose, and thus equipped to
fulfil our vocation as God’s people.

biblical concepts and this is pre-eminently the reason that scientific progress
has been the product of a specifically Christian cultural matrix and has ac-
companied the spread of Christian civilisation. In contrast to this biblical
emphasis on legitimate dominion advancing over time towards a definite
result is paganism, in which man attempts to better his conditions in life
either by seeking illegitimate domination over others through the use of
force, e.g. Fascism and Communism, or through the control of the spiritual
world by means of magic, e.g. animism, Hinduism etc. These two differing
approaches to man’s condition produce radically different civilisations, the
general characteristics of which can be seen by contrasting the First and
Third World societies.
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It was the responsibility and destiny of Israel, as a nation
which possessed the “oracles of God,” to be a “guide to the
blind, a light to those who are in darkness, a corrector of the
foolish, a teacher of the immature,” since they had in their law
the “embodiment of knowledge and of the truth” (Rom. 2:19-
20). And this is certainly no less the calling of the Christian
church today. Thus, missionaries to pagan nations establish
schools as one of the most important of their tasks. They take
non-believers from their heathen cultures and re-educate them.
They give their children a Christian education instead of a
pagan education. Missionary work is more than simply estab-
lishing churches in far off lands. It is the task of converting a
whole culture, a total way of life, to the Christian religion.
Missionary work is an example to us here. We must see the
logic of this and apply it to our own increasingly secular—
and thus pagan—situation. It is as necessary to establish spe-
cifically Christian schools in our own land as it is in darkest Af
rica, and for the same reason, namely, that Christ demands
our whole life, our whole culture, to be subjected to His au-
thority. : :
Obviously such a task requires an educated people. The
Jews had in their law true knowledge and wisdom, and they
were required to educate their children consistently in terms of
their faith. Thus the law states: “And these words, which T am
commanding you today, shall be on your-heart; and you shall
teach them diligently to your sons and shall talk of them when
you sit in your house and when you walk by the way and when
you lie down and when you rise up” (Deut. 6:6-7, cf. 11:18-21).
Education was to be a consistent and continual process. To
fail to provide one’s children with a godly education was thus
to neglect one’s parental responsibilities under the covenant.

The social and cultural context

We must now turn to consider more closely what the Bible
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has to say about the responsibilities of parents with regard to
the education of their children. In so doing, however, we must
bear in mind that there are considerable cultural differences
between the kind of society represented in the biblical record
and our own society.

These differences are parucularly evident in the degree of
institutional forms developed in our own culture for the pro-
vision of many social needs. Indeed, institutional differentia-
tion is.a particular characteristic of our society. In contrast
there is in the biblical society far less institutional differentia-
tion across the whole spectrum of social life. It may appear at
first sight, therefore, that a particular need such as education
is not adequately provided for because we do not see in the
biblical society the existence of a separate institution dedi-
cated solely to its provision.

This is a judgement that we are particularly likely to make
because we tend to look back at more primitive cultures with
a modern perspective and assess them in terms of our own
highly differentiated and bureaucratic social arrangements,
often assuming without good reason that the latter are neces-
sarily superior. However, the lack of a specific institution dedi-
cated solely to education does not in itself imply a lack of
provision in the biblical society, nor does it necessarily mean
that we are more enlightened today and that the biblical ar-
rangement for the provision of education was inferior to our
own. On the contrary, with regard to education the biblical
model should be seen as having permanent validity and thus
the correct Christian model for today. Therefore, in this spe-
cific area, as in so many others, a return to the biblical model
would be a considerable improvement on the highly institu-
tionalised and bureaucratic arrangement which is mistakenly
taken for a great achievement today.

Nevertheless, because of these institutional differences be-
tween our own society and the biblical society, we often fail to
appreciate the full impact of the biblical teaching on this sub-
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Jject. We must recognise, therefore, that in contrast to our own
institutionally organised society biblical society is organised
on a highly covenantal basis. This meant that education, like
every other area of life, found its context in the covenantal
structure of life. By the nature of the case the biblical society
did not require a highly differentiated or distinctively institu-
tionalised social structure in order for parents to provide their
children with a covenantally faithful education. If we approach
the biblical teaching on education with an alien perspective
which assumes that an adequate education necessitates such
an arrangement, which is essentially a modern idea, we shall
likely miss the significance of what the Bible has to say on the
subject. In order to appreciate biblical educational norms,
therefore, we need to reorientate ourselves to the covenantal
perspective set forth in God’s word.

The covenantal perspective

In the previous chapter reference was made to the fact
that there is a community of persons within the Godhead.
Each member of the Trinity is in communion with the other
members of the Trinity. Since man is created in God’s image
he also reflects this aspect of God’s nature. The need for
communion is thus a basic characteristic of human nature.
But unlike God, who is an aseity,—a totally self-contained and
independent reality, uncreated and eternal—man is a being
dependent upon his Creator in all things and thus, as stated
above, his need for communion is realised first and foremostly
in communion with God. :

The nature of the relationship which exists between God
and man is expressed in Scripture by the concept of covenant.
God relates to man by means of a covenant and there can be
no communion between God and man except on the basis of
this covenant. The covenant defines the relationship that ex-
ists between God as the Creator and man as His creature and
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image bearer.

Furthermore, it is important to grasp the fact that this
covenant relation is the consequence of man’s creation as a
dependent being in God’s image and thus an inescapable fact
of life, not a take it or leave it option for those with a religious
disposition. The covenant is inextricably bound up with man’s
nature as a being made in the image of God, for the commun-
jon which exists between God and man is a reflection of the
eternal communion which exists between the members of the
Trinity.

The creaturely and dependent nature of man’s relation to
God, and the sovereign nature of God’s relation to man, is
expressed by the structure of the covenant that God has estab-
lished with mankind. In this covenant the Lord God, as man’s
Creator and Sovereign, establishes His authority over His crea-
ture and thus defines the limits of man’s life according to His
sovereign will. Man, as God’s creature, stands under that au-
thority in the relation of a subject to his sovereign. The terms
of the covenant promise salvation and the blessings of com-
munion with God and enjoin faithfulness and obedience on
man’s part. The scope of the covenant is comprehensive, em-
bracing the whole of man’s life. It defines man’s calling as
God’s vicegerent and prescribes the terms of his creation man-
date to establish his dominion over the earth. In other words,
the covenant is not to be construed as a limited or incidental
contract established as a means to a part_icular'end, but rather
as a total way of life by which man is to love and serve his
Creator.? The covenant is thus the supreme fact of life for
man, the discarding of which constitutes the whole of man’s
fall into sin, and restoration into covenant fellowship with God,
the whole of salvation. i

When Adam sinned against God in the Garden he broke
the covenant and fell from his standing as one who lived in

9. Herman Hoeksema, Reformed Dogmatics (Grand Rapids: Reformed Free
Publishing Association), p. 222.
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communijon with God. In Adam the whole human race fell
also, since he was the federal head and representative of hu-
manity. However, God has re-established man’s standing with
Himself by means of a perfect blood sacrifice, offered by Jesus
Christ at Calvary, as the propitiation for sin. By faith the people
of God in times past had access to this redemption in Jesus
Christ, which was typified in the sacrificial rituals of the Old
Testament ceremonial law, and were thus restored to cove-
nant fellowship with God. Having thus redeemed His people
God revealed His law to them as a guide and rule of life. This
law constitutes the terms of the covenant under which God
has redeemed His people, and it gives direction and regula-
tion for every area of life. The life of the whole community of
God’s people was therefore covenantally structured; that is to
say it was a Theocracy. In other words, the terms (law) of the
covenant established at every level the nature and basic form
of the social structure through which the people of God lived
out the life of faith and obedience.

The place and responsibility of the family
in the covenant

In this social structure the place of the family is of funda-
mental importance. The family is the basic and primary social
unit through which the covenant life of the community is real-
ised. It functioned as the basic economic and educational unit
as well as providing for the welfare of its members. These
three areas of family responsibility—welfare, economy and
education—form the basic elements of what has been called
the “trustee family.”

The trustee family is the concept of the family set forth in
the Bible. According to R. J. Rushdoony: “The Biblical family
can be compared to a corporation. A corporation differs, in
that it is an artificial legal person and is created by the state. A
corporation does not die when its founders die, or when its
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officers die; it continues to exist legally apart from its stock-
holders, who continue, as long as they are alive to draw divi-
dends from it. Similarly, the family is a corporation, consisting
of parents and children. It pays out dividends to the children
in care, support, and inheritance, and it returns dividends to
the parents in care and support as needed. As a corporation,
it administers its properties and income in terms of its or-
dained and God-given purpose. For this reason, no arbitrary
or purely personal decisions can govern the decisions of mem-
bers of the corporation; they are both individual persons and
a corporate entity, and their truest function is in terms of a
full consideration of both offices under God.™

The idea of the Welfare State, in which these God-ordained
areas of family responsibility are provided for by the state, is
clearly therefore unbiblical and anti-covenantal. The Welfare
State is a frontal attack on the biblical doctrine of the family,
for it destroys precisely those areas of the family’s authority
which enable it to function as the trustee of its economic
resources with responsibility for the welfare and education of
its members. “For the state to enter into the control of either
children or property is to transgress on the sphere of the
family and to claim to be that corporation whose life is the
care of the family. Such a claim is a major transgression against
God’s law-order.™

Under socialism the family is really a redundant and out-
moded form of life. The state is the trustee of society in all
areas, and thus in effect claims to be the individual’s only true
family. The biblical concept of the family is heresy for statist
philosophy, for it represents independence from state con-
trol. The trustee family must therefore be destroyed. The state
welfare programme is one of the means used to destroy it.
Thus for the statist the family is no more than a group of

3. R. J. Rushdoony, The Institutes of Biblical Law (Presbyterian and Re-
formed Publishing Company), p. 417.
4. Ibid., p. 418.
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genetically related individuals who share the same housing
unit. They find their true meaning and function in life in
terms of the state.

The biblical teaching on society and family is neither indi-
vidualistic nor centralist, but emphasises man’s responsibili-
ties and privileges as a covenant creature in every area of life.
The state as well as the family is thus a covenant institution
which functions in terms of God’s law-order—that is to say a
Theocratically governed institution. Both state and family are
important institutions in biblical society, but their respective
roles are clearly separated. The function of the state is as a
ministry of justice, a civil government limited to the admini-
stration of those laws with a civil duty or penalty attached to
them. This is an area where biblical law maintains a clear
institutional differentiation which has been blurred in our own
times. It is not the prerogative of the state or civil magistrate
to act as a ministry of welfare, economy or education, or in

- any other way interfere with the responsibilities of the family,
except in the legitimate administration of those laws which it
exists to uphold—which are considerably limited in God’s word.
Under the covenant that God has established with mankind
the trustee family is responsible for the provision of these
social needs.

The education, welfare, and stewardship of the economic
resources of society are of central importance to the preserva-
tion and development of a civilisation. The fact that these
areas of responsibility have been given specifically to the fam-
ily in the Bible is significant. It meant that the family was the
fundamental social unit in the covenant structure of the na-
tion. The prosperity and future of the nation was thus en-
trusted primarily to the family, not to the state. It was from the
heads of families that the officers of the national political and
Judicial structures were elected—e.g. elders, that is heads of
households, clans and tribes, functioned as the civil, political
and in the earlier period military leaders. The function of the
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family as trustee was therefore vital to the life of the whole
community and had a significance which extended far beyond
its own boundaries, in that the quality of family life and its
faithfulness to the covenant would be reflected in the quality
and character of the men who led the nation. The future of
the nation thus depended upon the family’s faithful discharge
of its covenant responsibilities.®

Clearly, therefore, in the Bible the education of children
is seen as a family responsibility. Children were to be educated
within the context of the covenant life of the family under the
authority and guardianship of its head (cf. Ps. 78:4-7).6 The
nature of the education provided was also to be covenantally
structured; that is to say the father was responsible for ensur-
ing that his children received an education which was God-
centred and thus which enabled the child to understand his
calling and duty in life as God’s servant and image bearer. In
other words the covenantal perspective was to govern the whole
of .the child’s education (Ps. 78:4-7). Abraham is commended
specifically because of his faithfulness in providing a godly

5. I am not arguing here for a patriarchal government of society—at least
not in the sense that this term is usually used. In the Bible the authority of
the family does not reign supreme. The family is one of three major
institutions—the church and the state being the other two. Its authority, like
that of church and state, is limited in Scripture and it should not cross the
legitimate sphere of authority of either of these other two institutions, any
more than they should cross that of the family. I am not arguing, therefore,
that the quthority of the family should extend beyond its institutional bounda-
ries but simply that its influence inevitably does, the reason being that it is the
-foundational institution in society, to whose authority God has committed the
essential tasks of welfare, economy (in the widest sense) and education, and
therefore has a formative role to play in the development of the intellectual
and moral character of its members, and thus of society as a whole.

6. It is true that one tribe, Levi, was appointed as the priestly tribe and
given the special responsibility of teaching the law of God to the nation. But
the Levites were not responsible for the general education of children.
Rather, they were responsible for the religious education (in the narrower
sense) of the nation. They were analogous to the teaching elders who labour
in the word and in doctrine in the Christian era (1 Tim. 5:17).
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education for his children and those born in his household
(Gen. 18:19) in contrast to Lot, who, while maintaining his
own personal piety, had evidently neglected, in the midst of
an evil generation, to educate his children faithfully in terms
of the requirements of the covenant (Gen. 19:14, 31-36).

Nor was it, moreover, to be simply a “religious education”
in the narrowly defined sense of the term. History, jurispru-
dence, philosophy, ethics, economics, psychology, science etc.
are all modern terms, but the substance of the disciplines they
represent were all present in varying degrees in the Hebrew
culture of biblical times—though instruction is given in the
form of practical wisdom rather than abstract academic dis-
sertations. The writer of The Book of Wisdom tells us that he
had been given “true understanding of things as they are: a
knowledge of the structure of the world and the operation of
the elements; the beginning and end of epochs and their middle
course; the alternating solstices and changing seasons; the cycles
of the years and the constellations; the nature of living crea-
tures and behaviour of wild beasts; the violent force of winds
and the thoughts of men; the varieties of plants and the vir-
tues of roots. I learnt it all, hidden or manifest, for I was
taught by her whose skill made all things, wisdom.”

It was also the responsibility of the father, in Hebrew cul-
ture, to provide his son with a trade or means of livelihood. A
well known Rabbinic maxim states: “He who does not teach
his son a craft, teaches him to steal.” The reasoning behind
this was that without a trade to provide a legitimate means of
living one would be tempted to resort to theft.

This principle is as relevant today as ever and the sound-
ness of the reasoning behind it has been demonstrated all too
well in our own society. Many today who have no trade or
employment as a legitimate means of livelihood—or who have

7. The Book of Wisdom (or Wisdom of Solomon) 7: 17-22.
8. The Babylonian Talmud, Kiddushin 29a.
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no access to employment in their trade through, for example,
trade union labour restriction cartels—have resorted to a form
of legalised theft as a means of support, viz. state welfare han-
douts financed by excessive taxation or so-called “wealth redis-
tribution” programmes. The decapitalisation of society result-
ing from these tax-financed welfare programmes threatens to
destroy the traditional—and fundamentally biblical—structure
of Western society, in that it not only creates a vast section of
the community which is economically—and, given time, psy-
chologically—dependent on the paternalistic-state, but also,
through financial strangulation due to oppressive taxation rates,
makes it increasingly difficult for the family to fulfil its God-
ordained duty to provide for the education and well-being of
its members. State welfare programmes, in which the family’s
means of providing for its own are confiscated in order to
support those on state welfare, is a form of theft and a major
factor in the disintegration of the family as the basic social
unit in society today. The modern state welfare programme
thus constitutes a complete overturning of the system of fam-
ily welfare, supplemented where necessary by the church and
personal works of charity, which is set forth in Scripture.

New Testament teaching

When we turn specifically to the New Testament we find
that this covenantal pattern of family responsibility remains
unchanged. The New Testament makes it clear that the family
is still the basic social unit with the same covenantal functions
as trustee of its economic resources with responsibility for the
education and welfare of its members (1 Tim. 5:4, 8, 16). The
newness of the Christian covenant does not in any way abro-
gate the family’s covenant responsibilities nor the basic family
oriented nature of the covenant structure—not even with re-
spect to the institutional church since elders, for instance,
should be heads of households, family men who have proved
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that they are able to govern both themselves and their house-
holds in a godly way before they take on the government of
the church (1 Tim. 3:2-13). God does not establish His cove-
nant with men merely as individuals, but as they are the heads
and representatives of their households (Gen. 17:7, 9, etc.,,
Acts 11:14, 16:31).

This is not meant to imply that individuals cannot be in
covenant with God or that salvation is simply a matter of being
born into a Christian family irrespective of personal faith. But
neither is salvation to be seen purely in individualistic terms.
In other words the covenant relation established by God with
man does not ferminate in the individual; rather it begins with
him and goes on to embrace those for whom he is covenan-
tally responsible and whom he must represent before God.
The family, including its adopted members, is party to the
covenant since it is represented in its head.

This is so even from the soteriological perspective of the
New Testament in which Jesus Christ is made manifest as the
head and representative of the household of God (1 Cor.
11:3, Eph. 2:19, 5:23, Col. 1:18). It is through our adoption as
sons of God that we share the blessings of covenant fellowship
with God (Eph. 1:45). God dealt with Adam as the federal
head of humanity, and with Jesus Christ, the last Adam, as the
federal head of the new humanity. We are reconciled to God
through adoption or incorporation into Christ (Gal. 3:26-29).
He is the head to whom we hold and the source of our salva-
tion. The prior soteriological importance of our membership
in the household of God through the adoption in Jesus Christ
does not, however, in any way invalidate or diminish the sig-
nificance of the family as a covenantal unit. Both Old and New
Testament believers are under the same covenant of grace in
Jesus Christ and therefore the role and responsibilities of the
family remain the same under both administrations. The fam-
ily is the basic covenant institution, which exists within and
itself helps to uphold the covenant structure of church, soci-
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ety and nation.

Thus, in the New Testament, as in the Old, the promise of
salvation—that is to say of restoration into covenant fellowship
with God—is made to the believer and to his children (Acts
2:39). Of course this promise is immediately qualified by the
clause “as many as the Lord our God shall call to Himself.”
However, this qualification should not be taken as a virtual
negation of the former promise, which indeed is implied if we
presume that the children of believers are not to be accepted
as Christians until they have some kind of conversion experi-
ence or are deemed to have “made their own decision to
follow the Lord.” And although it is through conversion expe-
riences that many are brought to faith in Christ we must re-
member that a conversion experience is neither an essential
element nor the biblical test of true faith. Certainly, such ex-
periences should not be seen as the goal of a Christian educa-
tion. Rather, the biblical norm is for our children to be brought
up in the nurture and admonition of the Lord (Eph. 6:4). We
are taught in Scripture to “train up a child in the way he
should go, and when he is old he will not depart from it” (Pr.
22:6). It should be stated clearly that what is being said here is
not meant to imply the doctrine of baptismal regeneration in
any sense.’ But it does mean that God will honour His cove-
nant and be faithful to His promise. This promise, however,
implies the shouldering of certain responsibilities on the part
of those to whom it is made.!® It is a covenant promise made to

9. These comments should not be taken primarily as a contribution to
the debate between Baptists and paedo-baptists as to the validity of paedo-
baptism. Unfortunately the lines are not so neatly and conveniently drawn.
There are Baptists who do indeed bring up their children in the nurture and
admonition of the Lord and thus provide them with an education which is
covenantally faithful, and there are paedo-baptists who patently do not do so.

10. It needs to be stressed that this promise is made to Christian parents as
parents. The idea that one can have faith for one’s children, which has
sometimes been advocated as an argument for paedo-baptism, is absurd and
unbiblical. Clearly, one can only have faith on one’s own account. Our faith
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parents which requires covenant faithfulness on their part.
We are to raise our children in the covenant as servants of
God in fellowship with Him. It is a great encouragement to
Christian parents, therefore, to know that God’s hand is on
their children and that they are to be treated as heirs of the
kingdom of God unless and until, by their own profession or
apostate behaviour, they show themselves to be otherwise.

Since the promise of salvation is to the believer and to his
children it is the duty of believers to educate their children in
the Lord, that is to say bring them up as Christians, not as pa-
gans who must one day make an autonomous decision about
their eternal destiny. Unfortunately the latter is too often the
way that the children of believers are educated today. Yet it is
a teaching of Scripture that the children of believers are to be
accepted as members of the covenant community and brought
up in the knowledge and fear of the Lord (1 Cor. 7:14), which
means, among other things, providing them with an educa-
tion which is God-centred and God-honouring, and which there-
fore prepares them for a life of service to God.

It is important to understand here that Christian parents
are responsible not only for\providing their children with an
education, but also for the kind of education their children
receive. For the Christian the purpose of education is to facili-
tate maturation in the image of God and thus growth into
true manhood and true womanhood, so that the child might

cannot save another. But the promise is made to parents who are members of
the covenant in Christ. Their covenant faithfulness clearly has implications
for the children they represent before God, not because they can have faith
on their children’s behalf, but because they are acting in faith and obedience
to a promise made to themselves as covenant members in the role of parents.
In other words the promise of salvation for our children is made to Christian
parents in their role as parents. The text says “the promise is to you and to
your children.” It is thus a promise made to Christian parents which is to be
received and acted upon in faith by Christian parents; and this is why it is the
duty of Christian parents to baptise their children in the faith and bring them
up accordingly. .
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be able to fulfil his creation mandate in obedience to God’s
word. It follows from this that the kind of education we give
our children must be one which is thoroughly grounded in
the Christian world-view and which seeks to subject every dis-
cipline to the authority of God’s word as it is revealed in the
scriptures of the Old and New Testaments. Education is thus
inescapably a covenant activity; indeed, it is a central aspect of
man’s covenant duty. Hence to deny our children such an
education is to abandon our responsibilities as the covenant
people of God.

The primary aim of education

It has been stated above that the purpose of education is
to enable the child to mature in the image of God and thus
equip him to fulfil his vocation in life as God’s vicegerent and
extend his dominion over the earth. If the child is to realise
this calling he must attain wisdom. 1t is wisdom which in the
Bible is set forth as the primary aim of education: “Acquire
wisdom! Acquire understanding! . . . Do not forsake her and
she will guard you; love her and she will watch over you. Wis-
dom is the primary thing; therefore get wisdom: and with all
your acquiring get understanding” (Pr. 4:5-7).

Wisdom is more than either learning in the academic sense
or “practical knowledge” in the popular sense. Nor is it mere
intuition; it is understanding in the fullest sense of the word
and thus something which is learned (Ps. 34:11). The wisdom
literature is certainly educational literature, as indeed is the
whole of Scripture; but the pursuit of wisdom is more than
the modern secular idea of education. Wisdom is in a sense
more than the sum of its parts, at least from the point of view
of formal content. It includes, or rather is characterised by, an
orientation in life, viz. a sense of service and duty to God, and
above all a consciousness of the fact that life is lived in the
presence of God and as a means of glorifying Him. Wisdom
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therefore comes ultimately from God (James 1:5) and is ac-
quired in the submission of our lives and of our minds to His
word in every discipline and field of study and in every walk of
life. Thus “the fear of the Lord is the beginning of wisdom:
and knowledge of the holy is understanding” (Pr. 9: 10).

Yet at the same time wisdom is not pietistic. It is intensely
practical. The wisdom literature in the Bible is full of sound
godly advice about living—and how little there is of that in
many schools today! Indeed, much of modern educational
philosophy is little more than studied stupidity and sheer folly.

J. E. Adams’ comments on the nature and meaning of the
biblical concept of wisdom are relevant here and worth quot-
ing at length: “The principle Hebrew word for wisdom, chok-
mah, which permeates the thought of Old Testament and New
Testament writers and has given rise to a genre of writing we
call ‘wisdom literature,” denotes wisdom by experience, not just
by study. It also includes the idea of discrimination between
good and evil, the receiving of instruction, attitude (or mind
set), and the exercising of correct judgment and skills. The
scope of the word is large, encompassing the totality of one’s
intellectual, living and performing experience. We have no
equivalent term in English. Our own word, ‘wisdom,” by con-
trast, is impoverished. It is a word that, in fact, rapidly seems
to be disappearing from our vocabulary. Fundamentally, the
biblical word wisdom brings together three factors: knowledge,
life and ministry. It is knowledge, understanding from God’s
perspective, made profitable for day-to-day living for Him, and
(as a part of that) shared with others and used to minister to
them.”" ‘

The biblical philosophy of education, therefore, embraces
more than the mechanics of acquiring knowledge or technical
information. It aims at far more than the child’s “self-fulfil-

11. Jay E. Adams, Back to the Blackboard: Desigr. for a Biblical Christian School
(Phillipsburg, New Jersey: Presbyterian and Reformed Publishing Company),
p- 87f.
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ment.” Nor is it concerned merely with enabling the child to
“play a useful part in society.” It is concerned with the attain-
ment of wisdom, and this involves an attitude or orientation in
life of submission to the word of God and commitment to the
truth revealed therein. Its purpose is to enable the child to
fulfil his true calling to live in covenant fellowship with God
and thus “to glorify God and to enjoy Him forever.”

The place of the school

The absence of schools for the education of children in
biblical society should not be taken to imply that schools as
such are wrong or inconsistent with the philosophy of educa-
tion set forth in Scripture. ‘

It is true that the school is in no sense a biblical institu-
tion, that is to say it is not a God-ordained institution with a
scripturally defined role to play in the covenant structure of
the nation.'? The God-ordained institution responsible for edu-
cation is the family. Thus the school is not to be seen as a
separate institution in life with its own sphere of authority in
matters relating to education. Rather, the school offers a serv-
ice to the family in the pursuit of its educational responsibili-
ties. As a service for specialist training in specific subjects the
school is a valid facility available for parents to make use of.
But in making use of the service offered by the school Chris-
tian parents must ensure that its educational philosophy and
practice are consistent with and will support and encourage
the Christian covenantal perspective which should govern the
child’s education at every level.

12. Cf.J. E. Adams, op. cit., p. 77ff. Elementary schools were established in
Jewish culture in the early post-biblical period. Up until about the end of the
second century A. D. they were usually private establishments. After that they
became closely associated with the synagogue. On the development of early
Jewish elementary education see Nathan Morris, The Jewish School, An Intro-
duction to the History of Jewish Education (London: Eyre and Spottiswood,
1937).
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However, the modern idea that education as such is the
responsibility of the schocl—and in the wider sense of the
school as the agent of the paternalistic state—and an area of
the child’s life which is set apart from the covenant life of the
family under the authority and leadership of its head, is cer-
tainly inconsistent with the biblical philosophy of education.
Institutional differentiation in which the responsibility and
authority for the child’s education is transferred from the God-
ordained institution of the family to the school as an organ of
the state is the product of humanism and an attempt by man
to establish his independence from God and His covenant
pattern for man’s life. It is a form of social revolution against
the covenant model set forth in God’s word, and as such to be
resisted fiercely by Christians and denounced publically by
the church. :

The private school, as an ancillary tool for parents to make
use of in the education of their children, provides a valid
service in society today; but again, it should not be seen as an
institution in favour of which parents may abdicate their edu-
cational responsibilities.

Obviously, since Erasmus was the last person to know eve-
rything there was to know in his time it is not possible for par-
ents today to specialise in all the fields of study which they
may wish to offer to their children. Thus the school is a far
more necessary service today than it was in biblical times. The
extent of the knowledge available to the Hebrew people in
biblical times was far more limited than that available to us
today. It was possible for a father to educate his children in at
least the basics of most subjects, and probably beyond to a
degree not possible today.!® Thus schools and freelance teach-

13. Many scholars seem to assume that the ordinary people in biblical
society were illiterate (cf. Morris, op. cit., p. 2021 & 45). This is a hasty
conclusion, however; too much based on perceptions of what was likely in
terms of modern sociological models. On the contrary, it is evident from
texts such as Deut. 6:8-9, 11:20, Is. 8:1, 10:19 that literacy was more wide-
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ers with specialist skills—such as peripatetic musical instru-
mentalists—and other ancillary tools to facilitate learning in
areas outside of the competence of parents, e.g. correspon-
dence courses, are to be employed as much as necessary. This
becomes more important in the higher levels of study. But in
so using these facilities parents are not at liberty to turn over
the formation of their children’s world-view to institutions or
individuals who are pagan and anti-covenantal in their out-
look.

Conclusion

Parents are responsible for the kind of world-view their
children imbibe, and for the kind of instruction they receive in
specific subjects. Overall educational aims and perspective as
well as the specific disciplines taught fall within the area of
parental responsibility. Thus, teachers are said to be in loco
parentis, that is to say taking the place of parents in the educa-
tion of their children. It is therefore the responsibility of par-

spread than many modern scholars are prepared to accept. According to A.
R. S. Kennedy, “It is now impossible to form an exact estimate of the extent
to which education, as tested by the ability to read and write, was common
among the people. The standard of learning would naturally be higher in the
cities than in the country districts, highest of all in the neighbourhood of the
court. Yet such facts as that Amos and Micah among the literary prophets
belonged to the ranks of the people; that Mesha, king of Moab, could count
on readers for the stele commemorating his victories; that the workmen who
excavated the tunnel from the Virgin’s spring to the pool of Siloam carved in
the rock the manner of their work,—these facts, taken along with more than
one passage in Isaiah (8:1, 10:19 ‘a child may write them’; cf. 29:11-12 the
distinction between the literate and the illiterate), should make us pause
before drawing the line of illiteracy too high in the social scale.” (“Educa-
tion” in James Hastings, ed., A Dictionary of the Bible [Edinburgh: T. & T.
Clark], vol. I, p. 6474) It is not unreasonable to suspect, therefore, that the
unwillingness of some to accept a more widespread level of literacy among
the Hebrews of this period has more to do with a prior commitment to the
idea of evolution than it has to a thorough investigation of the proper
sources on which to base one’s conclusions—yviz. the biblical and archaeo-
logical records.
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ents to ensure that their children are educated in terms of the
Christian faith, not the religion of humanism and the Moloch
state. God will require it of us.



4

EDUCATION AND DOMINION

As we have seen, education is a central aspect of the Chris-
tian’s parental responsibilities under the covenant that God
has established with His people. In order to appreciate the
significance of the role that education occupies in the out-
working of this covenant we need to understand the biblical
teaching on the covenant. We have already looked briefly at
the nature of the covenant.! We shall now consider the pur-
pose and scope of the covenant and the bearing this has on
education. The significance of the role that education plays in
the covenant life of God’s people will become apparent when
it is seen in this broader context, and the necessity of a specifi-
cally Christian philosophy and practice of education even more
so, since it is this broader context which gives education its
proper direction, that is to say its purpose and vision in practi-
cal terms.

The creation mandate

The purpose of the covenant relation that God has estab-
lished with mankind is to enable man to serve and glorify God
by fulfilling his cultural mandate as God’s vicegerent on earth.
This cultural mandate is clearly set forth in Genesis: “God
created man in His own image . . . male and female He cre-

1. See above p. 52ff.
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ated them. And God blessed them and said to them, ‘Be fruit-
ful and multiply, and replenish the earth, and subdue it; and
have dominion over the fish of the sea, and over the fowl of
the air, and over every living thing that moves on the earth’”
(Gen. 1:27-28). This is man’s cultural or creation mandate, his
calling in terms of the purpose of God, and it is a necessary
consequence of the fact that man is created in God’s image.
Hence the Westminster Shorter Catechism rightly ties together
inseparably these two aspects of man’s nature: “God created
man male and female, after his own image, in knowledge,
righteousness, and holiness, with dominion over the creatures”
(Q. 10, A).

Indeed, the cultural mandate is an aspect of the image of
God in man. Since God is the sovereign ruler of His creation,
having absolute authority and total dominion, man, who is
created in His image, is to reflect in a creaturely way that
dominion and rulership through his stewardship of the earth
under the guidance of God’s law. That is to say, just as the
image of God in man consists of knowledge, righteousness
and holiness because God is an omniscient, righteous and
holy God, so also it properly involves dominion over the crea-
tures since God is the sovereign Lord of creation in whose
image man has been created and thus whose communicable
attributes, including that of dominion, he is to reflect as he
images God on earth. In other words, since man is created in
God’s image he thinks God’s thoughts and does God’s works
after Him, not in an original creative way, but in a recreative
imitative way. Hence the creation mandate given in Genesis
1:28 stipulates that man should take dominion over the earth
and subdue it for the glory of God and his own benefit, justas
God, in a much higher sense as the sovereign Lord of crea-
tion, rules over His creation and works all things for His own
glory.

Hence also the apostle Paul in Ephesians chapter five in-
structs us to be “imitators of God” (v. 1). A little further on (v.
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22ff.) he shows us what this means, how it is worked out in
practical terms, in our family life. We are told to act in a
certain way and to do certain things because this is how God
has acted and what God has done for us. We are told that the
husband is to be the head of the wife, just as Christ is the head
of the church. Therefore just as the church is subject to Christ
so also the wife should be subject to her husband. Likewise,
husbands are to love their wives just as Christ loved the church
and gave himself up for it (vv. 23-25). In the same way a father
must discipline and chasten his children just as God disci-
plines and chastens his people; and this must be done in the
context of loving care just as God disciplines his people out of
loving care for them. And without this there can be no domin-
ion in our family life, as our age sadly demonstrates all too
well. Without this loving discipline and chastening children
will not learn to govern themselves under the covenant ac-
cording to God’s law and thus they will not be able to take
godly dominion over the earth.

Dominion in our domestic life, therefore, is achieved by
imaging or imitating God in the way we relate to each other as
members of a family. Likewise, in every other area of life and
thought we are to image God on earth by thinking God’s
thoughts and doing God’s works after Him. Imaging God in a
creaturely way is how man takes dominion as God’s vicegerent
and thus fulfills his cultural mandate; and God has clearly
made known to man kow he is to do this in His law-word.

This dominion is, as R. J. Rushdoony has written, “first of
all over ourselves, second, with respect to our calling, and, third,
over the natural realm, the world around us, biologically, agri-
culturally, commercially, historically, and so on.” As Rush-
doony rightly points out, this dominion “is not domination; it
is the exercise of godly authority, power, and oversight wher-

2. R. ]. Rushdoony, “Calvinism and Culture” in Calvinism Today, vol. I,
no. 1 (January, 1991), p. 4a.
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ever God gives us the responsibility.”™ The extent of this crea-
tion mandate is clearly set forth in Genesis 1:28: man is to
subdue the whole earth and rule over every living creature
that moves upon the face of the earth. Man’s dominion is to
be world-wide and all embracing. He is the steward of God’s
creation and therefore responsible to God for the productive
exploitation and management of the earth and its resources.
Hence man’s calling is to godly dominion over the whole earth
and in every area of his life, thought and work. He is to de-
velop both his own potential and that of the world he has
been given to rule over as the means by which he is to serve
and glorify his Creator.

The covenant regulates and governs kow man is to take do-
minion over the earth in the fulfilling of this creation man-
date. Man’s calling to subdue the earth and exercise domin-
ion over it is embraced totally by the covenant, and it is in
terms of the requirements of that covenant, that is to say in
terms of the covenant law, that he is to realise this calling.
Thus the covenant, as we have already seen, is the supreme
and all-embracing fact of life for man. Man cannot escape its
requirements, nor his responsibilities under it. As a covenant
keeper man lives in fellowship with God and receives the bless-
ings and privileges of adoption into the household of God in
Christ. As a covenant breaker he stands under the curse of the
covenant law and the sentence of eternal death it pronounces
against all who transgress its commandments. In either case
the sanctions of the covenant are inescapable for man, since
man is in all things, by virtue of his creation in the image of
God, a covenant creature and required by God to think and
act in conformity with and obedience to the allembracing
covenant that God has established as the basic principle of
human existence.
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Fall and redemption

When Adam sinned he rejected the definitive interpreta-
tion of reality set forth by God’s word and attempted to frame
his own definition and interpretation of the world he was in,
to determine for himself how he should live and impose his
own concept of order and law onto reality. He would thus
make himself the ultimate judge and his own ideas the ulti-
mate authority in all predication. This was Adam’s original
sin, and it is this sin which constitutes the foundation of all
sins. It is this condition of rejecting God and His authority
into which all men are born by nature since the fall.

In this condition of rebellion man attempts to rid himself
and the world around him of God and His word as the basis
of all understanding by rejecting God and His creative pur-
pose as the fundamental principle of interpretation of reality
in every aspect of its being. Man attempts to deprive the cre-
ated order of God and His purpose, and as a result he be-
comes totally depraved, since he refuses to acknowledge God
in all things. In every aspect of his being he denies God and
His will and seeks instead a life of autonomy. This is the mean-
ing of the doctrine of total depravity: it is not that man is
incapable of doing anything that is in itself good, for he is
evidently capable of that, but that in all he is and does in this
fallen unredeemed state, good or bad, he denies God and His
purpose. Thus man denies God and His dominion in the to-
tality of life and lives instead under the dominion of sin. Only
on his own terms will man allow God back into the scheme of
things as determined by his own autonomous rationality; that
is to say only a God who is basically a construct of man’s own
rationality, a God made in the image of man, is deemed to be
acceptable or reasonable. Thus man frames his own religion
with his own god, a “religion within the limits of pure reason”
as man sees it. This rebellion against God’s authority thus
aims to overturn the order of creation as God intended it. It is
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a radical defacing of reality by man, an attempt to overthrow
the One who alone can give meaning to the world in which
man lives, and therefore its end is the death of man and of his
culture.

It is only through God’s saving grace in Jesus Christ that
man is delivered from this condition and restored to his origi-
nal position as God’s legitimate vicegerent over the earth. Out-
side of Christ man is under the dominion of sin. In Christ
man is delivered from that dominion into the dominion of
grace and of God’s kingdom, and his original dominion man-
date is restored. However, a far greater blessing awaits man-
kind in Christ than was his before the fall. In Christ God’s
people are predestined to the adoption as sons in the house-
hold of God. Their perseverance is sure and they live as kings
and priests of God in Christ, their new covenant head.

Thus in Christ man’s dominion mandate is renewed and
expanded to account for God’s redemptive purpose. Man’s
calling as God’s vicegerent over the earth is restored, since

- the covenant relation between God and man is renewed and
its substance ratified in Christ. But the form of the covenant is
new. Man is restored to communion with God by grace through
Jfaith, and thus it is a covenant of redemptive grace in Jesus
Christ. This means that man’s original creation mandate is
now enlarged to take account of the Great Commission given
by Christ to His church to preach the gospel and make dis-
ciples of all nations (Matt. 28:18-20). Thus the Christian man-
date incorporates the creation mandate and the Great Com-
mission. The people of God are to bring the gospel of Christ
to bear upon all things and subject every thought and deed to
the authority and rule of Jesus Christ (2 Cor. 10:4-5).

The covenant*

The covenant relation to which man is restored by faith in
Christ is thus a covenant of dominion in Jesus Christ. The work
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of Christ has brought about a renewing of all things. Of course
this renewing of all things finds its ultimate consummation in
eternity; nevertheless, the historical fact of Christ’s incarna-
tion, death, resurrection and ascension means that this work
~of renewal has already begun in history and will progress through
time towards its consummation at the end of the age. Calvary,
therefore, is the focal point of all history, the event upon
which the history of men and nations, and indeed of the whole
world, turns. Through Christ man is redeemed and restored
in his calling as God’s vicegerent on earth. In Christ he is
once again a prophet, priest and king, proclaiming the good
news of redemption through Christ and bringing all things
into subjection to Christ. His task is to bring Christ’s rule into
every area and aspect of life. The Great Commission is thus
the renewal of man’s original creation mandate, but taking
account of man’s fall into sin and his redemption through
faith in Jesus Christ. It is the creation mandate plus the proc-
lamation of man’s deliverance from the dominion of sin and
his restoration into covenant fellowship with God in Christ.
God’s law sets forth the terms of this covenant with its
promises and blessings on God’s part and its obligations on
man’s part, as well as its cursings and judgements against those
who transgress its commands. Those who through faith look
to Jesus Christ alone for salvation are delivered from these
judgements of the law against sin, since Christ bore the curse
of the law in their place, as it is written: “Christ redeemed us
from the curse of the law, having become a curse for us” (Gal.
3:13). Those who put their faith in Christ are thus delivered
from the law as an indictment against sin. They are no longer
under law—i.e. under the sentence of the law—but under
grace. In regeneration the believer has God’s law written on
his heart by the indwelling work of the Holy Spirit so that he

4. See Appendix A for a more detailed statement of the nature of the
covenant.
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obeys God’s commandments willingly out of love for God,
and not out of fear of judgement.

Thus man is restored to covenant fellowship with God by
means of God’s free grace through faith in Christ. As a be-
liever he is not under a covenant of works as a means of justifi-
cation; but he is by grace through faith delivered from sin—
which is the transgression of the law—and renewed in the
inner man so that he delights to serve God and obey His law.
The law remains for the believer a perfect definition of right-
eousness and thus the standard by which he is sanctified in
Christ’s image—for Christ kept the law perfectly. The law,
therefore, remains a constant factor in the covenant of grace
and thus in the life of the believer also, but the believer’s rela-
tionship to the law is changed under the covenant of grace
(Rom. 7:14). He is no longer under the law as a sentence of
death, since Christ has borne that death sentence for him. But
he is under the law as a way of life, a rule of conduct, that is to
say as a way of living righteously and of fulfilling his calling to
subdue the earth and exercise dominion over it; and through
the indwelling Spirit he is renewed and given grace and help
to obey God’s law (Rom. 8:4). The covenant of grace is thus
the restoration of man into covenant fellowship with God by
means of grace through faith in Christ.

This covenant under which man is redeemed in Jesus Christ
embraces the whole of man’s life, just as the original covenant
with Adam embraced the whole of life. To limit the scope of
this covenant is to limit the nature of the redemption that
Christ purchased for His elect. Christ died to redeem the
whole man, that is to say His death was a price paid for the
redemption of the whole man, and thus every area and aspect
of his life, not just the “soul.” Christ’s redeeming work em-
braces the whole man in the whole course of his life. It affects
his inward and his outward life, his private life and his culture.

The Christian covenant, therefore, comprehends and gov-
erns the whole of man’s life. It embraces not only his private,
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vocational and family life (areas of personal responsibility),
but church and state also (areas of public responsibility). Since
Christ died to redeem the whole man in the whole course of
his life, these areas of public responsibility come under the
rule of Jesus Christ and are aspects of our covenant life in
Him. The Christian covenant is all embracing; it covers the
personal and vocational life of man, and also the spheres of
family, church and state. The covenant relation to which man
is restored in Christ finds its proper expression in the faithful
exercise of the creation mandate and the Great Commission
in obedience to God’s law, confirmed by Christ in Matt. 5:17
and 28:18-20. Both the creation mandate and the Great Com-
mission are necessary to man’s calling as God’s vicegerent on
earth, for only when both are given their full significance will
the Christian community truly represent Christ’s body on earth,
reigning as kings through the exercise of godly dominion in
obedience to their creation mandate, ministering as prophets
of Christ by proclaiming His word to a fallen world, and exer-
cising their priestly calling to bring all things into subjection
to Jesus Christ in obedience to the Great Commission.’ The
covenant that God has established with his people is thus a
covenant of redemptive grace and dominion in Jesus Christ.®

The role of education

As we have already seen, the family has a vitally important
role to play in society through its educational responsibilities.
It is in the context of family life that the child learns to govern

5. On man’s role as prophet, priest and king see R. J. Rushdoony, Salva-
tion and Godly Rule (Vallecito: Ross House Books, 1983), p. 437 ff.

6. As proof of this we need only consider that God has given the nations
and the ends of the earth to His Son as His inheritance, that He rules them
with a rod of iron (Ps 2:8-9), and that the children of God by adoption into
the household of God through faith in Christ are joint-heirs with Christ and
share His inheritance and dominion over the earth (Rom. 8:16-17, Eph. 1:5,
Matt. 5:5).
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himself through the discipline and education he receives from
his parents and those to whom they may delegate their au-
thority in schools etc. As he learns and grows in this way he is
equipped for responsibility in his future calling, in his family
life as a parent himself, and also for responsibility in church
and state should he be called thereto.

It is in terms of his understanding of the scope of the
covenant that education finds its significance for the Chris-
tian. Education is the means by which the child is trained for
life in his God-given role as vicegerent over the earth, govern-
ing all things under his authority according to God’s word,
proclaiming the sovereign word of God in all things, and bring-
ing all things into subjection to Christ. If the child is to be
equipped to fulfil this calling it is important that a Christian
philosophy and practice of education should be pursued at
every level in the child’s development and in every subject
within the curriculum, academic or otherwise.

In every subject and in all areas of life, and at all ages, in
church, at home, at school, at work etc., we are, as Christians,
growing up and learning our duty to God in Christ. This is so
for all Christians at all times. It is important, however, that the
child should be nurtured in such a life of service from the
very beginning. We are commanded to “put on the Lord Jesus
Christ and make no provision for the flesh” (Rom. 13:14 cf.
Gal. 3:27, Eph. 4:24). This does not mean merely that we
should abstain from obvious sexual sins etc., but that the whole
course of our lives is to be characterised by conformity to the
image of God in Christ, and that we are to make no provision
for the denial of God and His word in our lives.

This has important and far-reaching implications for the
kind of education we provide for our children. An education
that denies God and His word as the interpretive principle of
all things, including all academic disciplines, is an education
that implicitly denies the whole of biblical truth and the valid-
ity of Christian faith. To subject our children to such an edu-
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cation is to deny the sovereignty and Lordship of God over
our children and thus apostasy from the faith. As Christians
we are to subject all things to the rule of Christ and the au-
thority of His word, and we are to understand all things in
terms of His word, whether in the fields of theology, morality,
history, art, commerce, archaeology, cosmology, philosophy
or whatever area of life we seek to understand and develop.
For parents this means that at every level and in every area of
the child’s growth and development, both morally and aca-
demically, he is to be nurtured in the word of God and in-
structed in terms of a Christian world-view which brings all
aspects of his education under the definitive interpretation of
reality set forth in God’s word. All subjects, therefore, must be
brought into conformity with God’s revelation and taught on
the basis of the Christian world-view set forth in that revela-
tion.

Without such an education the child will not mature in his
calling to image God as His vicegerent over the earth, for edu-
cation is the training ground for that task. The child must be
trained in self-government under God in his personal, voca-
tional and family life—and it is only as he learns to govern
himself and his family in this way that he is equipped and thus
permitted by God’s word to bear office in church and state,
should he be called to that task. His education, therefore,
must be dominion oriented at all points, that is to say it must
prepare him to exercise godly authority, power and oversight
wherever he is given responsibility. The purpose of Christian
education is to equip man for dominion in Christ through the
whole course of his life, for his vicegerency on earth is an
aspect of his creation in the image:of God.

The meaning of discipline
Christian discipline must be aimed at achieving this God-
given dominion task. It must be dominion oriented discipline,
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that is a regime of self-government under God in accordance
with God’s creative purpose for man. It is important here that
we do not confuse discipline with. punishment. The two are
not the same, though both are essential for the child’s devel-
opment and growth in Christ. Punishment is what happens,
or should happen, when discipline breaks down. Discipline,
according to The Oxford Concise Dictionary, is “behaviour ac-
cording to established rules.” Godly discipline, or Christian
discipline, is behaviour according to God’s established rules
as laid down in His law. Furthermore, the word discipline comes
from the Latin word for disciple, discipulus, which is itself de-
rived from the verb disco, meaning o learn. Thus, as R. J. Rush-
doony has pointed out, “To be a disciple and to be under
discipline is to be a learner in a learning process. If there is no
learning, and no growth in learning, there is no discipline.”

It should be obvious, therefore, that godly discipline is im-
possible without godly learning. No amount of mere punish-
ment can produce Christian discipline on its own. Without
godly learning punishment produces nothing. It is only against
the background of a loving environment in which the child is
learning to think and act obediently in all things that punish-
ment has value and meaning.

As Christian parents we are commanded to train up our
children in the nurture and admonition of the Lord, that is to
train them in godly discipline by means of godly learning. How
can this be done if our children receive ungodly learning in
state and pagan public schools? Ungodly learning produces
discipline in terms of ungodly principles. To subject our chil-
dren to ungodly learning is to subject them to ungodly disci-
pline, and thereby to train them up to be pagans under a
pagan discipline. Such an education is a total reversal of the
biblical pattern of education, and apostasy from the faith far

7. R. J. Rushdoony, The Institutes of Biblical Law (Presbyterian and Re-
formed Publishing Company, 1973), p. 766.
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more serious than the trifling departures from established
church tradition that so many who send their children to state
schools are continually at pains to expose in their brethren.
Such nitpicking and judging of others can be observed in
churches the length and breadth of the country each Sunday,
especially among Reformed and evangelical churches. It is
truly amazing how Christians can sit in church and criticise
their brethren for failing to observe man-made traditions and
rules that are of minor importance to say the least, and even
feverishly guard their pulpits and communion tables from those
who do not adhere to their particular confessional standards,
and yet they will send their children to state schools to receive
ungodly learning and ungodly discipline without batting an
eyelid. Such ungodly behaviour is not according to Christian
discipline, God’s established rules of behaviour for parents; it
is pharisaism of the worst kind, for those who engage in it not
only vitiate their own witness but bring ruin upon the next
generation by failing to provide an education for their chil-
dren in terms of godly learning. Those who thus subject their
children to ungodly learning in this way should consider the
words of Christ: “Permit the children to come unto me, and
stop hindering them” (Luke 18:16).

To subject our children to ungodly learning is to subject
them to ungodly discipline and to hinder them from coming
to Christ. It is thus a denial of the covenant that God has
established with His people. The Bible condemns this. It is
our duty—and it should be our pleasure—to raise our children
in the learning and discipline of the Christian faith, and that
means providing a godly education, learning in terms of godly
principles, in every sphere of life and at every level. It also
means educating the child for dominion under the covenant
that God has made with His people. The child must learn to
take his place in the adult world as God’s vicegerent and there-
fore he must be trained to exploit it according to God’s law
for his own benefit and for the benefit of mankind, for by so
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doing he glorifies his Creator whose purpose he serves thereby.
The Christian’s calling is one of dominion in Christ, not es-
cape from the world, and therefore the aim of a Christian
education should be to train up the child into that dominion.

The Christian must overcome the world (1 John 5:4), and
this can only be achieved by godly learning and godly disci-
pline in all things, and by obedience to God’s established
rules of behaviour. Of course this is only possible through the
influence of the Holy Spirit in our lives. But this is kow He
works in enabling God’s people to overcome the world. Like-
wise, in the education of our children, godly learning com-
bined with behaviour according to God’s established rules of
conduct, His law, must characterise the whole educational en-
terprise.

Conclusion

Education is a covenant responsibility for Christian par-
ents, that is to say it finds its proper context and meaning in
terms of the covenant that God has established with His people
and under which they are redeemed by Christ from the do-
minion of sin in order that they might live a life of service to
God in all things. The education of our children, therefore,
must be pursued in conformity with the nature and condi-
tions of that covenant at all points. As we have seen, this cove-
nant is a covenant of redemptive grace and dominion in Jesus
Christ, and thus we must educate our children for dominion in
Christ as members of His covenant people.
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NAMING THE ANIMALS:
A CASE STUDY IN GODLY LEARNING

Understanding the world around us is essential for our do-
minion over it. But our understanding must be according to
truth. We can only take dominion over the earth properly, i.e.
according to God’s will, as we come to understand the proper
nature and function of the various aspects and elements of
the world around us according to the creative purpose of the
One who brought that world into being in the first place.

This is the meaning of Adam’s naming of the animals in
Genesis 2:19-20. The Lord God brought the animals to Adam
so that he might name them and thereby take dominion over
them. Very clearly, this was a process of learning, of education
in the fullest sense, leading to greater dominion over the ani-
mals. This story, therefore, represents a perspicuous example
of the place of education and learning according to godly
principles in man’s calling as God’s image bearer and viceger-
ent on earth.

There are a number of important points to be considered
in this account: first, to name something in biblical times meant
more than it does in twentieth century Western culture today.
It meant far more than merely assigning an arbitrary label to
something, and therefore it is easy to miss the significance of
the task given to Adam for our understanding of the educa-
tional enterprise. To name something in Scripture means to
describe it, to define the meaning of something. A name in Scrip-

33
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ture means something therefore. Thus, Abraham means father
of a multitude (from the Hebrew ‘ad, father, and rabah, which is
Arabic for multitude), a name that surely required great faith
on the part of Abraham since he had no children when he was
given this name by God.

Thus, in order for Adam to name the animals he had to
understand them and their place in the created order of things
first. Naming means describing, defining, and therefore ne-
cessitates understanding. Adam was given the task of under-
standing the animal kingdom, of learning about it, classifying
the animals and giving appropriate descriptive names to the
various species etc. This was a major zoological task requiring
hard work and great ability in understanding.

Second, this is an account of man’s pre-fall experience of
learning and dominion, and is therefore instructive with re-
gard to how man is to seek knowledge obediently. The way in
which Adam undertook this task, the principles of interpreta-
tion he used to classify the data and determine its meaning
and purpose, and most importantly the epistemological basis
on which he worked, must be considered normative for obe-
dient thinking and learning by the Christian today. Adam’s
naming of the animals, therefore, represents a true paradigm
for human learning in all things.

Third, we are told that the Lord God created and brought
the animals to Adam so that he might name them. The whole
account takes place against the background of a God-created
and God-interpreted universe ordered according to His pur-
pose and under His government. The animals that Adam named,
therefore, were not mere facts, unordered data floating around
in an unordered universe which was meaningless until the
mind of man imposed his own idea of order and meaning
onto it. The data to which Adam applied his understanding
and interpretive abilities was already defined and interpreted
according to God’s creative purpose. Adam’s rational faculties
were God-created faculties operating in a God-given and God-



Naming the Animals 85

interpreted context. All the facts with which Adam dealt were
already God-interpreted facts and Adam was engaged in a
process of learning the truth about those facts by thinking
God’s thoughts after Him. He assumed, at this stage at least,
the God-given and God-interpreted nature of the subject mat-
ter before him. He did not begin by assuming that the animal
kingdom could be understood and interpreted independently
of the God who created it and gave meaning to it. Rather,
Adam understood, interpreted, classified and named the animals
as God brought them to him, that is to say in terms of their God-
given purpose. His learning, defining, categorising and nam-
ing were based on the God-given and God-interpreted nature
of reality, and thus his understanding of the animals was based
on their meaning in terms of God’s creative purpose.

Not until the fall did Adam reject this God-given and God-
interpreted nature of reality and of the data confronting him
and choose instead to determine the nature and meaning of
reality independently of God according to his own autono-
mous reason—a move which led to drastically incorrect con-
clusions about the trustworthiness of God’s word and the na-
ture of reality, resulting in the death of man as God had warned.
Had Adam taken this step into autonomous human reasoning
and denied the God-given nature of the data before him when
he began the task of naming the animals he could not have
understood and defined their true meaning and purpose in
God’s world and thus would have named them incorrectly.
Adam’s knowledge and learning at this point presupposed
the God-created nature of reality and the fact that only as he
thought God’s thoughts after Him would his knowledge be
according to truth and hence reliable.

Since Adam’s naming of the animals is a paradigm for
obedient learning, i.e. a normative model for the process of
human learning in all things, this means that at the outset in
all of our thinking, learning and teaching we must accept the
definitive interpretation of reality set down in God’s word as
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an authoritative and trustworthy guide to the meaning of real-
ity and all things in it. Only to the extent that we do this shall
we have a sound basis for our understanding of the data con-
fronting us as we seek to interpret the world in which we live.
The alternative is mere human speculation founded on noth-
ing more substantial than human fantasy. Thus, all knowledge
is based ultimately on faith, either in God and His definitive
interpretation of reality set forth in His revelation, or else in
man’s capacity for creative speculation—viz. human fantasy.'
Obviously, knowledge sought in terms of a false under-
standing of reality, and a false interpretation of the data based
on that view of reality—e.g. evolutionary myth—will lead us
away from the truth as defined by God’s creative purpose and
into error, as it did with Adam over the issue of the fruit of
the tree of the knowledge of good and evil, resulting in death
for mankind and the subjection of the earth to God’s curse
(Gen. 3:14-19). Only as we approach a given subject with a
commitment to the fundamental truth of the God-created and
God-interpreted nature of reality as the bedrock of our think-
ing, as Adam did with the naming of the animals, shall our
attempts to understand the world around us bear fruit.?
Fourth, the knowledge of the created order that Adam gained

1. T do not mean to deny or decry man’s ability for creative thinking by
any means. This is a very necessary aspect of his creation in the image of
God. God is the Creator, and thus man also thinks and acts creatively as he
images God on earth. But man’s creative ability is not original; it is 2 commu-
nicable attribute of God and therefore man creates by imitating God. Life
would be unthinkable for man without this creative ability, indeed it would
cease to be human, for without the fruits of man’s creativity his culture would
be reduced to the level of that of the animals. What is denied here is that
man’s creative abilities are autonomous, original and hence definitive of real-
ity, as pagan scientists and philosophers would have us believe (see the cita-
tions from Karl Popper and Immanuel Kant on p. 33f. Cf. the citation from
H. Dooyeweerd in Chapter One, p. 15n.).

2. See Chapter One for a discussion of how the non-believer does this un-
wittingly by basing his knowledge on principles borrowed from an under-
standing of reality as God-created, and the results of this when it comes into
conflict with the principle of the autonomy of hurnan reason.
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from this task was not mere theory, but led to greater maturity
and wisdom which issued in a more fully developed under-
standing of his creation mandate and greater cultural prog-
ress. The are two aspects to this:

(1) By undertaking this work Adam learned not only about
the nature of the animal kingdom, but also discovered some-
thing about his own nature and role in the world as God’s
image bearer which was vital to humanity, both physically and
psychologically: “Adam gave names to all the cattle, and to the
fowl of the air, and to every beast of the field; but for Adam there
was not found an help meet for him” (Gen. 2:20). Mankind was
made male and female in God’s purpose. Through this task
Adam discovered his need for companionship and thus Eve
was created from Adam to be his wife and help. Furthermore,
procreation is important for man’s dominion over the earth,
and this was so before the fall, and thus before death entered
in. Indeed procreation is essential for the fulfilling of the crea-
tion mandate. The development of man’s dominion over the
earth, the exploitation of the earth’s natural resources and
cultural progress generally only become possible with the divi-
sion of labour and the specialisation of knowledge and tech-
nology. This necessitates procreation: “Be fruitful and multi-
ply, and fill the earth, and subdue it” (Gen. 1:28).

(2) The animal kingdom constitutes a valuable resource
for mankind in innumerable ways, and Adam’s greater knowl-
edge of the animals enabled him to exploit this resource more
rationally and productively for his own benefit and for the
benefit of the animal kingdom itself, and all to the glory of
God. The knowledge Adam gained from this task would en-
able him to train and utilise the animals more effectively in his
calling to cultivate the earth. The development of animal hus-
bandry, the breeding of species particularly useful to man,
and the use of animals for furs and leather etc. were practical
results of this task. The preservation of rare species and breed-
ing of better stock were also results which were of benefit to
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the animal kingdom itself (cf. Gen. 30:41-42). Thus, the nam-
ing of the animals enabled Adam to extend his dominion over
the earth. This task was the beginning of the process of civilis-
ing the earth on the practical level.

The task of naming the animals, therefore, was clearly set
in the context of Adam’s dominion mandate; indeed it was an
essential aspect of that mandate. It was an educational pro-
gramme aimed at extending his mastery over the world he was
given to rule over. This process of education, of learning and
growth in the understanding of God’s creation and man’s
part in it, is essential to man’s stewardship of the earth and to
his calling to have dominion over it. It is not something that
stands on its own, an end in itself. It has a purpose. That
purpose is to train man into his calling under God and is thus
fulfilled only as he exercises that calling. Education is the means
of preparing man for his God-given task of subduing and
replenishing the earth as God’s image bearer.

The context of the educational task for the Christian, there-
fore, is the covenant, which, as we have seen, is a covenant of
redemptive grace and dominion in Jesus Christ. Education is
the process of training man into his calling to exercise domin-
ion over the earth under the covenant that God has estab-
lished with His people. In order to exploit the earth properly
and productively man must be trained into his role as a stew-
ard and manager of the earth’s resources. That role involves
understanding God’s purpose for the creation, observing the
limits and boundaries to man’s actions in achieving that do-
minion, which are set down in God’s law-word, and utilising
the earth and its resources productively for the betterment of
mankind and of the earth itself. This is the calling of man in
terms of God’s purpose for mankind and for the world in
which he lives, and it is as he pursues this calling obediently
that he works for God and for His glory, and thus worships his
creator according to His word.®

Education is the training process by which man learns to



Naming the Animals 89

shoulder this calling, and therefore it is vitally important that
in every subject and at every level this learning process should
presuppose the God-created and God-interpreted nature of
reality, and that it should be pursued in terms of godly prin-
ciples of thought and action throughout.

This is why Adam’s naming of the animals is so important
and instructive for us. It was a process of learning geared to
man’s creation mandate to have dominion over the earth.
Education cannot properly be separated from man’s calling
in terms of the purpose of God, since he will either be edu-
cated for dominion as God’s vicegerent, or else for autonomy,
and that means in the end the domination of man by man
and the subjugation of men not to God and His purpose, but
to men and their corrupt desires, and even to the creation
itself. Education is the training programme for man’s calling
to have dominion over the earth, and that calling is the con-
text of man’s whole life. He will pursue that calling according
to God’s purpose as revealed in His word, or he will do one of
two things: either he will abuse his powers and abilities and
his lordship over the earth in order to grasp power and au-
thority for himself disobediently, or he will surrender his call-
ing as lord over the earth and subject himself to the elements
of nature to be ruled by them instead of ruling over them. Ei-
ther option means the enslaving of the mass of mankind to
the created order. Both have a long history and are still with
us—e.g. totalitarian tyranny, and the practice of pagan relig-
ions such as Hinduism.*

. Thus, the provision of education for our children must
take account of man’s calling in the purpose of God if it is to
be a godly education, a “training in righteousness; that the
man of God may be adequate, equipped for every good work”
(2 Tim. 3:16-17). That calling necessitates a proper under-

3. On the nature and meaning of worship in relation to man’s dominion
mandate see Appendix B.
4. See Chapter Six for 2 more detailed discussion of this.




90 The Christian Philosophy of Education Explained

standing of man and of the world in which he lives in terms of
the purpose of God. Only in the context of that calling do the
various aspects of the educational task find their proper mean-
ing, and only as the content of the education we provide for
our children takes account of that calling will it enable them
to mature in terms of the image of God.

For the Christian, education is the means by which man is
trained into his covenant task of dominion; it is a training in
“godly authority, power and oversight wherever God gives us
the responsibility,”™ over ourselves, over our vocations, and over
the natural realm. Education for the Christian, therefore, can-
not be separated from the all-pervasive context of God’s pur-
pose for man under the covenant of redemptive grace and
dominion in Jesus Christ. To pursue human autonomy, and
to educate for human autonomy, is to pervert man’s being
and stunt his growth into a mature creature in terms of God’s
purpose. It is to pervert the nature and calling of man, who is
made in the image of God to think God’s thoughts after Him.
It is thus a denial of humanity as created and defined in the
image of God. It is no wonder, therefore, that in an age of
rampant atheism and human autonomy taken to its extremes
there is so much depression, alienation, suicide, abortion etc.
In the humanist schools of our land children are constantly
trained into the frustration and denial of their humanity as
created by God, and the end is death, both for the individual
and for his culture.

By contrast, the educational task undertaken by Adam in
his naming of the animals was a process of godly learning that
led to the greater fulfilment of his calling as God’s vicegerent
on earth and thus to greater maturity as a human being made
in the image of God. Adam named the animals in terms of
God’s creative purpose, and this led to maturity in under-

5. R. ]J. Rushdoony, “Calvinism and Culture” in Calvinism Today, vol. I,
no. 1 (January, 1991), p. 4a.
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standing and to the extension of man’s dominion over the
earth to the glory of God.




6
EDUCATION AND CIVILISATION

To deny the covenantal nature of man’s life and his dominion
over the world is to dehumanise mankind. As God’s viceger-
ent and thus lord over the earth man is above all other crea-
tures. Unlike the animals man is made of the earth physically,
but his spirit is from God, that is to say he is created in the
image of God. That image consists in a moral nature created
for fellowship with God and dominion over the earth. To deny
this necessarily moral and dominical nature of man is to de-
humanise him since it is to strip him of all that properly con-
stitutes the image of God in man. Hence, in his futile—and of
course impossible—attempt to escape from God and from
the moral nature of his being, man resorts to all manner of
degraded and perverse practices. He attempts to degrade him-
self to the level of the animals, though in so doing he goes
one better and resorts to practices which are not to be found
even among the animals.

The pagan revival
Quite logically, therefore, given its anti-theistic world-view,
Satanism proclaims as its most fundamental doctrine, that man
is no different from and thus no higher than the animals. At
least this is what Satanism claims, and doubtless many believe.
Our age has demonstrated the outworking of this principle in
many ways and on many levels and by many diverse groups—by

92
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no means all or even most of which would or indeed could
self-conciously acknowledge their commitment to the prin-
ciples of Satanism. These range from the degraded and bes-
tial practices of sexual perversion to the more philosophical
and ideological stance of the Green and ecology movements,
the neo-paganism of the New Age movement, and the Animal
Rights people who have resorted to the anti-human tactics of
terrorism in an attempt to make their point and enforce their
ideology on society. All this is the natural outworking of fallen
man’s desire to rid himself of his Creator. Since man’s life is
inextricably covenantal, and therefore moral in nature—man
being created in God’s image—man attempts to defy and deny
God by overturning the God-ordained and thus-natural order
of creation and by denying his own moral nature, and in doing
so he necessarily defaces his own humanity.

This is no digression from the point at issue, viz. educa-
tion, for we must not be unaware of the current ability of most
of the above mentioned groups, including sexual perverts,
and the Green, New Age and Animal Rights movements, as
well as humanism in general, to impose their viewpoints through
the educational establishment. Our society is experiencing a
very real return to paganism, the consequences of which will
be far-reaching in our own lives, but even more so for the lives
of our children and grandchildren. We must not underesti-
mate the strategic importance of the educational establish-
ment in this re-paganisation of society. It is not simply that the
schools, colleges and universities of our land are not immune
to the influence of neo-paganism; they are essential to the
transmission of a culture’s world-view, and if the culture is to
be captured by neo-paganism it is these institutions which must
be in the vanguard. Capture the schools and colleges and you
have control of the next generation through the formation of
its religious outlook and philosophy of life.

It will hardly be denied that humanism has captured most
of our educational institutions, whether state or private, secu-
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lar or religious. But many may be unaware of the degree to
which groups such as the Green movement, Animal Rights
and New Age people—and even the homosexual lobby to some
extent'—are attempting, and with no little success, to infil-
trate and influence the educational institutions of our land. It
has been pointed out by teachers within the state system that
such groups are increasingly seeking to offer their “educa-
tional” services to schools by providing courses for children
and training for staff in their particular perspective. These
teachers represent probably the few who have recognised this
influence for what it is and rejected it. Many more, far less
aware of the issues involved, are doubtless taken in by these
groups, or even embrace their perspective wholeheartedly. Such
groups are able to exercise a subliminal influence on our
culture through the “services” they offer to schools as well as
through the ongoing teaching work of those committed to
their perspective within the state system. Increasing represen-
tation of such views in the media helps.to soften up society
and leads to a general growth in their acceptance, and this in
turn means that there is far less resistance from within the
educational system to the influence of these groups.

It is important that we understand the kind of influences
which have helped to form and inform such ideologies as
those of the Green and New Age movements. Many people
today accept at least some aspects of the Green and New Age
agenda, though often acceptance of the world-view they rep-
resent is subliminal. Nevertheless, the general acceptance of
these views is damaging to our culture and to our children in
that they help to form a world-view which is essentially pagan
in nature. The degree to which the old pre-Christian
religion—which has enjoyed a revival in this century—has in-

1. The recent case of an educational authority in England that allowed a
book to be placed in state primary schools which promoted a homosexual
lifestyle as a morally acceptable form of family life is a case in point.
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fluenced these movements is not generally appreciated. The
following quotation should serve to illustrate this: ‘

People today are at last beginning to realise the consequences of
becoming what Dion Fortune called ‘orphaned of the Great Mother’.
We are beginning to look at what has happened and is happening to
our planet. It has at last registered upon us that whatever utopias are
built upon politicians’ promises, if the planet itself is ruined such
promises can be nothing but wind-blown dust. Our fate is bound up
with that of Mother Earth, whose children we are. Hence the emer-
gence of what has come to be called ‘Green politics’.

This, in my opinion, is another indication of the oncoming of the
Aquarian Age. It is the time when we must understand and use the
past in order to build upon it for the future. The Old Religion must
look forward also, and continue its evolution. If it does so, it can play
a vital role in the New Age. Indeed, paganism in various forms is
already beginning to do this.?

This quotation is taken from a book called Witchcraft, A Tradi-
tion Renewed. There are fundamental areas of common ground
between witchcraft, or the “Old Religion,” as the authors of
this book like to call it, and the modern Green and New Age
movements. Indeed the revival of the pagan outlook generally
has been a stimulus to the growth of the Green and New Age
movements.

Futhermore, whereas witchcraft was for centuries a faith
that was practised secretly due to the influence of the church
and of Christian culture generally, it is today coming out into
the open more and more, along with other practices which
were endemic in pagan antiquity such as homo- and bisexual
practices. The authors cite the present situation as a reason
for being more open: “There will certainly be those who will
condemn John and myself for ‘saying too much’, ‘giving away

2. Evan John Jones and Doreen Valiente, Witcheraft, A Tradition Renewed
(London: Robert Hale, 1990), p. 11.
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secrets’ and so on. . . However, I feel that we have to recognise
the changing times, and be ready if necessary to change with
them.” The “vital role” that witchcraft is playing in the birth
of the New Age is of sufficient importance for the authors to
“ask those who find this book disturbing . . . to consider this
aspect of the matter.” Thus, we are to bear with the vile acts
of witchcraft even if we detest them simply because of the
importance it will play in the birth of the New Age, in helping
us return to the veneration of “Mother Nature, Gaia, the Magna
Mater, Mother Earth,” call her what you will, for “She is, if
you like, the Intelligence behind Nature, which is, as it origi-
nally was, conceived of as feminine.” We are also told that
“Her son and consort is the old Horned One whom our primi-
tive ancestors depicted on the walls of their cave-sanctuaries.”

One might be tempted to laugh at all this were it not for
the fact that such beliefs are becoming more popular in our
society. The “Old Religion” is once again coming out of hid-
ing to some degree, and although it is not exactly evangelical
in its posture it is certainly more militant in its demand for
toleration: “We are at an important turning-point in human
history” we are told, and this is “the changeover from the Age
of Pisces to the Age of Aquarius.” Thus, “Those of us who
have preserved the knowledge that is known as ‘occult’, a word
meaning simply ‘hidden’, now need to make use of that knowl-
edge in a constructive way. Moreover, we have to make a stand
against ignorance and bigotry, and for the recognition of our
old faith as a legitimate religion.™

It is unlikely that we shall have a revival of witchcraft as a
coherent set of rituals practiced on a regular basis by any
more than a few enthusiasts, but many of the basic religious
Ibid.
. Ibid., p. 10.
Ibid.
. Ibid.
. Ibid., p. 12.

I I = N N Y



Education and Civilisation 97

and philosophical ideas and presuppositions underpinning it,
which were common to ancient paganism and indeed to all
forms of paganism, are already widely accepted in our cul-
ture.’ Popular “science”—an absurd combination of scientific
speculation, media hype and badly interpreted statistics—has
now picked up on many of these ideas and, by baptising them
with pseudo-scientific jargon, given them the appearance of
respectability. As a result of this they now represent a signifi-
cant component of modern Western society’s eclectic world-
view and play an increasingly prominent role in the formula-
tion of political ideologies.

In an article entitled “The Green Man: The Re-emergence
of a vital spirit—Father Earth” published in November 1990
in World Magazine, a BBC publication, we are informed that
“There is no doubt that the Green Man, the dynamic male
counterpart to Mother Nature, is once again a force to be
reckoned with. Traditionally connected with whatever is most
vital in a particular period—fertility in pagan times, creativity
in Romanesque and Gothic times, and learning in the Middle
Ages—today he coincides with the growing awareness of a
need for balance between us and our environment.” Accord-
ing to Julian Henriques, the Green Man is “telling us some-
thing about our human relationship with the natural world.
As an icon embodying ancient Celtic roots, he appears to vali-
date the modern day quest for lifestyles which are more ‘natu-
ral’ than our present eco-destructive and materialistic ones.
Indeed, the Norwegian Green Party have focused their anti-
acid rain campaign on an image of the Green Man as the
protector of the forests.”! Co-author William Anderson, also

9. See G. North, Unholy Spirits: Occultism and New Age Humanism (Ft.
‘Worth, Texas: Dominion Press, 1986).

10. Julian Henriques and William Anderson, “The Green Man: The Re-
emergence of a vital spirit—Father Earth” in World Magazine (November
1990), no. 43, p. 25. ' ~

11. Ibid., p. 26.
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the author of a book entitled Green Man: the Archetype of our
Oneness with the Earth, concludes: “Today we are learning to
see Earth once more as the Great Goddess, as Gaia, and he,
her son, her lover and her guardian, returns to help us, to
warn us and to face us with the impossible challenges of living
in harmony with Nature.”"?

The appearance of this article coincided with a BBC Omni-
bus film on the Green Man and a fictional television film series
about the Green Man. The British Broadcasting Company is
certainly no back-street occult publishing house, and World
Magazine is one of the better quality general interest maga-
zines on sale in Britain. Both the magazine article and the
films are an indication of the extent to which such ideas are
beginning to filter through into modern Western culture.

The basic premise behind all of this, and behind the Green
and New Age movements etc., is that nature is normative, in-
deed nature is god, and man, if he is to find his true place in
the order of things, must recognise and submit to this. Man
must cease from acting as lord over nature, the role assigned
to him in the Bible, and submit to the lordship of Mother
Earth. Man is not seen as created by a transcendent God in
His image to rule over the earth, but simply as another part of
the pantheistic god Nature, Gaia, or whatever modern man
calls it. If the planet is to survive, and man with it—though
one cannot help thinking that the latter is not part of the
agenda of the Animal Rights groups—then he must submit to
the rule of an untamed Mother Nature as normative. He must
accept her yoke and submission to the elements of nature
rather than take up his proper God-given role as lord over the
earth. The basic idea is that man has vaunted himself above
his position and in his pride and arrogance has brought the
natural world to ruin through overexploitation of the earth’s
resources etc. Man’s lordship over the earth is seen as harm-

12. Ibid., p. 32.
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ful, and destructive of the natural order. Man’s sin is that he
has interfered with nature. We must restore the balance, there-
fore, and this means returning to the worship of Mother Na-
ture and the acceptance of our position in the pagan order of
things.

The Christian perspective

We now see the radical difference between the pagan world-
view and that of orthodox Christianity. The pagan view of Na-
ture and man’s place in it is utterly idolatrous. Man indeed
has vaunted himself above his position, but he has done this
by claiming a kind of divinity and usurping the authority of
God, not by claiming lordship over the earth. Man is lord over
the earth under God. That is his rightful position in the divine
order of things. His lordship over the earth is legitimate when
he submits to God. But by vaunting himself above God and
His authority he has brought himself and the natural world
into a state of disorder. Man is now under the dominion of
sin, which is disobedience to God, until he is redeemed in
Jesus Christ, and the earth is under the curse of God as a
result of this sin. Of course sin leads men to abuse God’s
creation, but the answer to this is not man’s subjugation to
nature, since this is the result of sin.

The Christian answer to man’s abuse of the creation is
subjection to God and the restoration of man’s dominion over
‘nature®® in Jesus Christ. In Christ man once again submits to

13. The word “nature” here means simply the natural world in contrast to
the world of those human affairs that are governed by ethics. In this sense
nature is simply another term for God’s creation. However, the term is used
by humanists and pagans to mean an intelligent entity in itself. Thus, the
New Age and Green movements have revived the concept of the world soul
common in antiquity. Indeed this is the natural outworking of their position.
Nature, for the pagan, is a living god and the world and all things in it are
aspects of this god. This conception of Nature is pantheistic and animistic,
and has a growing following even in the “scientific” West, as is evidenced by
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God, and therefore godly dominion over the earth again be-
comes normative for man and for the natural world. Rather
than abusing the world the Christian seeks—or at least should
seek—to exploit it to the glory of God and the betterment of
mankind. This involves the subjugation and control of the
natural world, animate and inanimate. Man is not simply an-
other animal, nor an insignificant part of nature who must
learn to live harmoniously with nature if he and the earth are
to survive. He is the lord of the earth, and if the earth is to
survive he must begin to exercise that lordship in obedience
to God and in conformity with His covenant law.

Man’s dominion over the earth certainly cannot be achieved
by his degrading himself to the level of the animals, but by
ruling over the earth and the animals and subjecting them to
himself as their lord, since this is what God created man for.
Man’s dominion and mastery over the earth is a major aspect
of God’s purpose for mankind; but it can only be achieved
successfully as man subjects himself to God and seeks that
dominion in obedience to His law. This is because the cove-
nant that God has established with mankind, and which de-
fines man’s existence, governs the whole of man’s life, thoughts
and actions: it governs not only man’s vertical relationship to
his Creator, but also his horizontal relationship to the created
order, to the world of men and things. Thus, a break in the
vertical relationship between God and man through man’s sin
and rebellion against God leads to a perverting and overturn-
ing of the horizontal relationship between man and the world
in which he lives.

This is why all forms of paganism lead to the subjugation

the occult and New Age movements. For the Christian this concept of nature
is idolatrous. Nature, or the natural world, is the arena of man’s dominion,
not God. Natural law for the Christian, therefore, would refer simply to those
second causes by means of which God governs the natural world, God’s laws
of nature, in contrast to ethical law, which governs man’s life as a moral crea-
ture responsible to God for his thoughts and actions.
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of man to the world around him rather than to the subjecting
of the world to the rule of man. Paganism in all its forms in-
volves, indeed is based upon the worship of the creation rather
than the Creator. And that which man worships he puts him-
self in subjection to. He thus becomes the slave of that which
he worships. Worship of the natural world, therefore, leads to
man’s bondage to the elements of nature, and therefore to
the death of man and the death of civilisation.

Whenever man rejects allegiance and service to his Crea- -
tor and attempts to cast away God’s binding covenant he sub-
jects himself to some aspect of the created order as the gov-
erning principle of life, rather than to the infallible word of
God. All such rebellion, irrespective of its religious language
and symbolism, or lack of it, is a return to paganism, and its
end is the enslavement of man to the creation. This is evident
in such diverse forms of paganism as Marxist communism on
the one hand, which claims “scientific” status through its ap-
propriation of the language of economics and sociology, and
the pagan religions and mystic cults of the ancient world, so
evidently revived in the New Age movement of today, on the
other.

Classic paganism

As an illustration of the power and the devastating effects
of fallen man’s bondage to the created order we shall look
briefly at one classic example of such paganism: Hinduism.
The fact that Hinduism has been practised for so long and is
so ingrained in the culture of the Indian sub-continent af-
fords a perspicuous and revealing instance of the effects of
paganism on both human society and the natural world, and a
sobering glimpse of man’s future under the influence of the
neo-pagan revival.

For the Hindu the cow is sacred, a well as other animals
such as the monkey. These animals roam freely over the land
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and destroy valuable crops grown for human consumption.'
But they are considered sacred and therefore Hindus refuse
to drive them away from their crops for fear of their gods.
The Hindus refuse to take dominion over the world and over
the animals that roam over the earth, and hence their crop
production is irrational. The result is that crops desperately
needed for human survival are destroyed and consumed by
animals. The problem is far greater than simply the venera-
tion of the cow however. Professor P. T. Bauer, Britain’s lead-
ing development economist, states the matter clearly: “A large
proportion of the Indian population object to the killing of
animals. Besides its immediate and direct affects on the food
supply, this attitude obviously restricts the scope of animal
husbandry, severely circumscribes agricultural operations and
obstructs progress in agriculture. An extreme example is that
of the Jains, a considerable sect, adherents of which will not
knowingly take any form of animal life, even that of insects
and bacteria. They object to the killing of locusts, to the use of
insecticides, and even to such measures as the chlorination of
water designed to kill the agents or carriers of cholera, ty-
phoid or malaria and other fatal or debilitating diseases of
people, livestock and vegetation.”® Another serious effect of
this idolatrous attitude to the natural world can be seen in the
fact that rats at the docks consume up to fifty per cent of
India’s annual food imports.’®

The Hindu thus becomes enslaved to the world around
him, and he is at its mercy. And this is because he worships
the creature rather than the Creator, and refuses to act in
obedience to his Creator and take dominion over the earth
and over the animals. He is thus ruled by the world which he

14. P. T. Bauer, Indian Economic Policy and Development (London: George
Allen and Unwin Ltd., 1961), pp. 23-25.

15. Ibid., p. 23.

16. David Chilton, Productive Christians in an Age of Guilt Manipulators (Ty-
ler, Texas: Institute for Christian Economics, third edition 1985), p- 119.
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was given to rule over. Having made gods of his environment
and the animals that God has commanded him to subjugate
for his own advancement and advantage in the service of God,
he has become subject himself to his environment. His life is
governed by a servile relationship to the natural world, rather
than the natural world being utilised in a godly and produc-
tive fashion for his own benefit and the benefit of mankind
and the animal kingdom.

Under the British Raj India was a net exporter of food."”
Independence brought a drastic change, as can be seen from
the title of an official document published in 1959 called In-
dia’s Food Crisis.'® P. T. Bauer has pointed out that “even in the
favourable year of 1958-59 there were still food riots, while in
1957-58 acute shortages were widespread.”® Legislation pro-
hibiting the slaughter and sale for slaughter of cattle, and the
sale and transportation of beef products in any form, was passed
in 1956.%°

This is institutionalised paganism, and its end is the subju-
gation of man to the natural world, with all the poverty, social
backwardness and human misery associated with it. Such ef-

“fects are always to be found as the natural outworking of pa-

ganism. Hinduism, like all other pagan religions, is the over-
turning of God’s created order and of man’s God-ordained
place in it, and thus Satanic in its nature and effects. Man,
who should be lord over the earth, is enslaved to the natural
world, which is allowed to run wild, and thus at its mercy,
rather than taming it as God intended him to do.

All things suffer under such a religion. Man suffers: he
lives in poverty and a state of semi-starvation through under-
utilisation and management of the resources available to him.
The natural world, which was created for man’s stewardship

17. Ibid.

18. P. T. Bauer, op. cit., p. 67.
19. Ibid.

20. Ibid., p. 23f.
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‘and thus which is normative only under his management, be-
comes a semi-wilderness, and fails to achieve its full potential,
since this also is dependent on the godly exploitation and
management of its resources by mankind (Gen. 2:15).

The effects of paganism and
Christianity contrasted

Whenever and wherever man refuses to take godly domin-
ion over the earth according to God’s revealed covenant law
human bondage and suffering is the result. When man re-
fuses to be the servant of God, and as a result lord over the
earth, he makes himself the servant of the creation rather
than of the Creator and thus comes under bondage to the
natural world. Thus men starve to death in a world of plenty
created by a God of bounty. And this is because man refuses
to live under God and His law. For there is space and food
enough in this world for all who now live or ever will live on it,
if only man will use the earth productively and obediently in
accordance with God’s revealed word. But fallen man would
live in autonomy from God and die rather than serve the God
of creation and live.

As God’s servant man stands in the privileged position of
being God’s vicegerent over the earth and thus lord of the
natural world. As a rebel against God he enslaves himself to
the world he was meant to rule over. Sin, rebellion against
God, overturned the created order not only between man and
his Creator, but also between man and his environment (Gen.
3:17-19). This is because the covenant that God has estab-
lished with mankind is all-embracing: it defines not only man’s
relationship to God, but also, as we have already seen, his
proper relationship to the world around him. Thus to break
the covenant and rebel against it is to pervert and destroy not -
only man’s relationship with the Creator but also his proper,
God-ordained relationship with the creation.
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When man rejects his Creator as his Lord and Sovereign
and idolises some aspect of the created order instead he ceases
to be God’s legitimate vicegerent and lord over the natural
world. His dominion turns into the domination of some men
over others, and his idolatry leads to the subjugation of all
men to the created order. The power of sin over mankind, its
ability to enslave mankind, is thus very real and the cause of
the wretched conditions and human misery prevalent in so
much of the world.

This is why it is only as the Christian religion has advanced
over the last two thousand years, and especially since the Ref-
ormation, that starvation, disease, human misery and suffer-
ing, as well as tyranny® and material slavery, have been over-
come to any significant degree, for Christianity restores man’s
relationship with God and thus his proper relationship with
the created order. The parts of the world where such slavery
and bondage is still great are those where Christianity has had
least influence.?? Truly, the Christian faith has brought free-
dom and release to a world which was in bondage to pagan-

21. In Europe where such tyranny has reared its head it has been the con-
commitant of ideologies which have self-consciously rejected the Christian
religion, e.g. Marxism, and in the case of Nazism even a self-concious return
to occult paganism.

22. 1 do not include Roman Catholicism here in the term Christianity. It is
clear that the Roman Catholic Church today is non-Trinitarian and syncretis-
tic to the core. Indeed, in many places where Roman Catholicism has flour-
ished natives have simply added the Roman Catholic God to their pantheon
of idols. Thus, in Central and South America Roman Catholicism and primi-
tive animistic cults exist side by side and are practised equally by the natives.
In some instances the Roman Catholic Church has not even attempted to ex-
tirpate idolatry and has simply presented accommodated forms of Christian
symbols which function as alternative or rather complimentary idols for the
population. The result is a similar kind of situation to Aaron’s presentation of
the golden calf to the Israelites as a valid representation of their God. In this
way the Roman Catholic Church has proved itself to be essentially a pagan
religion. Thus the distinctive effect of social amelioration experienced by
those cultures which have come under the influence of the Christian religion
has significantly lagged behind where Roman Catholicism has been the ma-
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ism and all the misery and death that goes with it. “If the Son
therefore shall make you free, ye shall be free indeed.” (John
8:36) '

The natural order

The humanist wants to be free from God, but that means
the enslaving of men. The Green movement, Animal Rights
people etc. want the natural world to be free from man’s rule
and dominion over it, but that means that man is at the mercy
of nature and thus in bondage to it. Thus freedom and servi-
tude for man are not absolutes which he can or must choose
between. Man cannot escape his creaturely limitations and
hence can never be totally free in the sense that he can deter-
mine his own destiny without reference to the God who cre-
ated him and the creation he is part of and in which he finds
his true purpose and meaning. The question facing man is
therefore not whether he should choose freedom on the one
hand or servitude on the other—servitude in one form or an-
other is an inescapable fact of life for man—but whom shall he
serve and in what does his true freedom, his original God-
ordained freedom, consist?

The humanists, Green movement and New Age people
want man to be free from God and His law so that they can
determine for themselves what constitutes man’s true nature
and place in the world. They want to re-create themselves and
the world around them according to their own images and
idols. But this brings them into bondage in one form or an-
other to the world or the aspects of it which they have idol-
ised. This is completely contrary to the God-created order of
life and the creation mandate that God has given to man. Man
is to rule over nature and serve God thereby. His true freedom

jor religious influence. Even Western European countries where Roman Ca-
tholicism has traditionally been strong have lagged behind their Protestant
neighbours in terms of general social and-economic advancement.
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consists in the fulfilling of his God-created purpose in life,
and this is only possible as he submits to God in obedience to
His word. To serve the living God is the only true freedom
man can know. To rebel against God means bondage and
slavery for man.

The end of humanism and all other forms of paganism,
including the Green and New Age movements etc., is the sub-
jugation of man to the world around him—the enslaving of
men to each other and to the elements of nature—and hence
the death of man and the destruction of civilisation. For na-
ture is not normative; it is not the natural God-ordained order
of things. Nature is wild and untamed without man to rule
over it. It was never created to be left to itself, but for man to
manage it. A wilderness is the result of man’s abdication of his
responsibility to rule over the earth. And in a wilderness man
cannot survive, he must starve. The natural order of things,
the God-ordained order, is for man to rule over nature, to
take dominion over the earth and over the animals. His true
purpose and thus his happiness and prosperity can only be
found in obedience to that calling, since that is God’s will for
him and his duty to God.

It is vitally important, therefore, that Christians proclaim
the moral and covenantal nature of human life and work to
develop an educational philosophy, anthropology and ethics
which is based on that covenant at all points. The Green and
ecology movements have so far waged a successful propaganda
war. And indeed, some elements of what they say are correct,
since man should steward the earth responsibly and look after
it. But the underlying philosophy is anti-theistic, anti-covenan-
tal, and thus anti-human because it is pro-nature in the sense
that nature is seen as normative. Christians must make it clear
that this is not so. Man’s dominion over the earth under God
is normative—that is to say the original God-ordained order
of things—not his subjugation to it. Subjugation to the natu-
ral world means death for man, and as the pagan world-view is
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promoted and gains credence in our society, and is passed on
to future generations through the educational system, our
civilisation will come under bondage to the elements of na-
ture; it will become pagan in every sense, and judgement and
death will be its just reward.

Religion and civilisation

A civilisation’s culture is clearly an outworking of its basic
religious presuppositions. Culture is religion externalised. Civi-
lisation is thus religiously determined, as Henry Van Til ar-
‘gued in his book The Calvinist Concept of Culture.”® The case of
India, as we have already seen, bears ample testimony to this
truth. Examples of backward civilisations based on pagan reli-
gious world-views could be multiplied throughout the world.*
By contrast the overriding influence in the West historically
has been the Christian religion. Western civilisation and cul-
ture has largely been an outworking of Christian ideals and
influences.

This is not to say that there have not been other influences
upon the West from outside of the Judaeo-Christian tradition.
There have been, in particular, influences from the Graeco-
Roman world which have helped to shape Western culture.
But even these influences have not appeared in the West stark
naked in their original form, but have themselves been modi-
fied and moulded in accordance with Christian beliefs through-
out the history of the West. On the whole Western culture has
been influenced by a strong Christian understanding of the

23. Henry Van Til, The Calvinist Concept of Culture (Grand Rapids, Michi-
gan: Baker Book House, 1959), p. 8.

24. See Stanley L. Jaki, Science and Creation: From eternal cyles to an oscillating
universe (Edinburgh: Scottish Academic Press). Jaki demonstrates that science
was either absent or still-born in all ancient pagan cultures due to the prevail-
ing religious view of time as cyclical in nature. In contrast science in the
Western world emerged from a Christian cultural matrix informed by the
biblical view of time as linear, thus providing a conceptual basis for progress.
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nature and meaning of life.

Thus, democracy,® which is not a peculiarly Christian idea,
became in the West a particular kind of democracy, heavily
informed by Christian principles and ideals. This is demon-
strated by the fact that virtually all attempts by modern West-
ern governments to implant Western democratic ideals into
non-Christian cultures have failed miserably. Western style de-
mocracy simply breaks down in pagan cultures because they
do not have the basic Christian ideals of due process of law,
freedom, morality, justice, compassion and mercy etc., which
have characterised Western culture under the influence of
Christianity and which are thus essential to the existence of a
stable democratic system of the type found in the West.® It
has taken over a millennium for the Western democratic proc-
ess to develop into its modern form. It is simply not realistic
to expect it to take root overnight in a pagan culture which
has not yet been emancipated from the worship of the natural
world. Indeed, even India, in spite of the fact that it is the
largest democracy in the world and benefited greatly from the
civilising influence of the British Raj in the last century, has
not been able to pull itself into the twentieth century after the
pattern of Western culture and achieve the standard of living
enjoyed by Western society today. In some respects it has re-

25. It should be observed, however, that the English parliamentary system
did not develop under the influence of Greek thought. There is no real com-
parison between early Greek democracy and English parliamentary govern-
ment. The English parliamentary system developed over hundreds of years
and did not come into recognisable form as such until the seventeenth cen-
tury, and this took place under the overriding influence of Puritan thinking,
which itself relied heavily on biblical precedents. Government by elected rep-
resentatives was sanctioned by reference to the election of rulers in Israel
and elders in the New Testament church. Thus, at least in England, and
America also, which has its political and legal roots in England, parliamen-
tary government developed under the influence of Judaeo-Christian ideals.

26. The extent to which the West is now abandoning these Christian ideals
means that the survival of Western democracy is uncertain, indeed unlikely,
in its present form.
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gressed. And this is largely due to the prevailing religious cul-
ture.

Western civilisation after
the Reformation

What has been said above regarding the dominant influ-
ence of Christianity in Western culture has been particularly
relevant since the Reformation. As a result of the Reformation
the Bible was translated into the vernacular of the Protestant
nations. This led to a far greater influence of Christian prin-
ciples and ideals in Protestant Europe. The Reformation was
the great watershed in the transition of Western culture from
feudalism to a modern civilisation.

The Protestant faith placed a high priority on understand-
ing the faith and thus on tfeaching the faith to the people.
Hence the translation of the Bible into the vernacular. By
contrast Roman Catholicism encouraged the people to place
their trust in the church and its professional priests, and to
rest in these as the means of salvation. Understanding the
faith did not have the same importance; what counted was the
mass—in effect a magical rite—and the merit of the saints etc.
The Protestant faith placed the emphasis back on the biblical
principles of grace operating through personal faith. This de-
manded understanding on the part of the believer.

This emphasis on personal faith and understanding, in
contrast to the Roman Catholic reliance on the church in
which understanding the faith was seen as the duty of the
priests and discouraged among the laity, accounts in large
measure for the great transformation in Protestant European
culture after the Reformation. The rationalisation of life in
many ways was the result. Max Weber’s thesis concerning the
rationalisation of economic enterprise after the Reformation
due to the development of a distinctively Protestant under-
standing of the calling gives us an example of the kind of
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change this produced in the area of work ethics and econom-
ics.”

In England the result of this shift in emphasis from the
church and its professional priesthood to the Protestant prin-
ciple of the priesthood of all believers, with the concomitant
necessity that all believers be taught and understand their duty
to God and their calling in the world as a means of rendering
a rational service to God (Rom. 12:1), was the conversion of
the nation and the transformation of society. Men were dis-
couraged from wallowing in ignorance and trusting in the
superstitions and magical rites of the Roman Catholic Church
for salvation. They were encouraged instead to understand the
faith, and to live and act in the light of that understanding in
every part of their lives. Sacerdotalism and sacramentalism
were no longer considered the content of the Christian reli-
gion. The church and its role, even its nature, were demytholo-
gised and teaching replaced the performance of magical rites
as the church’s duty before God and responsibility to the people.

There was thus a fundamental shift in the understanding
of the church’s role. Under Roman Catholicism the church
embraced much of paganism, though it was heavily syncretised
with the Roman Catholic understanding of the Christian faith.
In the Roman Catholic Church salvation was understood to
be administered to the lay members of the church by the
magical manipulations of a professional priesthood. Protes-
tantism instead turned to teaching the faith to the people so
that they might shoulder their responsibilities in the world as
God’s people, bringing His word to bear on all aspects of
their life. This led to the transformation of life and culture in
all areas. Since the Christian faith is relevant to the whole of
life, an understanding of man’s calling and duty in terms of
the purpose of God was extended to the whole of life.

27. Max Weber, The Protestant Ethic and the Spirit of Capitalism (George
Allen and Unwin, 1930).
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This educational emphasis of the Reformation had an im-
mense effect on the whole of Protestant culture. It went be-
yond the limits of “religious” education in the narrower sense,
or theological education, to embrace the whole of life and so-
ciety. Furthermore, the world is God’s creation and a revela-
tion of His eternal power and Godhead (Rom. 1:20), and
therefore to be understood by the believer no less than God’s
revelation of Himself in Scripture. More properly, the Protes-
tant view was that the natural world was to be understood
through the teaching of Scripture. In this way all things were
brought under the authority of God’s word and the rule of
Christ for the glory of God.

The effect of this revival of biblical Christianity was the
birth of modern Western society, a renewed Christian civilisa-
tion characterised by the growth of learning and science,®®
exploration and world mission, social amelioration etc. This
transformation of Western civilisation was brought about by
the opening up of men’s minds to the world around them
and their place and duty in it as men with a calling to bring all
things into obedience to God’s word. Protestants opened schools
and colleges which challenged the quality and superiority of
even the old established universities, especially in terms of ap-
plied learning, science and technology, which lagged behind
in the old universities for many years. Protestant education
was a major factor in the transformation of our nation from a
feudal society to a modern industrial civilisation.

28. The growth of science is wrongly attributed to the Renaissance by
many. Frances Yates has shown that the Renaissance was characterised not by
the birth of modern science but by a revival of ancient occult “science.”
Kabbala was the great fetish of the men of the Renaissance, who were thus
not scientists in the modern sense so much as occult mystics. The Renais-
sance revived not ancient Greek science—which was negligible in any case
(see Jaki, op. cit.)—but rather ancient pagan occultism (see Frances A. Yates,
Giordano Bruno and the Hermetic Tradition [University of Chicago Press (1964)
19911, The Occult Philosophy in the Elizabethan Age [Routledge and Kegan Paul,
1979, Ark edition 19831).
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Our civilisation is, or at least has been, largely a Christian
civilisation, and a Christian civilisation can only take root and
flourish where men are taught to understand the Christian
faith and its implications for the whole of life and culture.
Christian civilisation necessitates a Christian world- and life-
view, and the working out of that world-view in the totality of
life, both on the individual and on the societal levels.

Medieval Christendom was vitiated in this respect due to
its virtual denial of the priesthood of all believers and its limit-
ing of the nature of Christian priesthood to the ecclesiastical
and theological spheres. The sharp contrast between the sacred
and the secular which characterised medieval Christendom
meant that the application of God’s word to much of life was
neglected. Secular callings were not seen as priestly callings
and thus the dominant influence of Christian principles in
those spheres was missing. This was so among academic disci-
plines also. Philosophy, for instance, in spite of the fact that it
was the domain of the medieval church, was seen as a disci-
pline governed by neutral rational principles. The intellect
was deemed to be unfallen essentially and thus instead of sub-
Jjecting all philosophical thought to the authority of God’s
word the idea of autonomous human rationality was accepted
and natural theology and Aristotelian philosophy dominated
the discipline. The influence of the church was certainly very
great upon society, but the influence of the Christian faith was
limited in comparison to post-Reformation Europe, since its
sphere of operation was seen as being almost exclusively ec-
clesiastical. Christian culture therefore failed to develop prop-
erly. Instead there was regression, and then regression turned
to oppression and Roman Catholic tyranny developed as the
church became increasingly corrupt.

Only after the Reformation was Western society able to de-
velop into a more consistently Christian culture. With the Prot-
estant understanding of the calling and the redemption of all
spheres of life and activity as a means of serving God accord-
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ing to His word society experienced a practical outworking of
the Christian faith which led to greater progress across the
whole spectrum of human life and activity, not the least of
which was social and economic amelioration on a grand scale.
The emphasis that the Reformation church placed on under-
standing and education, and on man’s divine calling in the
world, played an important role in this process, and the growth
of education generally was also a result of it.

Contemporary Western culture

Today we have largely, though not yet totally, abandoned
the Christian religion as the basis of our way of life, our cul-
ture. It survives nominally in our institutions because tradition
dies hard. But as an animating cultural force it has gone. Un-
fortunately, the church, due to the dominating influences of
pietism and escapism among the Reformed and evangelical
churches, and liberalism in the larger Protestant denomina-
tions, has provided no resistance to the secularising influences
of modern humanism. Christian education has virtually ceased
in the church and has been handed over lock, stock and bar-
rel to the secular humanist state. In all but a few cosmetic
details Church of England schools, for instance, are simply
state schools with virtually no distinctively Christian philoso-
phy or practice in the education they provide.

Christian civilisation has declined as secular humanism has
advanced in this way. Slowly but surely in one area after an-
other the church has surrendered to the humanist hordes:
first it surrendered the sovereignty of God, then history, then
morality, and now it is on the brink of surrendering the very
faith itself, indeed in most large denominational colleges it
has already done so—the progression is logical once God’s
sovereign jurisdiction over man’s life is denied. The old En-
lightenment humanism itself, which at least paid lip service to
the Christian faith, is now in decline and in its place a more
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virulent and self-conscious neo-paganism is beginning to domi-
nate our culture. It is not uncommon today to hear Church of
England ordinands express doubts as to the exclusive validity
of the Christian faith, and pagan religions are entertained as
valid ways of seeking God etc. In large measure these develop-
ments can be traced to the decline of Christian education in
our land at all levels, in the home, in schools and at college
and university.

In the light of this fact the provision of Christian educa-
tion must surely be seen as one of the main tasks to be under-
taken by the Christian church today in its commission to bring
the nation under the discipline of Christ (Matt. 28:19-20).
Without a specifically Christian philosophy and practice of
education the nation will not ultimately be disciplined to Christ.
Education is of central significance in any culture. The reli-
gious principles underpinning the prevailing philosophy of
education in any society will determine that society’s world-
view. Education is of central importance in the transmission
of a civilisation’s understanding of the nature and meaning of
life to the next generation, and thus for the preservation of
that civilisation’s way of life. Without the revival of a specifically
Christian philosophy and practice of education as a means of
transmitting our way of life to our children, Christian civilisa-
tion will be extinguished in our land within the next few gen-
erations. It is impossible to Christianise a culture without pro-
viding an education for that culture which is based on a Chris-
tian world-view. Christian civilisation necessitates Christian edu-
cation, at every level and in every field, at home, church, school
and college.

Conclusion

It is through the education of our children that our world-
view is passed on to future generations and our civilisation
thereby preserved. Christians, therefore, have a very simple
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choice: either they educate their children in terms of godly
learning and discipline and a Christian world-view, a covenan-
tal, dominion oriented world-view, and thereby help to build
and preserve Christian civilisation, or they hand over the edu-
cation of their children to pagans who will educate them in
terms of ungodly learning and discipline and a pagan world-
view, and thereby help to build a pagan civilisation which will
enslave their children to the world they are called to rule
over. ‘

To quote Rushdoony again: “Man creates by the totality of
his life and actions a culture; it is the visible form of his faith
and life. The question therefore is, what kind of culture will
he produce?”® Either we educate our children in terms of a
Christian culture, or we hand them over to be educated by
humanists as pagans. Our actions in this matter will help to
determine and shape the culture of the next generation. Fi-
ther we build in terms of the Christian faith, or we destroy the
Christian culture our forefathers built: “He who is not with
Me is against Me; and he who does not gather with Me scat-
ters” (Matt. 12:30). Education is the single most important
factor in the preservation of a society’s culture. On the educa-
tion of our children the future of our civilisation hangs.

It is the Christian’s duty to educate his children in the
Christian faith for dominion, for the shouldering of man’s
creation mandate to bring the whole earth into subjection to
himself as God’s steward and vicegerent on earth, and thus
into subjection to God and His word. This necessitates a Chris-
tian culture and the building of Christian civilisation, and this
in turn necessitates a Christian, covenantal, dominion oriented
philosophy and practice of education.

29. R. J. Rushdoony, “Calvinism and Culture” in Calvinism Today, vol. 1,
no. 1 (January, 1991), p. 5. .
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SOME OBSERVATIONS
ON THE ROLE OF THE CHURCH IN THE
PROVISION OF EDUCATION

I stated in the Introduction that it is vitally important that the
church should take a positive stance over the issue of educa-
tion, that it should make a determined and sustained effort to
reverse those trends within the church which militate so much
against the provision of Christian education, and that it should
begin promoting and facilitating to the best of its ability a pro-
gramme of re-education in this vitally important area. This
needs to be clarified now and the proper role and place of
the church in the area of education examined.

(1) State education and the church

First of all, it cannot be emphasised too strongly that from
_ the biblical point of view education is not the responsibility of
the siate. Education, as I argued in Chapter Three, is a family
responsibility. The school is not a divinely ordained institu-
tion with a God-given mandate in the field of education. In
the Bible the family is the God-ordained institution with re-
sponsibility for the education of its members. Thus, the state,
which in the Bible is a ministry of justice, exceeds its God-given
authority when it takes upon itself the task of setting educa-
tional standards and making provision for education through

117
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- state-run and state-funded schools. For the state to require
compliance with such standards or to enforce attendance at
state-run or regulated schools is tyranny. There is no Welfare
State in the Bible. Welfare is the responsibility of the family
primarily, and where the family is unable to provide it be-
comes the responsibility of the church. Education is an aspect
of the family’s welfare responsibility, and thus only when the
family is no longer able to make suitable provision does it
become the responsibility of the church—but never does it
become the responsibility of the state.

State control and funding of education by means of tax
revenues is a hammer blow against the Christian faith, since
by controlling the provision of education according to its own
standards and philosophy the state usurps the parents’ God-
given responsibilities, and by financing state education with
taxes it not only breaks the eighth commandment but also
vitiates the ability of parents to provide for their children’s
education outside of the state system. This situation is exacer-
bated for those who do not use the state system by the fact
that the funding of state education by tax revenues has made
state education free at the point of delivery and thereby effec-
tively ruined the market for private education. Thus only the
wealthier members of society can afford to pay the fees charged
by public schools.

Were the state to withdraw from education all together
not only would parents have more resources available for their
children’s education—assuming of course that the state re-
duces tax rates accordingly—but the market for private edu-
cation would be healthier, more varied and more efficient
from the economic point of view. The provision of education
would also be geared to the demands of customers with a
realistic view of the product supplied, rather than the popula-
tion being at the mercy of the latest whims and pet theories of
state supported academics and bureaucrats. The resulting situ-
ation would be more advantageous to all and from every point
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of view. Consumer choice and competition between suppliers
would maximise quality and minimise costs since education
would be a commodity on sale in the market like any other
‘economic good.

The role of the church in this matter should be to provide
biblical teaching on the proper function of the state and the
limits of its authority. Christians should be taught to observe
these boundaries laid down in Scripture and steered away
from state education. The church should encourage the es-
tablishing of new Christian schools and colleges and the de-
velopment of those already in existence. Our aim should be
to create a situation in which education is free from all forms
of state funding and control. In the interim, while state and
private schools co-exist, Christian schools should be encour-
aged to resist all state interference with their work and refuse
all state support in the form of grants etc. Christian schools
and parents should not rely on state funding in any way.

(2) The role of the church under normal
circumstances

Neither is the church the God-ordained institution respon-
sible for the education of children in the first instance. Again,
we must stress that education is the responsibility of the family,
and therefore parents must either obtain services offered by
private schools which will provide an education that is consis-
tent with the teachings of the Christian faith or provide for
their children by means of home schooling. The primary role
of the church is the ministry of the word and sacraments. As a
general rule the church should not, under normal circum-
stances, finance or subsidise the education of children.!

1. As part of its ministry of the word, however, the church needs to train
church leaders and ministers, and church-run theological colleges and train-
ing centres dedicated to this purpose are quite legitimate in principle—
though whether the kind that generally exist today in Britain are valid ex-
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Church welfare and evangelism

There are, however, two exceptions to this general rule in
which education may come under the proper role of the church
in the exercise of its ministry: (1) Part of the church’s ministry
is to help the poor and needy, and heal the sick. Thus, the
church does have a welfare role to play in helping those in
need. It needs to be stressed, however, that the role of the
church as a dispenser of welfare is related to the needy, the
poor and destitute, and those who are unable to help them-
selves. The role of the church in this area is charitable in
nature. Education, as an aspect of welfare, may on occasions
come under the church’s ministry in this area. '

There are three ways in which the church may provide for
this: first, church-sponsored and church-run schools may be
established. This may be in the context of a wider ministry to
the needy such as homes for orphans, destitute single moth-
ers, families genuinely living in poverty etc. Thus church schools
and orphanages may work together in the context of the
church’s overall ministry. Second, the church could provide
scholarships to independent Christian schools for the chil-
dren of families in need. Third, interest free loans could be

amples of this principle is another question. In training ministers there is
only a certain amount that can be done effectively in the college environ-
ment, and perhaps too much stress is placed on the college system for train-
ing ministers today, resulting in many cases in churches being led by academ-
ics out of touch with the real world and unable to minister to the needs of the
church in today’s world. The college system also tends to foster an unrealistic
ethos of pietism which sets ministers apart from ordinary people and this
must surely account for so many of the problems that ministers face today in
managing churches, as well as their inability to relate to people in a down to
earth way. However, theological education is very necessary for those in-
volved in church ministry and leadership and this may be provided, among
other ways, in church-run colleges—though it cannot escape one’s notice
that so many who do attend theological college today seem to acquire very
little in the way of a sound theological education. In principle, though,
church-run theological colleges are a legitimate and abiding part of the
church’s ministry under normal circumstances.
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made to families in need to enable them to provide for their
children’s education either through fee paying Christian schools
or by means of home schooling. For instance, where financial
straits necessitate that both parents work, but where income is
still insufficient to enable school fees to be paid, an interest
free loan could be made either to place the children in a
Christian school or to enable one of the parents to stay at
home and home-school their children. The parents would de-
cide which was the best course of action according to their
circumstances and abilities. This kind of loan should have a
maximum repayment limit of seven years, after which any out-
standing debt should be cancelled (see Ex. 22:25, Lev. 25:35-
36, Deut. 23:19-20 and Deut. 15:1-11).

Where children are still part of a family—i.e. where they
are not orphaned—this third option is probably a better way
to provide help than by simply providing free schooling or
scholarships, since it gives the responsibility for the children’s
education to the parents, whose duty it is, rather than reliev-
ing them of their responsibility. The church then provides
help but, by removing as little as possible of the responsibility
for the children’s education from the orbit of the parents
decisions and actions, it strengthens the family structure and
parental authority rather than weakening it. A requirement of
such loans would be that the schools chosen should operate
on the basis of a Christian philosophy and practice of educa-
tion, or where home schooling is chosen, that choice of cur-
riculum and materials used should be consistent with a Chris-
. tian view of education. Church-run schools and direct scholar-
ships would then be reserved for orphans.

While this is the preferable way for the church to provide
help to families in need the actual course of action taken
would be determined by the specific circumstances of individ-
ual family needs, and churches would have to determine for
themselves which is the best way to proceed in the light of
those circumstances. I am not arguing that this should be a
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hard and fast rule but simply indicating what I think is the
best option on the whole. I have arrived at this conclusion by
making the primary consideration that of enabling the family
to fulfil its God-given responsibilities itself as much as possible
rather than taking over those responsibilities for it. Christian
charity should always aim at restoring the normal situation.

(2) The church also has a ministry of evangelism and mis-
sionary work, and the provision of education may also come

“under the church’s ministry in this area at times. In a mission-
ary situation the provision of education is a legitimate and
necessary aspect of the church’s task of evangelism.

These two exceptions to the normal situation relate to the
believer and to the non-believer respectively. The provision of
welfare where the family is unable to provide for itself is a
legitimate function of the church in its ministry to -believers.
The provision of the same to non-believers is also legitimate
in the wider context of the church’s ministry of evangelism
(all provision of welfare from the church to non-believers should
be tied to this evangelistic mission since such charity is a means
of living out the faith and practically bearmg witness to man’s
salvation in Jesus Christ).

The normal situation

Under normal conditions, however, the family should pro-
vide and pay for the education of its own members. Normal
conditions here means where the family is not destitute or too
poor to make provision for itself and where the church is not
. engaged in missionary work. Thus under normal conditions
Christian education should be provided either by means of
home schooling or by private fee paying Christian schools. In
the latter case, however, education does not cease to be the
responsibility of the family, nor is the duty of parents to be
abdicated to the school. Private Christian schools simply pro-
vide a service which parents purchase as part of the exercise
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of their responsibility. The obligation to ensure that such serv-
ices are in conformity with the Christian philosophy and prac-
tice of education still rests upon the parents, who bear the
final responsibility for their children’s education before God.

(3) The role of the church under special
circumstances

So far I have been considering the situation that should
exist under normal circumstances. The question now arises as to
whether the existence of abnormal circumstances modifies this,
and if so, to what extent? In particular, does the situation we
face in Britain today, and indeed generally in Western socie-
ties, constitute abnormal circumstances sufficient to bring the
church into the role of providing Christian education in any
way other than that set forth above? Before answering this
question I shall first consider briefly the situation we now face
in this country.

The present situation

In Britain all tax payers are forced to pay for the provision
of state schooling through their taxes, whether they use the
system or not. Notwithstanding the legal requirement of Chris-
tian assemblies and the 1988 Education Reform Act’s stipula-
tion that religious education in state schools should “reflect
mainly Christian religious traditions,” the kind of education
provided by the state system is not Christian by any stretch of
the imagination; indeed the prevailing ethos is that of atheis-
tic humanism. It is not possible, therefore, for Christian par-
ents to fulfil their educational responsibilities according to
biblical criteria by sending their children to state schools, even
though they have been forced to pay for the state system through
their taxes—it is not possible for them to do so from the point
of view of the Bible’s teaching on politics and economics ei-
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ther, but I shall pass over this here since my primary concern
is strictly with the educational aspect of the issue.
Furthermore, as indicated above, the state system has sig-
nificantly reduced the options available to parents seeking pri-
vate education for their children by pricing most of its private
competitors out of the market. The provision of state educa-
tion which is free at the point of delivery has meant that few
private schools are able to exist that can offer a service which
is priced low enough to entice most people to use it.2 Only the
wealthier members of society can afford to educate their chil-
dren in private and public schools without making a signifi-
cant financial sacrifice which impinges upon family life in other
areas. ' '
A significant proportion of both local and national tax
revenues is used to finance state education, and there are no
tax refunds for those who do not use the state system. There is
a double sting in this situation for those Christians wishing to
educate their children outside of the state system: first, they
have to pay double, in effect, for their children’s education,
and second, they are forced to subsidise the education of other
people’s children in terms of a philosophy of education with
which they do not agree and a religious world-view—i.e. secu-
lar humanism—in which they do not believe, and with money
that should be available to finance the education of their own
children in accordance with their beliefs. This situation repre-
sents a fundamental injustice perpetrated by the very institu-
tion which, above all others, has the God-given responsibility
to uphold justice and punish wrongdoing: the state. Thus, by
illegitimately venturing into the area of welfare the state has

2. In contrast to this, fee paying and church schools-in nineteenth cen-
tury England, defore the 1870 Education Act, provided the nation with an edu-
cation which even the working classes could afford and which was, in terms of
quality and quantity, above the world average even by today’s standards. See
E. G. West, Education and the Industrial Revolution (London and Sydney: B. T.
Batsford Ltd., 1975), Chapters 3 and 4.
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not only exceeded its authority but vitiated its own proper
function as a ministry of justice. The result is that Christians
are forced to subsidise a pagan education system as well as
fund Christian education for their own children. And this is in
a situation where the prevalence of socialism has made society
poorer generally, and therefore there is on the whole less
disposable income available to Christian parents to provide
for their children’s education than would be the case under
the organisation of society on the alternative Christian model.

The questions we must now answer are these: first, does
this constitute a special situation? Second, if it does, to what
extent does it modify the normal role that the church should
play? In particular, does the fact that the state is able to subsi-
dise its education programme with tax revenues—i.e. theft—
justify the subsidising of Christian education by the church on
a greater scale than that set forth above under normal circum-
stances? To put this another way round we could ask, does the
current situation in which the state illegitimately plunders the
resources needed by the family to provide for its own in accor-
dance with biblical principles in effect place those families
who would not normally be considered poor or in need into
the category of the needy, and thus put them within the orbit
of the church’s welfare ministry? Third, does the existence of
statefunded education which has subsidised and promoted
the re-paganising of our society on a vast scale and contrib-
uted to the decline of Christian culture and influence in soci-
ety mean that the current state of affairs constitutes a mission-
ary situation?

A tentative answer

The solution to this problem—viz. whether and to what
extent the church should be involved in the provision of Chris-
tian education under abnormal circumstances—is not simple
and it is perhaps wise to consider the answer we arrive at as to
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some extent tentative. Here again, it may be that no hard and
fast rules can be laid down and that, due to a variety of indi-
vidual circumstances, the problem may be solved by different
people and different churches in different ways.

My own view is that the answer is yes to all three questions
to some extent, but not in all situations and for all people. The
answer, it seems to me, will be determined very much by the
individual circumstances of the families and churches involved.
I find it difficult to give an unqualified yes, while at the same
time it seems quite obvious that in many ways the present
situation does constitute special circumstances.

If we answer no to these questions, then Christian parents
will simply have to struggle to provide a Christian education
for their children by means of fee paying private schools or
home schooling, and the church would only step in to help
where there is poverty and hardship. If we answer yes, then
there are far more options open to the Christian community.
The financing of Christian education will be considered a le-
gitimate use of tithe funds by churches and individuals, and
thus church-funded and church-run schools, and independ-
ent Christian schools supported by the tithe, will become an
alternative to the state system as well as private fee paying
schools and home schooling. This is likely to result in far
greater participation in Christian schooling than would other-
wise be the case, and not only for financial reasons—the feel-
ing of safety in numbers is a real psychological factor for many
who are not natural pioneers and who would therefore hesi-
tate to launch out on their own in a home schooling pro-
gramme for instance.

It should perhaps be observed here that as well as church-
run schools, private Christian schools which rely on donations
to keep their work going have effectively answered this ques-
tion positively, since such schools are financed not by the pay-
ment of fees or parental donations alone—which typically bring
in less than half the funds needed—but by the use of tithe
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money, which is to be used for Christian ministry, and dona-
tions by those who consider the school a worthy.charitable
cause.

If it is decided that the present circumstances do consti-
tute a special situation for Christian parents it is important
that we see this as a temporary situation and work to change
these circumstances as soon as possible. Church-run and church-
financed schools should probably endeavour to become pri-
vate schools operating independently of church funding and
control as soon as they can.

Missionary opportunities

In the light of the rapid deterioration of state education,
both in terms of academic standards and discipline, the pres-
ent situation does present the church with a valuable mission-
ary ground and an opportunity to reach non-believers and
their children through Christian and church schools, and this
opportunity is likely to increase significantly in the foreseeable
future. Churches and Christian charities should seriously con-
sider the possibilities for mission through the provision of
Christian education. The education of non-believer’s children
should not be subsidised by the tithe or church funds, how-
ever, unless there is genuine poverty, and then such provi-
sions that are made by the church should be tied to an agree-
ment that those receiving the help attend church with their
children. This may be more difficult to implement where church
schools are financed partly by fees and partly by subsidies
from church funds. Where this is the case places at schools
should be offered to Christian parents first of all, and then,
where there are available places, to non-believers who wish
their children to attend; but again there should be some stipu-
lation that parents and children attend church.

Where non-believing parents are prepared to pay full fees
this stipulation of church attendance may not be possible or
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advisable, though non-believing parents can still be encour-
aged to attend. Such parents would be sending their children
to Christian schools because they have realised that state edu-
cation is breaking down and failing to provide a decent edu-
cation for their children. They value the quality of the educa-
tion provided by Christian schools above their disbelief. This
is where the non-believers’ pragmatism can lead to a mission-
ary advantage for the church, since their children, through at-
tending Christian schools, will come under the influence of
the Christian world-view and this will bear fruit to some extent
in spite of their parents’ atheism.

Where an independent private Christian school offers loans
or scholarships to non-believers it should of course require
church attendance by parents and children. If a loan or schol-
arship is provided by a church to an 1ndependent school this
would naturally apply also. -

(4) The primary role of the church in education

Finally, a few words about the role of the church in teach-
ing God’s word to the congregation are necessary. It is part of
the church’s responsibility and ministry to teach and encour-
age its members to begin the Christian reconstruction of our
society in all areas of life. Whatever decisions are made about
the role of the church in education and the validity of church
schools and independent schools supported by the tithe as
opposed to private fee paying schools, it is clear that educa-
tion is the high ground in the Christian’s battle with human-
ism today, and therefore it is vitally important that the church
should recognise and fulfil its responsibility to preach the ne-
cessity of Christian education and instruct its members in their
responsibilities before God to educate their children in a man-
ner consistent with the covenant under which they have been
redeemed. And the church must encourage and support those
who have already begun the task, whether in private Christian
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schools or at home.

Unfortunately, rather than support and encouragement,
many who do pursue a Christian education for their children
are ostracised within congregations, particularly in Reformed
and evangelical churches, and criticised by ministers and mem-
bers alike. That such things should happen is an appalling in-
dictment on the church’s ministry. Ministers who behave like
this should consider the warning of scripture: “Cursed be the
one who does the work of the Lord negligently” (Jer. 48:10).

The church, and particularly the leadership in the church,
should support and encourage Christian education. In par-
ticular, it should be made clear from the pulpit that state and
atheist public education is not an option for Christian parents
and that to place one’s children in such institutions is a denial
of the faith and treason against God. The church, therefore,
should be actively promoting the Christian philosophy and
practice of education as the only valid and obedient way for
Christian parents to educate their children in the faith. This
must be the ongoing teaching of the church, whether in a
missionary situation or not, since it is an abiding principle of
the Christian faith that our children should be brought up
and educated in the discipline and instruction of the Chris-
tian faith. It is of the greatest importance that the church
should remind Christians of their responsibilities and con-
stantly encourage faithfulness in this area.

The primary role of the church in education, therefore, is
through its ministry of teaching the word of God. Only as the
church begins to fulfil its God-given calling to teach its mem-
bers their duty in this area shall we begin to see a significant
change in the practice of the Christian community generally.
Until then the practice of Christian education will remain the
activity of a committed few with a pioneering spirit and the
motivation to launch out onto the sea of a hostile world against
the tide of an apostate church. For the few who do, however,
the remnant of the faithful, there is the certainty of ultimate
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victory in spite of the hardships of the present storm. Such a
faith is that which overcomes the world against all odds (1
John 5:4).

Conclusion

It must be our aim to work towards establishing the nor-
mal situation described above while at the same time recog-
nising that the reality of the present situation may necessitate
special measures to enable Christian parents to provide a godly
education for their children. The establishing of church schools
and independent tithe-funded Christian schools can help to
move us towards a change in overall patterns for the provision
of education among Christians—and probably among non-
Christians also to some extent in the near future—which are
more consistent with biblical principles and criteria. Whether
church- and tithe-funded schools are adopted or not our goal
must be to establish an alternative Christian philosophy and
practice of education and make it available as widely as pos-
sible. Before this can happen, however, the church, and par-
ticularly its leadership, must change its attitude, and ministers
must begin teaching the necessity of Christian education to
their congregations. With commitment, motivation and faith
in God, whose work it is in which we are engaged, we can be
confident that we shall prevail, for the Scripture tells us that a
time will come when “the earth shall be full of the knowledge
of the Lord as the waters cover the sea” (Is. 11:9).



Appendix A

SCRIPTURE AND THE COVENANTS

“Behold, the days are coming,” declares the Lord, “when I will make a
new covenant with the house of Israel and with the house of Judah,
not like the covenant which I made with their fathers in the day I took
them by the hand to bring them out of the land of Egypt, My covenant
which they broke, although I was a husband to them,” declares the
. Lord. “But this is the covenant which I will make with the house of
Israel after those days,” declares the Lord, “I will put My law within
them, and on their heart I will write it; and I will be their God, and

they shall be My people.”
(Jeremiah 31:31-33)

It is a sad fact that many professing Christians today do not
take seriously the greater part of Scripture. Three quarters of
the Bible has been relegated to virtual obscurity, namely, the
Old Testament. It is a common view that the teachings of the
Old Testament have been superseded by the teachings of the
New and are thus no longer applicable to the Christian life.
Old Testament doctrine, particularly the law, is seen as inade-
quate and barbarous, or at least unsuitable for modern times.
This attitude is not confined to the nominal Christians who
attend church each week out of habit, a sense of duty, or a
desire to maintain tradition. Nor is it an attitude that we find
only among the theologically liberal elements of church life.
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The fact of the matter is that this view of Scripture has gained
a strong influence over the supposedly Reformed and evan-
gelical elements within our churches. I would go even further
and say that, to the shame of so-called evangelicals, this atti-
tude is increasingly a characteristic feature of modern evangeli-
calism.

Of course, most evangelicals would deny this and maintain
that they hold to the traditional orthodox view of the infalli-
bility of all Scripture. But this disclaimer is to a great extent
merely the paying of lip service to the doctrine of the plenary
authority of Scripture. In practice the story is very different.
Practically Scripture is often abandoned in favour of the wis-
dom of men. Although this is especially true with regard to
the teachings of the Old Testament it is by no means uncom-
mon with regard to those of the New Testament either. This
trend can be observed in all aspects of Christian life today. In-
dividually and in the organisation and running of most churches, -
both administratively and pastorally, fidelity to Scripture is at
a low ebb. Most Christians would probably be hard pushed to

* think of a church today which is not in the midst of some kind
of debilitating crisis or controversy, whether due to personal-
ity and disciplinary problems or simply bad government of
the church by negligent elders and ministers little suited to
the task of leadership.

It must be said that this deplorable state of affairs largely
boils down to the unwillingness of many Christians to take
God’s word seriously in its entirety. Indeed, it is not uncom-
mon to find both elders and congregation in open rebellion
against God’s word, showing disregard and even contempt for
the plain teaching of Scripture. Yet if a church is to be built
up aright it must be built on the foundation of God’s word. If
we abandon that foundation, both individually and corporately,
in our relationships with each other and in our church life,
then judgement will inevitably be the outcome. The state of
the church in Britain today is a vivid testimony to this truth.
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The spiritual condition of the church today in our nation is
appalling, and this is a judgement upon us for our infidelity
to God’s word. And the primary responsibility for this situ-
ation lies with those who are in the positions of leadership.

In view of the seriousness of this situation it is vital that we
understand and appreciate the importance of adherence to
Scripture. With regard to the New Testament I think most
Christians would agree here. In principle—though certainly not
always in practice—the New Testament is accepted as our guide
by most Christians, at least among those who call themselves
Reformed or evangelical. It is with regard to the scriptures of
the Old Testament that the problem is at its most acute. Many
simply do not believe that the Old Testament is important. It
is read mostly for the purpose of illustration or analogy, or
else its teachings are spiritualised away. The application of Old
Testament scripture is virtually non-existent in most churches
today.

This being the case I shall consider here in very general
terms: 1. What the New Testament has to say about the nature
of the writings of the Old Testament. 2. Why the scriptures of
the Old and New Testaments must be seen as a whole. 3. What
it is that the whole of Scripture contains, and 4. Why it is so
important that we should understand and apply to our lives
and culture the teachings of the whole of Scripture, including
the Old Testament.

1. The New Testament view of Old Testament scripture. What
insights can we gain about the nature and abiding validity of
the Old Testament from the writings of the New Testament?

In the first place, it is quite clear even from a cursory read-
ing of the New Testament that it is written throughout from
the perspective of the Old Testament. The writers of the New
Testament were steeped in the scriptures of the Old. They
assumed the validity, authority, and trustworthiness of these -
writings and quoted from them freely. Without question they
considered the scriptures of the Old Testament to be inspired
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by God and therefore infallible. Thus the apostle Peter writes:
“But know this first of all, that no prophecy of scripture is a
matter of one’s own interpretation, for no prophecy was ever
made by an act of human will, but holy men of God spoke as
they were moved by the Holy Spirit” (2 Peter 1:20-21).

Second, the authors of the New Testament considered the
scriptures of the Old Testament to be a revelation of God’s
grace sufficient enough to lead men to salvation through faith
in Christ. The apostle Paul writes to Timothy: “You, however,
continue in the things you have learned and become con-
vinced of, knowing from whom you have learned them; and
that from childhood you have known the sacred writings which
are able to give you the wisdom that leads to salvation through faith
which is in Christ Jesus” (2 Tim. 3:14-15). Not only are these
Scriptures sufficient to lead men to faith in Christ, they are
also able to train us and equip us with the teaching and guid-
ance necessary for a life of righteousness and good works, for
Paul goes on to say: “All scripture is inspired by God and
profitable for teaching, for reproof, for correction, for train-
ing in righteousness; that the man of God may be adequate,
equipped for every good work” (2 Tim. 3:16-17). The scrip-
tures to which Paul is here referring are quite obviously those
of the Old Testament. The early Christians did not have a
New Testament. Their Bible consisted entirely of the Old Tes-
tament scriptures and their respect for the authority of these
writings is indisputable.

These arguments alone ought to be strong enough to rid
us of any idea that the writings of the Old Testament are of
little importance. But there is more.

Third, and most importantly, Christ Himself validated the
scriptures of the Old Testament, and in no uncertain terms
declared that their authority was permanent:

Do not think that I came to abolish the law or the prophets; I did
not come to abolish, but to fulfil. For truly I say to you, until heaven
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and earth pass away, not the smallest letter or stroke shall pass away
from the law, until all is accomplished. Whoever then annuls one of
the least of these commandments, and so teaches others, shall be
called least in the kingdom of heaven; but whoever keeps and teaches
them, he shall be called great in the kingdom of heaven. (Matt. 5:17-
19)

Christ teaches quite clearly here that the law and the prophets
* have permanent validity. Their teachings are therefore appli-
cable to us today no less than to those who lived before Christ.
The Christian faith is here firmly established by Christ Him-
self on the scriptures of the Old Testament.

Thus the authors of the New Testament considered the
writings of the Old Testament to be of divine origin, infallible,
and therefore authoritative for the Christian era.

Fourth, in his second epistle the apostle Peter speaks about
those who twist the Scriptures to their own destruction (2 Pe-
ter 3:16). It ought to be said here that the excessive spiritualis-
ing of the Old Testament which is so common today does not
do justice to its content. The Old Testament is simply not that
kind of document. The scriptures of the Old Testament are
very down to earth and concrete writings. They were not writ-
ten to be spiritualised. The earthiness of the Old Testament
does not always come over in translation with anything like
the force that it has in the original language. Both the lan-
~ guage and the content of these scriptures often have a raw
impact that we are unable to appreciate through reading many
of our translations, especially modern translations. To spiritu-
alise the Old Testament is really to empty it of its true content.
Furthermore, such spiritualising was alien to the world-view of
the Hebrew nation in those times. The kind of spiritualising
that is engaged in today would have been foreign to the He-
brew mind, and thus to read the Old Testament in that way is
to miss the significance of what it is saying.

This is not to say that the Old Testament is not useful for
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the purpose of illustration and analogy. But it should not be
seen only in these terms. Its teachings are suitable for concrete
application in our times. A proper understanding of the teach-
ings of the Old Testament is vital if we are to recover that truly
biblical world- and life-view which is indispensable for an ef-
fectual and sustained reconstruction of our lives, churches,
and nation in terms of the Christian faith.

2. The unity of Scripture. The Scriptures contain the pro-
gressive unfolding of God’s redemptive special revelation. That
revelation finds its completion in the gospel of Jesus Christ.
But, the revelation of God’s saving grace in Jesus Christ pre-
supposes the revelation that came before Christ, and as we
‘have seen, Christ upheld that revelation and bore witness to
its abiding validity. Thus, God’s revelation must be seen as a
whole; and because the Scriptures are the inspired written
record of that revelation the Scriptures themselves must be
seen as a whole.

It is of the utmost importance therefore that we do not
break up the Scriptures into parts that are still valid and oth-
ers that are not, or make unwarranted and forced distinctions
between them. Christ accepted the Old Testament scriptures
and saw His own work as our Redeemer as the continuation
and fulfilment of their teachings. The law and the prophets
were the foundation upon which He built, and this is so be-
cause it is the law and the prophets which speak of the things
concerning Christ (Luke 24:27). To diminish the teachings of the
Old Testament is thus to diminish the teachings and work of Christ
Himself. o

The Scriptures are a whole, comprising Old and New Tes-
taments, each part of which finds its full significance only in
relation to the whole scheme of scriptural revelation. In our
interpretation of any single part of Scripture, therefore, we
must be guided by the teachings of the whole of Scripture.
Only by applying this rule to our reading of Scripture shall we
be able to avoid the error of veering off into unbalanced and
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unbiblical teachings.

3. The covenantal content of Scripture. The Scriptures contain
the doctrine of the covenant and the history of the covenant.
The covenant is God’s way of relating to mankind. Man is a
covenantal creature and his relationship to God is always in
terms of a covenant.

This covenant can and has been described as a treaty.! In
describing the covenant as a treaty, however, care must be
taken not to give the impression that it is the result of a proc-
ess of bargaining in which God and man come to some kind
of compromise with regard to their respective rights and claims
against each other. Such a process may be a feature of the
treaties that men make between themselves, but there is an
essential difference between the treaties of men and the cove-
nant that God has established with His people.? The covenant
is not a negotiated treaty between God and man, it is a fact of
creation, and the terms of the covenant are defined and estab-
lished by divine authority alone. Man was created as a cove-
nantal being and cannot properly be defined except in terms
of his covenantal relationship to God. Man may accept or
reject the terms of the covenant but he cannot escape the fact

1. On the covenant as a treaty see Meredith G. Kline, The Structure of
Biblical Authority (Grand Rapids, Michigan: Eerdmans, [1972] 1978).

2. This is not to say that there are no similarities between the covenants
or treaties of men and the covenant that God has established with mankind.
Indeed, there is a necessary similarity and connection between them. Man’s
propensity to form treaties is a reflection and a consequence of the fact he is,
on the most fundamental level, a covenantal creature—i.e. made in God’s
image as a moral being and thus subject to God’s absolute sovereign law.
Hence, although there are differences there are also similarities between
God’s covenant with mankind and the treaties of men. The latter flow from
and are made possible by the former because a treaty between men requires
as its foundation the covenantal nature of man. The similarities between the
two are rooted in the fact that all men are God’s creatures and thus share the
same covenantal nature. The difference lies in the fact that as Creator God’s
relationship to man is of an entirely different order to man’s relationship to
his fellow man.
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of the covenant, nor of his creation as a covenantal being. In
other words, he may be a covenant keeper or a covenant breaker,
but his relationship to God is inescapably covenantal and he
must bear, in life and death, the consequences of his response
to that covenant.

The concept of the covenant is central to the teaching of
the Bible. If we fail to understand and appreciate the signifi-
cance of the covenant we shall have failed to understand the
Bible. The Scriptures cannot be understood properly except
in terms of the covenant. The covenant defines the relation-
ship that exists between God and man and thus also the rela-
tionship that exists between man and the rest of creation. The
former relationship is expressed in Scripture in terms such as
“I will walk among you, and will be your God, and you shall be
my people” (Lev. 26:12 cf. 2 Cor. 6:16); the latter in terms of
dominion, e.g. “be fruitful and multiply, and fill the earth and
subdue it” (Gen. 1:28). The terms of the covenant regulate
both of these relationships. Thus, the covenant embraces the
whole of man’s life.

The covenant that God has established with His people is
one of grace and therefore entered into by faith alone. This
was so in Old Testament times just as it is today. The Old Tes-
tament does not set forth a covenant of salvation by works.
The Old Testament believer was saved by grace through faith
no less than the Christian today. However, to be under a cove-
nant of grace—in other words, to be saved by grace—means
to be under the law of that covenant as a way of life, and this is
so foday just as it was in Old Testament times.

The Old Testament gives us the history of God’s covenan-
tal dealings with His people before Christ. It also sets forth
the terms, or law, of this covenant for all time, and Christ
confirmed this when He said that he had not come to abolish
the law but fo cause it to abound (Matt. 5:17). The New Testa-
ment shows us how the covenant is applied in the Christian
era. But it is the same covenant renewed in Christ.
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The concept of the covenant is something that runs through
the whole of Scripture. God established His covenant with the
patriarchs and their posterity after them, and He delivered
the people of Israel from slavery in Egypt and gave them His
law on mount Sinai. But as time passed the people turned
away from God and flouted His law. They practiced idolatry
and broke the covenant that their forefathers had entered
into. The result was judgement, for the law of the covenant
sets forth both blessings and promises for the faithful, and
cursings and judgements on the unfaithful and rebellious
(Deut. 28).

Yet God preserved a faithful remnant of His people that
the purpose of God might be established and His promises
fulfilled, and afterwards God re-established or renewed His
covenant with this faithful remnant. In this way the one cove-
nant of redemptive grace was renewed with succeeding gen-
erations as they realised that they had sinned and departed
from their God, and subsequently turned back to Him in faith
and repentance.

This renewing of the covenant with successive generations
gives the impression of various covenants; and of course in
one sense it is correct to say that there have been various
covenants, e.g. the Abrahamic, Mosaic, Davidic covenants etc.
Yet these are different covenants in form only, not in substance.
They are renewals of the one covenant under which God re-
deems His people by His free grace and establishes His rule
among them. The new covenant, of which Jeremiah speaks in
chapter 31, is the final renewal of this covenant of redemptive
grace in Jesus Christ, to whom all previous covenants had
pointed, and in whom they found their true meaning and
purpose.

Objection. It may be objected here that if the Christian or
new covenant is the same covenant that prevailed in Old Tes-
tament times, then why is it called a new covenant in the Scrip-
tures, and in what sense is it new?
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There are of course significant differences and adjustments
between the old and new covenants, all of which turn on the
fact that the central figure of the one eternal covenant of
redemptive grace, Jesus Christ, has now come in the flesh and
accomplished the work of redemption in history. These differ-
ences are important and it is vital that we understand them.
But we must also remember that the substance or content of the
covenant remains the same; it is only the form that has changed.
The Christian or new covenant, therefore, is the renewal of
the same covenant of redemptive grace that prevailed in Old
Testament times.

Nevertheless, the fact that Jesus Christ has now come in
the flesh and accomplished the redemption of His people in
history means that the Christian covenant is a new covenant in
a very special sense. There are four ways in which the Chris-
tian covenant can be said to be a new or better covenant.

The first difference relates to the fact that with the coming
of Christ there is a full revelation of God’s redemptive pur-
pose: “God, after He spoke long ago to the fathers in the
prophets in many portions and in many ways, in these last
days has spoken to us by His Son whom He appomted heir of
all things” (Heb. 1:1-2).

God’s redemptive purpose was revealed progressively
throughout the whole period of Old Testament history. The
revelation was not given all at once, but rather unfolded gradu-
ally from the promise of deliverance given to Adam after the
fall, namely, that the seed of the woman should bruise the
serpent’s head (Gen. 3:15). There is a promise of deliverance
here but the way and the means by which this deliverance
would be accomplished is almost totally veiled. This promise
is like a seed from which God’s redemptive purpose grows. As
history unfolds there is also an unfolding of the revelation of
God’s redemptive grace until finally, with the coming of Christ,
we have the full revelation of God’s saving grace.® Revelation
ceased after the apostolic age, therefore, since in Jesus Christ
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God’s redemptive purpose is fully revealed.

The Christian covenant, therefore, is characterised by the
full revelation of God’s redemptive purpose in Jesus Christ.
The veil has been lifted. We see more clearly than did the pa-
triarchs and the prophets, and the canon of Scripture is closed
because God’s revelation of Himself and of His saving grace is
disclosed fully in Jesus Christ.

The second way in which the Christian covenant is a new or
better covenant relates to the sacrificial law of the old cove-
nant. The sacrificial law regulated the sacrifices and ceremo-
nies which took place under the old covenant. It set forth the
necessity for an act of atonement before sin could be for-
given. It specified what was acceptable as an offering and regu-
lated the way in which that offering was to be made. It also
specified who could officiate at these ceremonies, namely the
priests.
~ These sacrifices typified Christ, as did also the priest who
administered them. We are told in the epistle to the Hebrews
that “it is not possible for the blood of bulls and goats to take
away sin” (Heb. 10:4). It was not the sacrifice of these animals
themselves that took away the people’s sins, therefore, but the
fact that they prefigured and thus found their true meaning
in Christ, whose one act of atonement does take away sins. By
faith they received the promise of Christ and His work of
atonement, and hence forgiveness of sin, though this was ad-

3. In saying that there is development or growth in the content of biblical
revelation I am not implying that there is in any sense a development or evo-
lution in the mind of God. To suggest this would be quite unbiblical. God
knows the end from the beginning, and He knows the end form the begin-
ning because He has planned the end from the beginning (Is. 46:10). God is
totally self-conscious, self-contained and omniscient; there is no growth or
development in His knowledge either of Himself or of His creation. But
there is development in the historical process of revelation. In times past
God spoke through the prophets in many ways, but He has now spoken
finally in His Son, and God’s redemptive purpose is fully revealed in Jesus
Christ. On the progressive nature of biblical revelation see Geerhardus Vos,
Biblical Theology (Edinburgh: The Banner of Truth Trust, [1948] 1975).
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ministered to them under the form of a shadow or type of the
Lamb of God.

It is of course true that Christ’s atoning work on the cross
was veiled in these ceremonies and sacrifices and therefore
that the people did not see clearly that to which they pointed.
Yet the fact that the full revelation of God’s saving grace in
Jesus Christ did not come until He came as a man and dwelt
among us does not alter the substance or content of the earlier
revelation, and obedience springing from faith in God, who
alone stipulates what is an acceptable sacrifice for sin, is what
is required of God’s people. Without faith these sacrifices meant
nothing. Salvation came to believers in the Old Testament no
more by the works of the law than it does to the Christian
today. Salvation was always and only by God’s grace in Christ
through faith. The difference between the Old Testament be-
liever and the New Testament believer is only in the fact that
before Christ’s incarnation His atoning sacrifice for sin was set
forth and administered in a veiled fashion under the sacrifices
and ceremonies which form the content of the sacrificial law.

Now that Christ has come and accomplished His work of
redemption in history these sacrifices have been fulfilled in
His one act of atonement on the cross. The priesthood which
administered these sacrifices has also been fulfilled in Christ.
His one act of atonement and reconciliation has permanent
validity. The observation of the ceremonies and sacrifices has
therefore now ceased. But the substance of the sacrificial law is
still valid, namely, that “without the shedding of blood there is
no forgiveness” (Heb. 9:22). The difference now is that Christ
has shed His blood once and for all time. The purpose or
meaning of the sacrificial law has, therefore, been realised
finally in Christ’s death.

Since the coming of Christ, therefore, the sacrificial law is
observed only when we look to Jesus Christ in faith and put
our trust in His atoning sacrifice for sin on our behalf. Thus,
the substance or content of the covenants with respect to the
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necessity for an atonement for the forgiveness of sins and rec-
onciliation with God is the same, but in the Christian cove-
nant the efficacy of the one who makes that atonement is new
and everlasting.

Third, although the substance of the new covenant is the
same as that of the old, since the coming of Christ and the
pouring out of the Holy Spirit at Pentecost the dyrnamic is new.
The prophets had promised that a time would come when
God would pour out His Spirit on all mankind. Joel says:

And it will come about after this that I will pour out My Spirit on all
mankind; and your sons and your daughters will prophesy, your old
men will dream dreams, your young men will see visions, and even
on the male and female servants I will pour out My Spirit in those
days. . . And it will come about that whoever calls on the name of the
Lord will be delivered. (Joel 2:28-32)

Isaiah says: “My salvation is about to come and My right-
eousness to be revealed” (Is. 56:1). There are of course many
more prophecies which say the same thing. The coming of
Christ was the great event to which the prophets of the Old
Testament had looked forward. Now that Christ had come all
these prophecies were being fulfilled. And with the full revela-
tion of God’s grace in Jesus Christ there came a new dynamic
and a pouring out of God’s Spirit greater than ever before.
The new covenant is characterised therefore by a new and
more powerful manifestation of the Holy Spirit, though the
substance of the covenant remains the same.

The fourth difference between the old and new covenants
follows directly as a result of the third, viz. that the purpose of
the greater manifestation of the Spirit in the Christian era is
in order to enable God’s people to preach the gospel with
boldness and thus extend the covenant beyond the bounda-
ries of the nation of Israel into the whole world.

Before Christ Israel was the only covenant nation. Of course
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individuals from the Gentile nations could and did become
converts to Judaism, and it was the responsibility of the Jews to
proclaim and bear witness to the message of salvation with
which they had been entrusted (Rom. 2:19-20, 3:2), for God
had chosen and appointed Israel to be a light to the Gentile
nations (Is. 42:6). But Israel was the only nation in covenant
with God. Since Christ, however, this has changed. The cove-
nant is now for all nations. The Great Commission which Christ
gave to His disciples confirms this. Christ has commanded us
to “go therefore and make disciples of all nations, baptising
them in the name of the Father, Son and Holy Spirit” (Matt.
28:19). The English translation of this verse does not really
convey the true meaning however. We tend to read a sentence
like this as if it said “go therefore and make disciples from all
nations.” This is because English does not have a verb meaning
to make a disciple of.* The Greek does, however, and the phrase
“all nations” is the direct object of this verb. In other words,
Christ is here commissioning His followers to make disciples
of the nations themselves, not simply disciples from among
the nations. The covenant is therefore no longer restricted to
Israel; it is for all the nations as nations."

Again the substance of the covenant remains the same,
but in the Christian era the scope and application of the cove-
nant is new. All nations are now to be claimed for Christ and
disciplined under His rule and authority. The kingdoms of
this world are to become the kingdom of our Lord and His
Christ (Rev. 11:15).

Thus, to summarise: the covenant is a binding contract or
treaty between God and mankind which defines man’s rela-
tionship to God and to the rest of creation, with the following

4. The Oxford English Dictionary records the archaic verb to disciple, but its
occurrence is rare. The nearest current English verb is to discipline, a term
which, though it may have a nuance not normally associated with being a
disciple of Christ in our day, is certainly not without merit in conveying the
true nature of Christian discipleship.
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qualification, that for man the covenant exists by virtue of his
creation in the image of God, i.e. it is a fact of his creature-
hood, not an agreement that he enters into as an autonomous
consenting party. This covenant binds all men, and through
man the whole creation. Man has broken the covenant by his
sin, but this does not alter the covenantal nature of life and
thus he must still face the consequences of his broken rela-
tionship with God. After the fall God redeemed His people by
His free grace and thereby re-established or renewed His cove-
nant with them. This renewed covenant relationship is en-
tered into by faith, resulting in repentance—i.e a turning away
from sin—and obedience to God’s will as set down in the
covenant law. The new covenant is the renewal in Jesus Christ
of the one covenant of redemptive grace that has prevailed
since the fall and the promise of deliverance given to Adam in
the Garden of Eden, but it is 2 new or better covenant in four
significant respects: (1) in Christ we have the full revelation of
God’s redemptive purpose, (2) the sacrificial law has been fulfilled
and perfected in Christ’s death as an atonement for sin and is
therefore no longer to be observed, (3) since Pentecost and the
pouring out of the Spirit the dyramic is new and far greater
than ever before, and thus (4) the scope of the covenant is now
far broader than ever before, encompassing the whole world
and every nation on earth.

It should also be said here that the newness of the Chris-
tian covenant does not affect the abiding validity of the terms
of the covenant, namely the law, since it is only the form of the
covenant that has been changed and not the substance of it.
Christ has not set aside the law. In principle the sacrificial law
has not been set aside, it has been consummated in Christ’s
work on the cross, and this is the reason that the sacrificial
rituals of the Old Testament are no longer to be observed.
The substance of the sacrificial law has been put into force per-
manently by Christ’s death, and this has resulted in a change
in the form of its observance—viz. we now look to Jesus Christ
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alone and His death on the cross as the propitiation for our
sin and thus the means by which we are reconciled with God.
In other words we now observe the sacrificial law in Christ
alone. Thus, the cross, rather than abrogating the law, testifies
to its abiding validity. Christ came and died for sin precisely
because the law could not be set aside, and by so doing He
established its inviolability. God’s law is thus to be our guide
for life today just as it was for the nation of Israel long ago.

4. The goal of the covenant. Why is all this so important? Is it
really necessary to know all this in order to live the Christian
life? The answer is yes. It is not necessary to know all this in
order simply to become a Christian, but it is necessary in or-
der to live consistently as a Christian.®* What do I mean by this?

It has been said that it is possible to have a saved soul and
a wasted life. Not only is this possible, it is, unfortunately, a
fact of life for many Christians today. This is because salvation
is seen today primarily in terms of a private personal experi-
ence, or at best an experience or way of life which is confined
to the boundaries of the institutional church. But this is a seri-
ously distorted view of the Christian faith as it is set forth in
the Bible. It is a view that has rendered the Christian commu-
nity utterly impotent and irrelevant in our society today, and it
must therefore be challenged and rejected if we are to live
consistently as Christians.

The Christian faith is a total way of life. It is a way of

5. A saving knowledge of Christ, though it does presuppose a knowledge
of sin and therefore a basic understanding of the doctrine of the law, does
not presuppose an advanced or detailed knowledge of Scripture. Saving faith
is naive. However, this fact must not be used as an excuse for negligence and
laziness in understanding the Christian faith (Heb. 2:1-3). Those who preach
what they insist on calling “the simple gospel™—in truth it is their simplistic
version of the gospel—and who resolutely refuse to come to terms with the
full content of Scripture and the demands it makes on the whole of man’s
life, cannot hide behind the naive nature of saving faith. Progress to maturity
in understanding, as an essential aspect of the process of sanctification, is
necessary in those who are true believers, and the failure of this indicates a
basic problem in the Christian life.
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thinking and living which embraces every aspect of man’s life
and being. If we are to live out this faith in the totality of our
lives we must understand what the Scriptures have to say about
how we should live. This brings us back to the covenant. We
cannot escape the covenant. Christianity is the covenant. The
life of faith revolves around the covenant. Why?

The covenant is God’s plan for victory. What is that victory? It
is the redemption of this fallen world. This redemption has
been accomplished definitively in Christ’s death and resurrec-
tion. But this victory at Calvary must now be worked out in
history in the lives of God’s people. We are commanded to
claim the world for Christ. The apostle Paul says: “For though
we walk in the flesh, we do not walk according to the flesh, for
the weapons of our warfare are not of the flesh, but divinely
powerful for the destroying of fortresses. We are destroying
speculations and every lofty thing raised up against the knowl-
edge of God, and we are taking every thought captive to the
obedience of Christ” (2 Cor. 10:3-5).

This is the mandate that God has given to His people. We
are to subject the world to the rule of Christ. This is the goal,
the purpose which the covenant holds before us. This cove-
nant is a covenant of grace, that is to say a relationship estab-
lished upon the redeeming work of Jesus Christ and entered
into by faith alone; but it is also a covenant of dominion in
Jesus Christ. In other words, we have been saved by grace
through faith in order that we might subdue the earth for the
glory of God. The victory has already been won. It remains
now for God’s people to work out this victory in history.

Thus, the covenant gives us a goal, a purpose for living,
viz. dominion in Christ. But it also gives us a means of achiev-
‘ing that goal, namely the law. It is the law which guides and
» jnstructs us about Zow we should live, both as individuals and
as a society. We are saved by the grace of God that we might
live for Christ. The law shows us how we are to live for Christ
and thus how we are to achieve the dominion to which we are
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called in Christ. By applying God’s law to our lives and to our
society we shall begin a process of reformation or reconstruc-
tion in our land.

This must start with ourselves, with our own lives and those
for whom we are responsible before God. But it must go be-
yond the personal to embrace the social dimensions of life
also, and thus eventually to embrace the whole of life and
society throughout the whole world. We are commanded to
go into all the world and preach the gospel to every creature
(Mark 16:15). In this way the kingdom of God will grow and
Christ’s rule will be extended over the whole earth.

Conclusion

Christ’s victory at Calvary is worked out in history as the
nations are evangelised and brought under the discipline of
Christ. This is the Great Commission to which the people of
God have been called. But we cannot hope to fulfil this mis-
sion if we do not seek to understand and apply the scriptures
of both Old and New Testaments because it is these scriptures
that set forth the covenant under which God has determined
to redeem the world. Without growth in our knowledge of
and commitment to the teachings of the Scriptures we are at
best saved souls with wasted lives.

I am now back where I began, with the scriptures of the
Old Testament. The scriptures of the Old Testament are vital
for the Christian life because they set forth the terms, or law,
of the covenant under which we have been redeemed and
now live. The New Testament presupposes the abiding validity
of the doctrines of the Old Testament, and the new covenant
in Jesus Christ can only be understood properly in terms of
the perspective of these scriptures.

It is thus impossible to live consistently as Christians and
fulfil our Great Commission to make disciples of all nations if
we are not prepared to study and apply to our lives and socie-
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ties the teachings of the Old Testament, and the law of the
covenant which it sets forth for all nations.




Appendix B
WORSHIP AND DOMINION

We are taught in Scripture by our Lord that those who wor-
ship God “must worship in spirit and in truth” (John 4:23). It
is fundamentally important, therefore, that we understand the
true nature of the worship that God requires of us.

In Hebrew the two basic words for worship are shachah,
which means “to prostrate oneself, to humble oneself,” and
habad, which means “to serve, to work for.” Shachah is equiva-
lent to the Greek word proskuneo translated as “worship” in
John 4:23, and is a physical act of stooping or bowing down in
humility. With reference to God it is, of course, entirely worth-
less unless it symbolises a humble and willing submission to
God and to His will.

The term habad has a far wider scope in that it includes
the whole of man’s life and actions. It signifies the service that
God requires of man. Significantly, the substantive, kabodah,
also means “furniture.” This may seem odd, but the logic of
this is quite simple and instructive. Furniture serves a pur-
pose, and that purpose is determined by the one who creates
it. It is created entirely for the use and service of man. Furni-
ture exists merely to serve man and his needs and therefore it
does not have a purpose outside of the will and control of the
one who owns it or uses it. In just the same way man was
created to serve God according to His will. Man’s life is em-
braced totally by God’s sovereign will. No man has a legiti-
mate purpose outside of God’s design, and to turn ones’ back

150
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on God and seek a life of autonomy is to make oneself a
purposeless being without true meaning in life. It is to be-
come the refuse of creation, and it is fitting that the eternal
abode of those who seek such a life of autonomy is described
in the New Testament as Gehenna, since Gehenna was a rub-
bish tip just outside Jerusalem where all kinds of refuse, in-
cluding dead criminals and broken idols, was burned—the
word Gehenna is translated as “hell” in the Authorised Version.
Man’s legitimate purpose is entirely taken up with God’s will,
and in the fulfilment of that purpose man serves, or labours,
or worships by his service and labour, the God who created
him. Thus, to deny God and His purpose for man is to make
oneself the inhabitant of Gehenna.

The nature of the worship that God demands of man is in
the New Testament further spelt out by the apostle Paul when
he writes: “I beseech you therefore, brethren, by the mercies
of God, that ye present your bodies a living sacrifice, holy,
acceptable unto God, which is your reasonable service” [some
translations read “spiritual worship”] (Rom. 12:1). The word
translated “service” here is latreia, which means, first, “service,”
and then “divine service” or “worship.” It is this word that is
used to translate the word habodah in the Septuagint transla-
tion of the Old Testament. Thus, the apostle establishes the
basic nature of worship by drawing attention to the fact that
true worship is an intelligent, rational service to God by the
whole man. This has significant implications.

First, the basic character of worship is service not experi-
ence. Neither shachah nor habad, nor their equivalents in the
New Testament, refer to an experience or to a subjective emo-
tional state of mind. Both refer to man’s submission of him-
self to God, the former in the act of bowing down to God in
adoration and humility as an expression of deference and
submission to His lordship and sovereignty, the latter in a life
of service and obedience to God. Worship is service, not expe-
rience. '
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Second, worship embraces the whole of life. We are to ren-
der our bodies—that is to say our whole being, not just the
mind or the spirit—a holy sacrifice to God in all things. The
body is engaged in the totality of life. Thus, with everything we
are and in everything we do and think we are to serve God ac-
cording to His will. In whatever field of study we are engaged,
whatever vocation we have, whatever we do in our leisure time,
we are to serve God according to His will, and only as we do
this are we rendering to God the true worship that He de-
mands of us. '

By reducing the meaning of worship to what happens in
church on Sunday, Christians have made the Christian reli-
gion irrelevant to life and consequently the church has be-
come irrelevant as a cultural force in society. A concept of the
faith that is essentially monastic has thus prevailed. Similarly,
pietists see worship merely as something done by the inner
man, whereas in the Bible worship is something done by the
whole man in the whole course of his life. It embraces the
totality of his life and being, in thought and in deed.

Thus, third, church worship, or Sunday service, is only one
aspect of the worship that God requires from His people,
though an essential and vitally important one. In church the
people of God engage in corporate praise, prayer, thanksgiv-
ing, and receive teaching and instruction from the word of
God. Also the sacraments of baptism and the Lord’s supper
are received. All these are important elements in the Christian
life, but they do not constitute the whole of the worship that
God requires of us, and when they exist merely by themselves,
as a show done for effect once a week, we have a clear indica-
tion in Scripture that God finds such lip service unacceptable,
What we do in Sunday service, therefore, is real and valid only
in the greater context of a 4f¢ of worship, i.e. of service to
God.

Fourth, we are told that the worship God requires of us
must be a reasonable service. The word here translated as “rea-
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sonable” (logikos) comes from the same word group from which
we get the English words logic and logical. This especially needs
to be borne in mind today when the nature of worship is seen
almost entirely as emotional in character and devoid of ra-
tional content. Such worship is not acceptable to God. We are
commanded to love the Lord our God with all our heart, with
all our soul and with all our mind (Matt. 22:37), in other
words with the totality of our being. The whole nature and
course of our lives, including corporate worship on Sundays,
must be a rational service to God. Thus, to attempt to worship
God in an unknown language, whether it be through partici-
pation in the Tridentine Mass or “speaking in tongues,” is a
contradiction of the first and great commandment as expounded
by our Lord.

This does not mean that we should idolise the intellect.
But neither are we to neglect it. Our intellect is God-given and
we are to use it to the best of our abilities, with all our might,
in the service of God, just as we are to submit our emotional
life to His service. Neither idolatry nor neglect is the correct
approach to our minds as Christians. Christianity is not a heart
religion; neither is it a head religion. It is a whole man reli-
gion which demands the total use of man’s life and being in
the service of God. Thus, to render a worship, whether in our
daily lives or in corporate church services, that is not rational
is to offer to God less than He demands of us.

Fifth, the exercise of dominion in Christ, since it is essen-
tial to the fulfilment of man’s creation mandate and thus God’s
purpose in creating man, is an act of worship. We are called
to dedicate our lives and vocations to God’s service in accor-
dance with His revealed purpose for His creation. This is man’s
creation or cultural mandate, given first in Genesis 1:28 and
renewed and restated by our Lord Jesus Christ in Matthew
28:19-20. This mandate is the command to exercise dominion
in the name of the Lord and thereby bring all things, every
thought and practice of man, and every aspect of the world he
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has been given to rule over, into subjection to Jesus Christ.
The exercise of dominion in Christ is thus an essential ele-
ment of the service that God requires of man. To fail to pur-
sue this dominion in Christ is to fail to render to God the
worship He requires of man by a life of total service to God in
His revealed will for the creation. It is to fail to glorify God in
the way that He demands, and it is to render an inferior wor-
ship to the one who demands and rightfully claims our whole
lives in His service.

The exercise of dominion in Christ is therefore an impor-
tant part of the worship that God demands of His people.
Thus, in Psalm 149 worship and dominion are inextricably
linked together:

Let the saints be joyful in glory: let them sing aloud upon their beds.
Let the high praises of God be in their mouth, and a twoedged
sword in their hand; to execute vengeance upon the heathen, and
punishment upon the people; to bind their kings with chains, and
their nobles with fetters of iron; to execute upon them the judge-
ment written: this honour have all the saints. Praise ye the Lord.
(wv. 59)

According to the translators of the Geneva Bible (1560) this
Psalm is “An exhortation to the Church to praise the Lord for
his victory and conquest that he giveth his saints against all
man’s power.” Referring to v. 7 we are told that “This is chiefly
accomplished in the kingdom of Christ, when God’s people
for just causes execute God’s judgement against his enemies.”
The Puritans spoke of course from within the context of a
Christian civilisation. They understood that the victory of the
Christian church must lead to a Christian civilisation and the
establishing of God’s justice throughout the earth.

This is the future for which the Christian works in serving
his Lord here on earth. The gospel must be preached through-
out the whole world. The victory is certain, for God has given
the nations to His Son as His inheritance (Ps. 2:8-12), and of
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the increase of His government and of peace there shall be no
end (Is. 9:7). As God’s people we have a glorious part in
God’s plan for the creation, and we look forward to the vic-
tory which is His, and through Christ ours also, both here on
earth and in the resurrection. Our participation in God’s pur-
pose for His creation, and thus in His victory and conquest
over sin and evil, is the service that God requires of us, and it
is the totality of that service which constitutes the true worship
that God demands of His people.

Sixth, this has far reaching implications for education. We
are taught in the Scriptures that our children are to be brought
up in the discipline and instruction of the Lord (Eph. 6:4).
Few Christians would doubt that this involves teaching our
children to worship God according to His word. Our children
must understand the nature of the worship that God requires
of man if they are to grow in grace and faith. But many fail to
realise that the worship demanded by God from His people is
far more than corporate praise in the congregation on Sun-
days and the pursuit of a private devotional life. To worship
God means to labour or to work for God and His purpose in
the whole course of one’s life. Unless we seek to serve God, to
work for God, in all that we do by pursuing the dominion that
He requires of His people we shall fail to worship God accord-
"ing to His word. ,

Furthermore, if we fail to educate our children for domin-
ion we shall fail to educate them for worship in the fullest
sense, and thus hinder them from coming to God in Christ
(Luke 18:16). The whole of man’s life is to be a worship serv-
ice to God, and therefore children must be educated to work
for God, to labour “as to the Lord,” in all things (Eph. 6:5-7).
This necessitates an education based on godly learning and
discipline in all things, all aspects of life, all academic disci-
plines etc.

A truly Christian education, therefore, is far broader than
the traditional idea of “religious education” taught in most
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schools in our land. It is not a single subject dealing with a
particular aspect of life, but embraces the whole of life, for in
the whole course of our lives and in every thing we do we are
to serve or work for God, and thereby fulfil the purpose for
which He created and redeemed us in Jesus Christ. Only as we
thus labour for God in all things shall we worship God accord-
ing to His word, and therefore only as we educate our chil-
dren accordingly shall we prepare them for a life of service
and worship.

The worship that God demands of His people requires
the provision of a godly education for our children, i.e. an
education based on godly discipline and godly learning in all
academic disciplines. The dominion to which we are called as
God’s people, and therefore the worship that we are to offer
to our Redeemer, necessitates this process of godly learning
and discipline, and to deny it to our children is to refuse to
worship God according to His word, to hinder them from so
doing also, and thus apostasy from the faith.
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